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Dating Violence Power &
Control Wheel

Assuming Rights

Do you or does your partner:
* Make all the decisions in the

relationship?
Go out with friends, but not
allow the other one to come?
Leave during arguments?
Call or text and assume the
other answers every time?

Psychological
Abuse

Do you or does your partner:

Put the other down?
Stalk?

Play mind games?

Tell “secrets” to others?
Ignore or give “silent
treatment?

Physical Abuse

Do you or does your partner:
* Attempt to harm or
threaten harm?
* Do any of the followiny
Hitting, biting, hai
pulling, tripping,
kicking, scratchirg,
grabbing, pinching,
pushing, shoving
choking, burning

Isolation,
Possessiveness,
Jealousy, &
Restrictions of
Freedoms

Do you or does your partner:

* Use jealousy to “show love”?
* Control actions and activities?
* Accuse the other of cheating?

Sexual Abuse

Destruction of
Property

Do you or does your partner:

Destroy personal
objects, such as phoins,
emails, clothing, giits?
Ruin belongings:
Deface or damaga
POSSessions?

* Verbal Abuse

Threats, Anger & Intimidation

Do you or does your partner:

Use looks or actions to
intimidate?

Smash or throw objects?
Threaten to leave?
Threaten to commit
suicide?

Do you or does

your partner:

Force oral, vaginal, or anal sex?
Continue to pressure the other
for sex when told “no”?

Treat the other like a sex object?
Use force during sexual activity?
Tamper with or restrict access to
condoms and/or other methods
of birth control?
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Red Flags

Bridge

Build a bridge from the last activity. For example, “In the last activity

>

we...” or “Yesterday, we learned...” and connect it to the theme.

Theme
The purpose of this activity is to practice identifying the red flags of
dating abuse.

Directions
1. Discuss the following questions.

a. What comes to mind when you think of a red flag? (4 warning) V

b. How would you define a red flag in a relationship? (Red flags
warning signs that a person may have a tendency to be abus @

2. Divide students into pairs.
3. Hand out a Red Flags Scenario to each pair.

4. Have pairs read their scenario and respon N ollowing questions:
e What is the red flag(s)?
e What makes this a red fla
e  Would this be a problem it only happened once?
e What would yo @ he person you were with behaved this way?

Remind studen cenarios may have more than one red flag.

5. Bringeve back to large group and have pairs read their scenario
and report the responses.

6. During each report out, record the red flags on newsprint and allow
the large group to add any red flags that may have been missed.

7. Repeat for each scenario. Be sure the list includes the following red

flags.

Total Time:

60 minutes

/ Materials

O Red Flags Scenarios

O Newsprint and markers

4

\
NOTE:
Explain to students that
red flags are not always
indicative of an abusive
person but that they
are behaviors to pay
attention to as they
often point to aspects
of an unhealthy
relationship.

/
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Red Flags

. Quick to anger
2. Impatient
3.Put downs

YH.Jealous
9.Wants dll your time

6.Isolation: Doesn't want you to be with your friends

7.Isolation: Doesn’t want you to be with your family !
8.Tells you what to do

9.Makes choices for you

[0. Tells you how to look

Reflections
Discuss the following questions:

1. Why is it important to pay attention to r (Dhey are warning signs that this may be an
unhealthy or abusive relationship)

havior what should you do? (Discuss their behavior
want to leave the relationship; seek an adult for help)

2. Ifyou repeatedly saw red flags in a
and how it is unacceptable ro you; you

3. What are some red flags tha \@ :
and wanted constant contact; Katried to isolate Amari and blamed them for their behavior)

Q.
<<O
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Red Flag Scenarios

(Print out and cut into strips)

. Jailyn was washing a car and Jesse was helping out. “Would you hurry up?!” Jailyn
yelled. “You are so slow; I could do it faster myself.”

a. Name the red flags.
b. What makes this a red flag?

c. Would this be a problem if it only happened once? A
d. What would you do if the person you were with behw&y?

<

2. Cam showed Alex the project for science that had tak&h weeks to complete. Alex
laughed. “You are so dumb Cam, but I love yo ay. Who else would love you
but me?”

a. Name the red flags. A\@

b. What makes this a red flag?
c. Would this be a problem itN##only happened once?
d. What would you do i@?son you were with behaved this way?

< ’Q.

3. Peyton was,ta o a friend, Jo, when Charlie walked up looking angry. Peyton
greeted Qe pbut before being able to introduce Jo, Charlie grabbed Peyton’s

arm and twisted hard, and pulled them down the hallway away from Jo.
a. Nome the red flags.

b. What makes this a red flag?

¢ Would this be a problem if it only happened once?

d. What would you do if the person you were with behaved this way?
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Y. Al told Yuri that they couldn’t hang out on Saturday because of work. “No way”,
Yuri said. “Get out of it; you're with me on Saturdays.”

a. Name the red flags.
b. What makes this a red flag?
c. Would this be a problem if it only happened once?

<

d. What would you do if the person you were with behaved this vvj\/?

9. Para wanted to go to a movie with friends. When Ryan M, Para said, “It’s
a romantic comedy; you wouldn't like it.” Ryann resp I don't like your
friends. Tell them you have other plans.”

a. Nome the red flags.
b. What makes this a red flag?
c. Would this be a problem if it onl once”?

d. What would you do if Jrhe%Qu were with behaved this way?

Kanan said. “I do to be with a bunch of people anyway; it’ll be a lot more
fun to watch @ orks alone.”
a. Name Q ags.

m

b. What s this a red flag?

3¢ b
6. Cass invited Kanan 1‘20 'I'oz family Yth of July picnic. “Your family is annoying”

c. Would this be a problem if it only happened once?
d What would you do if the person you were with behaved this way?
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7. Ricky was so excited about getting into the afterschool art class and couldn’t wait
to share the news. “Art is for weirdos” Ricky’s partner said. “You're not going to
hang out with those people.”

a. Name the red flags.
b. What makes this a red flag?

c. Would this be a problem if it only happened once?

d. What would you do if the person you were with behaved this wdly?

<

8. “I can't decide whether to take Spanish or French ’rb%aid Sam. “Spanish,”

said Taylor. “We’ll take it together.”

a. Name the red flags.
b. What makes this a red flag?
% once?

c. Would this be a problem if it only \/
d. What would you do if the per‘%u ere with behaved this way?

9. Nik walked into the restaufant to meet Jordan for lunch. “Are you for real?”
Nik’s outfit. “There’s no way I'd be seen with you in that.
you something decent to wear.”

Jordan said, laughi
After lunch w

a. Name 1, :
b. What es this a red flag?

c. Would this be a problem if it only happened once?
d. What would you do if the person you were with behaved this way?
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I0. The waitress accidentally spilled some of Ravi’s coke when they set it on the table.
Ravi jumped up and cursed at them.

a. Name the red flags.
b. What makes this a red flag?
c. Would this be a problem if it only happened once?

<

d. What would you do if the person you were with behaved this vvj‘\/?

Il. Sonam caught AJ going through social media apps and mess Sonam’s phone.
When confronted, AJ replied “We are together. I ca r messages

whenever I want.”

o Narne the red flags
b What mokes this a red flag?

o, Would this be a problem if it only @ome?
d What would you do if the perQ&ere with behaved this way?

<

| text messages today, never got a response because
amily event. When Avery finally texted Gabe back, Gabe said,
to me when I text you. Don’t let this happen again.”

a. Nome% lags.
b. What maKes this a red flag?

c. Would this be a problem if it only happened once?
d. What would you do if the person you were with behaved this way?
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I3. Amari and Keen are good friends. They went to the mall together last week. When
Amari's new partner saw this, Keen was threatened and told to stay away from
Amari or else there will be consequences.

a. Name the red flags.
b. What makes this a red flag?
c. Would this be a problem if it only happened once?

d. What would you do if the person you were with behaved Jrhis%

) \Z

H. CJ and Raq have been in a committed relationship a ! sex. [hey always use

protection. However, today, CJ refused to use pro and is pressuring Raq,
have sex anyway.

a. Name the red flags.
b. What makes this a red flag?

c. Would this be a problem if it Q}&once'g

d. What would you do if ‘Hwe@ you were with behaved this way?

o< Q~
I5. Clay posted a self' ocial media. Several friends commented on the picture
ooked. Brooks, Clay’s partner, then added a comment telling

people to bac pecause Clay is taken.

a. Nome ¢red flags.
b. What makes this a red flag?

c. Would this be a problem if it only happened once?

d. What would you do if the person you were with behaved this way?
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Red Flag Scenarios
Facilitator’s Guide

. Jailyn was washing a car and Jesse was helping out. “Would you hurry up?!” Jailyn
yelled. “You are so slow; I could do it faster myself.”

a. Name the red flags. (Impatient, put down, quick to anger.)
b. What makes this a red flag? (Jailyn is yelling and insulting Jesse)

c. Would this be a problem if it only happened once? (Put downs ate never ok. If
Jailyn gpologizes and it doesn’t happen again, it may not be a prolem. But if
Jailyn frequently puts down Jesse, it is a problem.) V

2. Cam showed Alex the project for science that had fa eeks to complete. Alex
laughed. “You are so dumb Cam, but I love you ahyway=Who else would love you
but me?”

love.)

a. What would you call this red flag? (Bé7 dovom)
b. What makes this a red flag? (AA\ ng Cam feel stupid and not worthy of
c. Would this be a problem if§if#énly hoppened once? (This behavior shows that

f

Alex doesn’t respect ’@ s is really how Alex feels, there is an imbalance
of power in this relatidfshio, which is unhealthy.)

3. Peyton was t 031 friend, Jo, when Charlie walked up looking angry. Peyton
greeted Charli before being able to introduce Jo, Charlie grabbed Peyton’s

arm and ted hard, and pulled them down the hallway away from Jo.
a. Name the red flags. (Quick to anger, isolation, jealousy,)

b. What makes this a red flag? (Controlling a partner’s behavior, isolating a
partner from others, and using physical force.)

c. Would this be a problem if it only happened once? (Yes. Charlie’s extreme
reaction indicates there are anger and jealousy issues. It is never okay fo use
physical force.)
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H. Al told Yuri that they couldn’t hang out on Saturday because of work. “No way”,
Yuri said. “Get out of it; you're with me on Saturdays.”

a. Name the red flags. (Isolation, tells you what to do)

b. What makes this a red flag? (Yuri is not allowing Al tfo make is own decisions
about what to do on Saturday.)

c. Would this be a problem if it only hoppened once? (Yuris infention may just be
to spend more time with Al However, it Yuri repeatedly tells Al what tfo do and
who to spend time with, this is a problem.)

9. Para wanted to go to a movie with friends. When Ryann acted ara said, “It’s
a romantic comedy; you wouldn't like it.” Ryann responded, “Bidon’t like your
friends. Tell them you have other plans.”

a. Nome the red flags. (Isolation, jealousy, tells you@ do)

b. What makes this a red flag? (Ryann is keepirg Fo
behavior.)

c. Would this be a problem if it only hopfenedance? (I Ryann repeatedly keeps
Para from friends, it is a prob/em\

olated by controlling

6. Cass invited Kanan to go to n@ h of July picnic. “Your family is annoying”
e

Kanan said. “I don’t want ith a bunch of people anyway; it’ll be a lot more
fun to watch the fireworks” aldhe.”

a. Name the r@ (Isolation, controlling)
b. What Jr ared flag? (Kanan is setting uo a barrier between Cass and

farghly.

c. Would this be a problem if it only hoppened once? (Kanan may have wanted
to spend time alone with Cass, but should never insult fomily. If the
disrespect or isolation continues, it is a problem. )
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7. Ricky was so excited about getting into the afterschool art class and couldn’t wait
to share the news. “Art is for weirdos” Ricky’s partner said. “You're not going to
hang out with those people.”

a. What Name the red flogs. (Zsolation, put downs, tells you what to do)

b. What makes this a red flag? (Ricky’s partner insults Ricky’s interest in art
and decides who Ricky can hang out with.)

c. Would this be a problem if it only hoppened once? (The fact that Ricky is
being insulted and isolated indicates a problem.)

8. “I can't decide whether to take Spanish or French this year,” xﬂkm. “Spanish,”
said Taylor. “We’ll take it together.” V

a. Nome the red flags. (Makes decisions for you) %

b. What makes this a red flag? (Taylor is fe///h at fo do)

c. Would this be a problem if it only hoppened once? (7his may not be a
problem it Sam is simply suggesting the a class together. However, it

Sam forces [aylor o choose Spagfsh to be fogether and not with
anyone else, it is a problem.)

9. Nik walked into the restaura eet Jordan for lunch. “Are you for real?”
Jordan said, laughing at ) . “There’s no way I'd be seen with you in that.
After lunch we'll find you'$omething decent to wear.”

a. Name the r% (Put downs, tells you what to do/wear)
b. What ared flag? (Jordan is making fun of Nik and wants fo
co

what Nik wears)

knew it was a joke, and it only happened once, it may not be a problem.
However, if Jordaon frequently puts down Nik tries to control behavior, this is
a problem.)
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|0. The waitress accidentadlly spilled some of Ravi’s coke when they set it on the table.
Ravi jumped up and cursed at them.

a. Name the red flags. (Quick to anger, impatient)
b. What makes this a red flag? (Ravi is over-reacting to an accident.)

c. Would this be a problem if it only hoppened once? (Yes It is not acceptable
for Ravi fo curse at a waitress, especially when what happened was an
accident and no one was harmed This behavior indicates that Kavi may have
some anger issues and gets set-of f easily.)

Il. Sonam caught AJ going through social media apps and message onam’s phone.

When confronted, AJ replied “We are together. I can rea Wessages

whenever I want.”

a. Nome the red flags. (Snooping, invading pr/va@
b. What makes this a red flag? (7his is an inyasi privacy. AJ feels entitled

to know Sonam’s business.)

c. Would this be a problem if it onlyAoppéhéd once? (IF Sonom tells AT this is
not okay and the behavior sto s nfoy not be a problem, as They have
worked Through The s/fua% er, Sonam should look out for other

times AJ might invade 1, Yacy and if it happens again, it is a problem.)

|2. Gabe sent Avery sevem@éssages today, never got a response because
Avery was busy at mily‘event. When Avery finadlly texted Gabe back, Gabe said,
“I need you to re me when I text you. Don't let this happen again.”

a. Nomz flags. (Needy, impatient, jealous, tells you what fo do)

b. Whe#fmakes this a red flag? (Gabe doesn’t ask Avery why there’s been no
respoMse; needs constant contact; tells Avery what to do)

c. Would this be a problem if it only happened once? (77 Gabe gets ypset one
time and they falk it through, This may not be a problem. If Gabe continues
fo insist on immedlate access to Avery, this is a problem.)

© 2024 CENTER FOR SUPPORTIVE SCHOOLS

WA -0023011



Case 6:25-cv-01748-AA Document 101-23  Filed 02/13/26  Page 13 of 236

Unit 10: Understanding & Preventing Dating Violence 36

I3. Amari and Keen are good friends. They went to the mall together last week. When
Amari's new partner saw this, Keen was threatened and told to stay away from
Amari or else there will be consequences.

a. Name the red flags. (Threatening friends, isolation, quick to anger, jealousy,)

b. What makes this a red flag? (Amari’s new partner wants all of Amari
attention and threatening violence)

c. Would this be a problem if it only hoppened once? (Yes It is never okay to
threaten violence.)

H. CJ and Raq have been in a committed relationship and having se®: y always use

protection. However, today, CJ refused to use protection aWessuring Raq,
have sex with anyway.

a. Name the red flags. (Refusing fo use protecti you what to do)
b. What makes this a red flag? (CJ is trying fo a sexual decision without

consent.)

c. Would this be a problem if it onl

once? (Yes If CJ insists Raq has

& no shared sexual decision-making.

tfo have sex without protectio
Birth control and protection Na ed decisions in a healthy relationship.)
I5. Clay posted a selfie on s ia. Several friends commented on the picture
saying how good Clay looked. BFooks, Clay’s partner, then added a comment telling

people to back of f J/€eause Clay is taken.
a. Nome t lags. (Possessive, jealousy,)
b. W his a red flag? (Brooks is tellng other people to stay away
fr lay, indicating a sense of Clay being property.)

c. Would this be a problem if it only happened once? (Since Brooks is implying
that Clay belongs fo Brooks, this indicates an imbalance of power in The
relationship. If This problem is not addressed, it could lead to other control
issues in the relationship.)
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Dating Violence & the Law

Br"dge. o o Total Time:
Build a bridge from the last activity. For example, “In the last activity 20 minutes

b

we...” or “Yesterday, we learned...” and connect it to the theme.

/ Materials

Q My State Laws handout
for each peer educator

Theme
The purpose of this activity is to explore the common state laws
associated with domestic abuse/dating violence.

Home_tiork !

PART 1: Assigh Homework V

Directions

1. Explain that one out of every 3 adolescents has experienced
emotional, physical, or sexual violence in a dating relations
rote

that it is important to be aware of state laws that can help p

victims. - N
NOTE:
2. Hand out My tgmte Laws and explain that for w0k everyone is Zgifgf;fcnealof
to research their own state law and respondgto estion on the State Legislatures
handout. Briefly discuss resources they cafiusgro¥Csearch state laws. provides a
Let them know that they will report in ‘the rext class. comprehensive list
of all state
legislation related
PART 2: In-Class Pres S to dating violence,
3. Review the 5 questions on t te Laws handout by having and may be a good
volunteers share their homeworkgresponses to each. starting place for
your research:
http://www.ncsl.or
Reflections g/research/health/
Discuss the folloyi @ ions: teen-dating-
: violence.aspx.
1. Ifthelaw1 des the term “emancipated minor” what does that
mean? (A persow who has been married, has entered military service, has . /
a child or is pregnant, or has been previously declared by the court ro be
emancipated)

2. Why are restraining orders sometimes ineffective? (7he abuser
sometimes ignores it and has contact with the victim anyway)

3. What does “Duty to Report” mean? (Adults who work with children
and young adults are required by law to report harassment, bullying, and
dating violence to protect them from harm)
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Homework
M1 State Laws

—_——

Directions
Research state laws pertaining to dating violence in your state and record
responses to the following questions:

| Nome five abusive behaviors that are illegal according to the law.

2. What are the legal options for a victim/survivor of @s domestic violence?

3. What is a restraining order and wha &

H Who can get a re% order? (How old must the victim be; how do you file for

one, etc.) O

5. What community resources are available for victims/survivors? (Counseling
centers, shelters, etc)

over?
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Frankie’s Story

Bridge

Build a bridge from the last activity. For example, “In the last activity

b

we...” or “Yesterday, we learned...” and connect it to the theme.

Theme
The purpose of this activity is to help peer educators appreciate the
magnitude and effects of dating violence.

Directions

Preparation Needed Before Class:
dIb V| At least one day before class:

e Choose a peer educator who is a good dramatic read @ 2
Frankie’s Story aloud. Allow them to decide if they fe 2y
with reading it for the class. Give the student th
advance and ask them to practice reading it a

Q
I

e Ensure a school counselor will be availgble.du the class

when Frankie’s Story will be read. \

1. Prepare students by explaining that oing to hear a story
about a person who experienced déting violence. Make sure to let
students know that if anyone cosfifortable, they may leave the

class and go to their school

2. Have the preselecte t read Frankie’s Story.

3. Hand out pa eone and have them write a brief letter to

Frankie or Ziv their feelings. Tell students they will not have
to share thelydetters.

Reflections

1. Once they are done writing, invite volunteers to share any comments,
reactions, or feelings about the story or what they wrote.

Total Time:

15 minutes

/ Materials

Q Frankie’s Story
handout for each
reader

A piece of writing
paper for each peer
V educator
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FRankie's STORY

My nome is Frankie. (Pauses, looks quizzically at audience) What? You think this is my
fault? You think T asked for this? Look, I stayed because T loved them. And they loved
me too. I thought I could help them.

You have to understand, I never thought T was that person. You know, the one you see
on a show who went back to their partner after they beat them. That wasn’t me; I
would never, ever do that. I just wasn't that person. (Pause) At least in the beginning.

'Wne. Ziv was hot
iMfo a 9™ grader. T

ore. We were so info
with their stepfather
ond really didn't like my parents. Ziv didn't like my fhjends®ffher, which was okay with

I was in 9™ grade when T met Ziv, and it was my first time da

ond so funny and redlly liked me..I never thought a junior w
was flattered and excited; I'd never had so much oHen

each other; we spent every minute together. Ziv had prg

me because they seemed very childish compared _So, we spent most of our fime
alone. Ziv got a little jealous sometimes when to other people in the hall, but.. I
kinda liked it; it made me feel important - now, special.

Sometimes, when Ziv got really ma Qjou d vell ot me- but then always say sorry.
Usually Ziv was so sweet to me, me how atfractive I was, and how loved I was,
and how they couldn’t live WI‘I’

I know, I know, you thi have left when they started yelling. You're right, I
should have. But it ho%o gradually.. and by then, Ziv was my whole world. Over
the year it got w worse. I couldn't do anything right - it was always my fault
that Ziv got s @Jr they failed a test; that they slommed a fist into the wall. It
scared me. IQed o do better, to be more careful. Ziv was a good person and I
_1_

loved them; L
the anger. I would try harder.

myself that if I were a better partner, I could help them deal with

And I tried; I redlly did. But then Ziv completely lost it and slammed me up against the
wall in the bedroom. T was grabbed so hard handprints were left on my arms. (Pouses,
rubbing arms) 1 didn't know what to do - I'd lost all my friends and T was barely

speaking o my parents. I was ashamed - T wasn't that person. (Pouse) But T was, and

I didn’t know how to get out of it.

One time I tried to breck up with Ziv - I said I couldn’t take it anymore. But then Ziv
cried and begged and told me how much I was loved and that if I left, they’'d hurt
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themselves. I got presents and was promised it would never happen again. I was so in

love, and I believed it. (Pouse)

It did get better at least for a while but then it started all over again. By that time I
didn’t have the courage to stand up for myself. I made excuses for Ziv when the anger
would come. I wore long sleeved shirts to cover up the bruises. I justified it all because

I felt like nothing without Ziv.

As graduation got closer Ziv started talking about how we should run away together

and get married. That was it - I could see my future and I knew I hadito get out. I
made an appointment with a teacher that I thought I could trust, &old Ziv1
needed math help after school. Once I closed the door to the ofjce, it all come pouring
out. The feacher was so kind to me; I couldn’t believe how nice ere, and
supportive. I felt safer there. They told me it wasn’t my £adli afd’that Ziv needed
help. They promised to go with me to the school counse tell my parents. The

teacher also talked with Ziv’s counselor too and we workedsdUt a whole safety plan.

I did it. It was hard but I got out of it. I kno
happen To you - that you aren’t that pers

anyone can. If you are in a relationship X r partner is being abusive -
emotionally, physically, or sexually - ﬁj\ ne. You can get help; your partner can
get help. And if you notice that afrien ehavior has changed - that they have a
jeadlous partner and are with t rsgh all the time - reach out; ask if everything is

okay. Then watch for signs and alert a school counselor about your concern.

to say that this could never
an, and it does, and you could be,

I wish I could have stdodip for myself and been more assertive sooner. I wish I
could’ve gotten oupsef, This before it got violent if I had been aware of the signs and
asked for help. Omeone else had recognized the signs and reached out to me. Pay
attention to ighg of dating obuse - nobody deserves it. Now that I've gotten the
help that I needed, I know this wasn't my fault.
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How to Help a Friend

Bridge
Build a bridge from the last activity. For example, “In the last activity

b

we...” or “Yesterday, we learned...” and connect it to the theme.

Theme

The purpose of this activity is to increase awareness about the warning
signs of dating violence, develop understanding and empathy for
people in abusive relationships, and increase skills for helping a friend
who is being abused.

Total Time:

45 minutes

This activity appears in the

workshop

Materials
How to Help a Friend

Who is Being Abused

Directions V handout for each peer
educator

Preparation Needed Before Class

|
dIb V| At least one day before class:

o Select 4 peer educators to play an abused or abusiye partner in
4 scenarios that will be reviewed in the next ake sure
they are okay with this role. You can als¢’c to have an
advisor play these roles.

e Let the volunteers know not to ovi N t can be troubling
for students in the group or vel be retraumatizing to

someone who has experienéed abuséin the past.

e FEnsure a school coun available during the class
when Frankie’s Story ad.

1. Have everyone nam he red flags they discussed in the last
activity that indi usive relationship.

2. Hand out #Howpto Help a Friend and have everyone read it silently.
3. Answer any questions.

4. Have the preselected student for Scenario 1: Too Much Texting move
to the center of the circle. Select an additional 3-4 volunteers to play
the role of friend. Explain that for each scenario, the following will
occur:

e The person playing the partner in need of help will read their
scenario to the class.

o The 3 to 4 friends will each use one to 2 strategies from the
handout to try to help their friend in need.

Q How to Help a Friend
Who is Being Abusive
handout for each peer

educator
O A set of Strategy cards
a Atimer
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¢ Everyone who is not acting should check off which strategies the actors used on their the
How ro Help a Friend handout and write down observations about what went well and what
could have gone even better.

5. Repeat this process for Scenarios 2-4.

6. Have everyone rejoin the circle for reflections.

Reflections
Discuss the following questions:

helpful?

2. Ifyou were the abused partner receiving help from your friends, how did it feel®What was most

helpful?

1. Ifyou were the abusive partner receiving help from your friends, how did it f]el? What was most

3. If you were one of the friends, how did it feel to try to help? Wh ficult about the task?
What was easy? Why?

4. If you were an observer, what observations did you make ab ping friends in abusive
relationships?

out abusive behavior?

How realistic is it to expect someone to confron

6. A common reaction is to tell your friend to gég ouft of the relationship. Why might this be
harmful? (Offering advice can sometimes faelVike wjsdgment. Telling the abused person to leave the
relationship can isolate them even more @ hem less likely to talk about it with you in the
future)

7. What should you do instead of offegiig advice? (Be supportive, practice good active listening; don’t
get mad or frustrated and pla @ whit you heard so your friend can start to hear the red flags for

themselves.)

8. What do you think be the hardest thing about helping a friend who is being abused in
real life?

9. How has this role

10. What has dis play taught you about the experience of people being abused by a dating
partner?

11. How can you continue to support friends in abusive relationships even after a particular incident

has passed?
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How to Help a Friend
Who s Being Rbused

Knowing your friend is being abused by a partner can be hard on you,
but knowing how you can help can make it a little easier. Consider the
following recommendations to be the best friend possible.

e Stoart by reaching out. Don’t be afraid to let your fg’% know you

are concerned for their safety.

e Be nonjudgmental of decisions; remain patien n your friend’s
side no matter what. You need to be Jrhers en, regardless of

whether or not your friend stays withtthe &BUser. Continue fo be

there for your friend after the rela ip ends, too.

e Share what you've learned ab %&e from this unit in a caring
way. Make sure your frienQX he abuse is never their fault.

e [Encourage your friend help, whether through calling the
National Domestic otline at [-800-/99-SAFE, talking to a
parent or guardiep, or\reaching out to a school counselor.

e Develop as lan with your friend. Remember, leaving a

sure youl friend has the help necessary to remain safe if and

re|o+ionﬁ often be a time of increased risk of abuse, so be

when they decide to leave.

e If you feel like you're not doing enough for your friend, remember
that just being there is very important. Patience, understanding,
ond care are the things your friend most needs from you.

e Remain focused on bringing your friend up, but do not put the
obuser down. Never go after the abuser physically, verbally, or via
technology.
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How to ttelp a Friend

Who s Rbusive

Having a friend who is the one being abusive can be just as hard on
you, but you can play an important role in getting that person help.
No matter how hard, remember that remaining silent won't help stop
the abusive behavior, and both your friend and their partner need
help. Consider the following recommendations to be the best friend

possible. s
e Start by reaching out. Don’t be afraid Jrof@ friend know you
are concerned about the abuse, worri

want both of them to get help.

e Moake sure your friend knows ile you don’t accept the
behavior, you are willing Jro% rtive if they seek help and
s®f abuse. Go with your friend to falk
to a coach, school cq or parent/guardian/caregiver.
|ege

eir partner, and

works fo breck the patfér

e Share what you; d about dbuse from this unit in a caring

way. Make sur friend knows the dbuse is never the victim’s

fault—don’ % our friend to make excuses for the abuse or

blame t#eip B&Fther.

e Remain patient and supportive of a friend who is Trying to change.
Be available to listen and encourage your friend and set a good
example in your own relationships. If your friend refuses fo
change, you may need to report the abuse and/or walk away from

the friendship.
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How to Help a Friend Scenario Cards

Rbused Partner

Scenario |: Abused Partner
Too Much Texting

I am a high school senior going out with a
sophomore. I can’'t stand some of the
stuff my partner does-like texts me
constantly throughout the day and
expects me to answer right away. And
every time I get together with friends,
my partner gets readlly upset if I don’t
include them. If I talk about breaking up
there is a lot of drama and even threats
of suicide. After school, I'm going to talk
obout it with a couple of my friends.

Scenario 3: Abused Part
Sick and Tired Q‘

I am so tired of fightjmgywith ny
partner I feel sick. %Mr‘\/mg to
make it work be % 've been

together al me gnd we’re about to
go to the s%ollege. My partner is
pretty controllihg and even though I try
to do everything right, it’s never enough.
Even when it seems like things are going
great, after a while everything blows up.
I redlly need to hang out with my friends
so I'm going to go To AJ’s house on
Friday night. Instead of felling my

partner, Dl just send a text every hour
or so.

Q\

Rbusive Partner

Scenario 2: Abusive Partner
What’s Going On?

I'm not sure what’s been going on lately.
I guess I'm stressed out about findls,
and the championship gam coming up. I
get angry over the lit hings - like

everything my parther does sefs me of f.
The other day, wh artner was

talking to Ale er Class, I totally lost
it and thre @ o breck of f the
relatiogship @lidgether. I feel out of

t don’t know what o do. I

ome teammates want o talk to

con

af fer practice today.

Scenario Y: Abusive Partner

Get Lost

My best friend told me they didn’t like
how I’m freating my partner. I told them
to mind their own business; it’s between
the two of us. If my partner would just
stop dressing so sexy and flirting with
everyone at school, everything would be
fine. It’s not easy dating someone so
immature - I have o make all the
decisions.
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School-Wide Campaign Check-In

B”dge Total Time:

Build a bridge from the last activity. For example, “In the last activity 5 minutes

»

we...” or “Yesterday, we learned...” and connect it to the theme.

Theme

The purpose of this activity is to ensure peer educators responsible for / .

. . | ) 3 ; <, Materials

implementing a school-wide campaign following this unit’s

corresponding workshop are on track. Q School-Wide
Campaign Check-In
handout for each peer

. . in th
Directions educator in the group

1. Upon completion of the unit, hand out School-Wide Campaign
Check-In to each peer educator in the group responsible for this

topic. Students should start formulating ideas for their camf@

V assigned to this topic

you begin preparing for the workshop.

2. Review the School-Wide Campaign Guidelines handowgthe peer

educators received in Unit One to ensure they are skRemind

students that they will need to submit ideas togou foRapproval. As
advisors, be sure to get the proper approval thesschool or
community before students implement th \ ign ideas.
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SCHOOL-WIDE CAMPAIGN CHECK-IN

Workshop Topic: Understanding & Preventing Dating Violence
Group Members:

Structures:

] @
2' \@

3 A

Plan for e&l@::ur& (Include frequency)

l
2

3.
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Parent/Guardian-Teen Homework

Bridge
Build a bridge from the last activity. For example, “In the last activity

b}

we...” or “Yesterday, we learned...” and connect it to the theme.

Theme

The purpose of this activity is to provide a structure for
communication between parents/guardians and teens on the topic
of alcohol, other drugs, & sexual decision-making.

Total Time:

5 minutes

/ Materials

Q Parent/Guardian-
Teen Homework
handout for each
peer educator

Directions
1. Upon completion of the unit, hand out Parent/Guardian-Teen
NOTE:
Homework to each peer educator. Havi
aving peer
educators
2. In advance of the workshop, peer educators should complet @ complete this
homework assignment with a parent/guardian, have it signed, hOI’_neWOI’k
and turn it back into advisors. assignment
before the

Q\
&
O

workshop can
help them create
buy-in among
workshop
participants
when asked to
do the same.

~
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pE————

UNDERSTANDING & PREVENTING
DATING VIOLENCE

PARENT/GUARDIAN/CAREGIVER - CHILD HOMEWORK

\ Student name: Date:

& PURPOSE

To provide a structure for communication between parents/guardians and teens on
the topic of dating violence.

s> DIRECTIONS A
STEP [

Together, read out loud the workshop take home messages below. V
TAKE HOME MESSAGES @
e Dating violence is about power and control and can incl‘l’ioncl, physical, and sexual
abuse.

e Violence in a relationship is never the victim’s f

e Oftentimes, abusers are not able to stop o iMown’and need to get help from a
professional.

e There are several things you can do i \ omes to you for support.

SVER 2

Teens should share with parents/guardians thel® answers to the following question:

| What was the most impo %ou learned in this workshop?
STEPRP 3

Teens and par‘en+s/guor‘|d discuss together their responses to the following questions:

. Why do you@ incidence of dating violence is so prevalent among teens?

2. Why is i#’so ant for teens to be in healthy relationships?
3. What aré&some ways you can seek help for yourself or a friend if you feel unsafe in a
relationship®
STEP &

Parents/guardions should share with teens their answer to the following question:

. What values do you want your child to receive from you regarding this topic?

SVEP 8

Please sign and date below, indicating to the advisor that this assignment has been completed.

N

Parent/Guardian signature Date
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Curriculum Feedback Form TEEN P
Unit 10: Understanding & Preventing Dating Violence
Name of Advisor: School:
Today’s Date: Length of your class periods: 45 60 80 90 _

No. of class periods to complete unit:
Please indicate the month the unit was taught:
September October November December January February March April May

a a a a a a a a a
Advisor feedback is critically important in developing and revising curricular resoukces that work for
schools. We appreciate you completing this form (or logging into www.Teen ; to complete it online)
SO we can use your feedback in our process!

Please consider responding to any or all of the following questions in yack:
e How effective were the activities in increasing students’ ki ;
e How engaging were the activities for students?
e How clear are the objectives and directions for each agtivity:
o What, if anything, did you do differently for a parti ctivity? Why? What was the result for your
group?

N4
&
O

Please scan and email to teenpep@supportiveschools.org or complete online at www.teenpep.org.
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Break the Cycle

Dating Violence Prevention
Workshop

Volume | - 2024

TEEN PREVENTION EDUCATION PROGRAM
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TEEN PREVENTION EDUCATION PROGRAM

“:g Break the Cycle
TEEN P Dating Violence Prevention
Workshop
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Dating Violence Prevention Workshop 1

Break the Cycle:

Dating Violence Prevention

Workshop Overview

» Workshop Objectives

After participating in this workshop, students will be able to:
e Define the three types of dating violence and their related behaviors
e Describe three effects of dating violence

e Identify three strategies teens can use to address dating violence if it is happening
to them or a friend

e Describe the cycle of abuse

» Take Home Messages @

This workshop is designed to rélisefawareness about dating violence, understand the
cycle of abuse, recognize pedyflags/of unhealthy relationships, and identify ways to
help someone who is in an“ablsiVe relationship.

While conducting the wW6Fkshop, peer educators should keep in mind the major
messages for gartidipdnts to take home:

e Dating ifiolence=i§ about power and control and can include emotional, physical, and
sexual abuge.

e Violence in a relationship is never the victim’s fault.

e Oftentimes, abusers are not able to stop on their own and need to get help from a
professional.

e There are several things you can do if a victim/survivor comes to you for support.

e It is important for victims to recognize red flags and use assertiveness and
communication skills to help reduce their risk for violence.
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Dating Violence Prevention Workshop 2

Workshop Agenda

» 90-minute workshop

Introductory Statement 1 minutes
Attention-Getting Skit: Reach Out 4 miputes
Presenter Introduction 2 minutes
Bridge to Skits 1 minute
Skits: 12 minutes
% Do What I Tell You 2 minutes
%  What are THEY Doing Here? 2 minutes
* It Won’t Happen Again 2 minutes
*  Cool Off 2 minutes
* Carousel Monologues 4 minutes
Bridge to Small Group/Activities 1 minute
Small Group Activities 55 minutes
*  Sexual Decision-Making 20 minutes
* Breaking the Cycle 20 minutes
* How to Helpls Fri€nd 15 minutes
Closure 8 minutes
Evaluation & Homework 4 minutes
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» Two 45-minute workshops

Introductory Statement 1 minute
Attention-Getting Skit: Reach Out 2 minutes
Presenter Introduction 2 minutes
Workshop Introduction 1 minute
Bridge to Skits

Skits: 12 minutes
% Do What I Tell You 2 Maiutes
* What are THEY Doing Here? 2ininutes
* It Won’t Happen Again 2 minutes
* Cool Off 2 minutes
* Carousel Monologues 4 minutes
Bridge to Small Group Activities 2 minutes
Small Group Activity: Skit Discusgion 20 minutes
Closure/Bridge to Next Session 1 minute

Presenter Reintroduction 2 minutes
Bridge to SmallL.Gréup Activities 1 minute

* Breaking the Cycle 20 minutes
% How to Help a Bffend 15 minutes
Closure 3 minutes
Evaluation & Homework 4 minutes

*t is preferred that the two 45-minute sessions be presented within the same week.

*Note:

If completing this workshop in two Ho-minute sessions within the same week, use
the closing and opening bridges provided below. These should be used to close out
Session | and open Session 2 by adding the scripts into the appropriate places

within the workshop as noted in the 2 45-Minute Sessions Workshop Agendo.
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Dating Violence Prevention Workshop 4

@ Closure/Bridge to Next Session

Peer Ed. 1:

Peer Ed. 2:

Peer Ed. 1:

In today’s workshop, we watched a variety of skits and talked through how dating violence
and the cycle of abuse was present in each.

We are going to close this session for now, but when we get back together for session 2 we
will take a deeper look at factors that contribute to and are impacted by dating violence.

Thank you so much for your attention.

. Reintroduction (Session 2)

Scene:

Peer Ed.:

Peer Ed. 1:

Peer Ed. 2:

Peer Ed. 1:

¥'$% Bridge from Last Session

Students line up across the stage

(One peer educator moves forward) V

Hi. If you remember from last time, we are Teen P icll stands for Teen Prevention
Education Program. We are here today to continue rtkshop, Breaking the Silence:

Dating Violence Prevention. My name is
(Peer educator moves back in line and all student

oduce themselves to the audience.)

Who remembers the thregf€ompoents of the cycle of abuse from our last workshop
ion?
session?

(Pause, wait for reprWmting them as they are called out)
Sample Res nsion building period, explosion period, honeymoon period
Great, C Il correct.

Dgés remember some of the examples we saw from Amari and Kai’s story?

(Pause¥wait for responses, repeating them as they are called out)

Sample responses: Tension-building: Kai demanding to be with Amari all the time; constantly
texting; jealousy, put downs in front of their friends; Explosion: When Kai shoved Amari, the
scratch on Amari’s neck, screaming at Amari; Honeymoon: Brought ice cream to the house;
interacted with family, bought a shirt, paid for the concert)

Great, those are all correct.

In today’s session, we will learn more about how we can identify signs of
dating violence and we will also focus on what we can do if we or someone we care about is
in an abusive relationship.
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Dating Violence Prevention Workshop 5

Workshop Materials

. . Template
Activity Materials Provided
Skits Q1 of each of the following signs that say: v

* Do What | Tell You

* What Are THEY Doing Here?

* |t Won’t Happen Again

* Cool Off
Skit Q 1 set of Skir Discussion cards for each small group v
Discussion
Breaking the Q 1 set of Breaking the Cycle cards for eagh small group v
Cycle
How to Help a Q  How to Help a Friend hand@uss for each participant v
Friend
Homework O Parent-Teen Hegmeworkdiandout for each participant v
Evaluation Q  Evaluatigyftorm for each participant v

O R€ns dr periCils for each participant
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Dating Violence Prevention Workshop 6

Break the Cycle:

Dating Violence Prevention Workshop

&) Introduction Statement

Scene: A peer educator moves forward and reads the following statement to the audience.

Peer Ed.: Violence within a dating relationship is never acceptable %uld never be
condoned. If you are in a dating relationship that includes viol@ce of any kind,
you are advised to seck the assistance from parents, %ounselors, and trusted
friends in order to develop strategies for stoppin i ce. If you know people
in a relationship that involves violence, you azgen@uraged to talk with them as
part of an effort to link them to the kind of| that*will stop the violence.

It is everyone's responsibility to use ive decision making, evaluation,
iveness skills needed to engage in a healthy

-
—

Yz
=]

ool counselor, is sitting in a chair to the side of the stage as if
working at a desk. Toni comes into the office and sits across from the desk. Mom,
Ama & d Kai are in a line on the other side of the stage with backs to audience.

Mr. Anderson: 1.

Toni: QHey Mr. Anderson, thanks for letting me come talk to you. I’'m worried about my
brother, Amari. He seems kind of depressed and I don’t know what to do about it.
His grades have been going down and my dad is on him all the time; he gets mad
easy and just isn’t around very much anymore. He’s been with his partner Kai most
of junior year and they are together almost all the time now.

Mr. Anderson: How did it all start?

Toni: Things were cool in the beginning. He fell for Kai at the beginning of the year.
Kai’s really good looking and a great basketball player. Amari couldn’t believe Kai
liked him too; he’s kinda shy and it’s his first relationship. Anyway, he started going
to Kai’s games and hanging out after to talk and stuff. Kai started coming over, and
pretty soon was there every day. Our mom started complaining that they were
always up in his room, and nobody ever saw them. Amari told me that Kai didn’t
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Dating Violence Prevention Workshop 7

like my mom and how mom was always raggin on them to spend time with the
family. You know, like:

Mom: Amari, you and Kai come on down here and have dinner.
Amari, I think you and Kai spend way too much time rogether.
Amari, let’s do something together as a family.
Mr. Anderson: So, what happened?
Toni: So they stopped being at our house at all. Amari hung out with me sometimes--

we’d watch a game on TV or go get pizza, but Kai called him constantly—it was
like T wasn’t even there. One day when Kai called I listened in...

Kai: What are you doing? A

Amari: I'm with Toni — we'’re watching the game. V

Kai: Where are you?

Amari: At home — do you want to come over? O
Kai: No, I want you to come here. @
Amari: Well, I promised Toni. @

Kai: I don’t care what )@@mi [ want to see you.

Amari: Kai, sorry but,

Kai: Amari, baby, ed to see you. Today. Now. I know you don’t like to see me mad.

- ['ll get there as soon as I can.

Amari:
Toni: Q just stared out the window for a few minutes and then he looked at me and

shrugged. Like, “What do you want me to do?” And then he left. The only time I
see him now is in school. If he’s not with Kai then he’s looking at his phone. His
friend said the coach finally took it away at practice. I snuck a look at it once:
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Dating Violence Prevention Workshop 8

Kai: ®ee00 Verizon = 4:30 PM 7 f

{ Messages [__] Contact

| miss u...

WHERE R U2

(O] Send O

Mr. Anderson: Is it just with family that you s not this? What about friends?

Toni: No. His friends have bac N cause Kai never lets him hang out with them.
But it doesn’t stop t . friend said she saw them in the gym and Kai started
yelling at him.

Kai: Why are yo
What ng with you?

Ho be so stupid?

@ not EVER talk to Jo again. Do you hear me?

Toni: Q 1

Kai:

Toni: And then Kai shoved him.

just stood there looking at the floor.

Do you HEAR me?

The next day I passed Amari going into my room and I saw this scratch on his
neck. “What’s that?” I asked. He told me to shut up and left the house.

That night Kai came over with ice cream and was being real sweet to my mom and
tried to hang out with me. They were laughing and joking around and Amari
looked happy for once. The next day at school started out all good. I saw them
holding hands and kissing in front of their lockers. But later on...Kai was talking
real loud to her friends, right in front of Amari.
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Kai:

Toni:

Toni:

Amari:

Toni:

Amari:

Toni:

Amari:

Mr. Anderson:

Toni:

Kai:

Toni:

Mr. Anderson:

What is wrong with him?

He is such a terrible boyfriend.

He can be so stupid; I don’t know why I put up with him.

Amari just stood there looking embarrassed. I tried to talk to him after that.
Amari, why are you still with Kai? It seems like you're always getting talked down ro.
You don’t know Kai, Toni.

[ see what Kai says to you and how that makes you feel. It’s not right.

Look, Kai gets mad sometimes but is really trying...and is a go rson. Like when we
were all hanging at the house together the other night, retaember? Most of the time
things are a lot of fun; I'm happy that we’re together.

Amari, you deserve to be treated better.

Stop, Toni. I love Kai and it’s really none

your business.

Have things gotten any better?

No...it just keeps going. x ig fights Kai brings him stuff. Amari had a new
shirt on the other day, andyl kitew my mom didn’t buy it for him. In December I
thought maybe theyha en up because he was home a lot and in a really bad
mood. But then Kaigbok him to a concert and paid for everything. I heard them

talking whe ck:
D'm sor, 'm julsg under a lot of stress.

It wa @; ppen again.
mgyiise. 1 love you
mari, I need you.

QSO I guess they got back together...again. 'm worried about him and I don’t know

what to do.

(Leans forward) Toni, you did the right thing by coming to talk to me. Let’s talk
about how we can help Amari.
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.
&) Presenter Introduction

Scene: Students line up across the stage.

(One peer educator moves forward.)

Peer Ed.: Thank you to our actors. Hi. We are Teen PEP from High School. Teen PEP
stands for Teen Prevention Education Program. We are _____ juniors/seniors who have
been trained in leadership and sexuality issues. Today, we're going to do a workshop for
you about abusive relationships. Our workshop is called Break the Cycle: Dating Violence
Prevention. My name is

(Peer educator moves back in line and all students introduce ﬂ% to the audience)

&) Workshop Introduction O

Scene: Peer educators are facing audience; 5 peer educdiors move forward, 3 pick up signs and
keep them at their sides.

Peer Ed. 1: What you just saw was an example,ofiD4ting Violence. Dating violence is a pattern of
abusive behavior between two pe \ re in a relationship together. It can include all
kinds of negative behaviors o ctson bises to gain and maintain power and control over

the other person.

with Physical Abuse moves forward displaying sign for audience ro see) This is what most
people think en they hear the term “dating violence.” Can any of you give me some

examples of buse? (Hitting, kicking, holding down, shoving, etc.)

Anot f ating violence is Emotional Abuse. (Peer educator with Emotional Abuse

sigf maue ard displaying sign for audience to see) Can anyone think of some examples of
em@gional abuse? (Yelling, name calling, humiliating, threatening, etc.)

There are 3 commo@ ating Violence. The first is Physical Abuse. (Peer educator

The third type of dating violence is Sexual Abuse. (Peer educaror with Sexual Abuse sign
moves forward displaying sign for audience to see) What are some examples of sexual abuse?
(Rape, any sexual contact without consent, refusing to use protection, coercing someone into
having sex, etc.)

Peer Ed. 2: Teen dating violence is a serious problem in the United States. One in 3 teens is a victim of
physical, emotional, or sexual abuse by dating partner. The story of Amari and Kai is a
common one. In this case Amari was the victim/survivor, but we know that teens can be
abusers or victims regardless of their sexual orientation or gender identity.
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We are here today because we want to raise everyone’s awareness about this problem. We
hope that we can all take a minute to think about our relationships.

If we are causing harm or experiencing abuse, or if we have friends in this situation, we
need to have the courage to speak up and get help. Today, we're going to help you think
about how to identify red flags, say no, say what you want, get help, and get out.

¥ % Bridge to Skits

Peer Ed.: Now we are going to do some skits that show some different types of dating violence.

\) About the Skits \/

Using dramatic skills, peer educators will pre
of relationship pressures common to ‘|'ee ducators
its To better

reflect their school community. As alwiays, the language that

are encouraged to adapt the language in %k

is used should be clear and rele ot of fensive.

Scene: The skit opens in the Ritchen at Jackson’s house, where Jackson and one parent are sitting at
the dinner ta @ hile the other parent is preparing dinner. Erica and Carla are frozen on
the other sidevef the Stage. David waits off stage.

(O tor goes by with “Do What I Tell You” sign)
§

Father: Whatis taking so long?

Mother: It’s ready now. I'm sorry, I thought you were coming home later. (Places plate on dinner
table)

Father: You thought I was coming home later? You know what time I come home.

Mother: I’'m sorry, I guess I got confused. I thought you had a late meeting. But dinner is ready

now, so let’s eat.

Father: You got confused? I come home at the same time every day, what are you, stupid?
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Jackson:

Mother:

Erica:

Carla:

Erica:

David:

Erica:

David:

Erica:

Carla:

Erica:

Carla:

Erica:

Jackson:

Carla:

Jackson:

Erica:

Jackson:

Carla:

Mom, I don’t have time to eat. I gotta go find Carla. She was supposed to call me hours

ago. (gets up from the table)

Okay Jackson.

(Jackson goes off stage; parents freeze; Erica and Carla begin talking.)

Hey Carla. I am going to a movie with Luke and Jeff. You want to come?

I don’t know. I have to check with Jackson, he might have made plans for us.

Weren’t you with him all weekend? I never see you anymore. (David comes on stage) Oh,

hey David. (big smile) !
t

(Puts arm around Erica) Hey. Hey Carla. What are you guys uw?

I’'m going to the movies with Luke and Jeff. Wanna con%

Thanks, sounds good but I have a lot of work to do§ bit. Man, I wish I could go ... but
you guys have fun. I'll call you later?

Okay, don’t work too hard. Talk to yo : es David a hug, then David leaves)

David is so nice to you. You're s \
Well yeah David’s my boyf; 'Acourse he’s nice to me. We're nice to each other. Why
do you say that?

I don’t know. Jack:
me feel really stupid.

cll... he gets mad at me a lot and calls me names. He makes

Actually, I2
them)

t of noticed. You know Carla, you should... (Jackson enters interrupting
ckson.

(@g Erica’s hello) Carla, where have you been? I've been calling you for like an hour.

Why @on’t you ever answer your phone? (Grabbing Erica’s arm) Hey. Are you listening to
me?

I’m sorry Jackson, I guess I left it at home. I was just about to call you from Erica’s.
What, are you stupid?
Hey, Jackson, so she forgot her phone, whatever. Relax.

Erica, why don’t you mind your own business? (Pulling Carla aside) Where have you been?

I’m sorry, please, don’t be mad at me.
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Jackson:  Carla, I wouldn’t get so mad at you if you'd just do what I tell you to do. Sometimes
you’re so dumb. I don’t know why I stay with you.

Carla: Okay. I'm sorry. I won’t forget my phone again.

(Freeze before exiting)

Skit: What Are They Doing Here?

Scene: Marc, Calvin, and Shana are sitting around watching a movie.
(A peer educator goes by with “What are THEY Doing Here?” Jign)4

Shana: Can’t you guys ever watch a movie that I’d like? I can onl many movies with fast
cars and things exploding every five minutes.

Calvin: Okay, okay, next time. O

Shana: Whatever. Hey Marc, where’s Jen? You guy ways together.

Marc: She’ll be here, she had to do some h ork. (Pauses) I hope it takes a while.

Shana: What's that supposed to meaQ\

Marc: I know this sounds mess — but sometimes it’s just too much. Jen can get really jealous.

Calvin: Mare, she’s super irQﬂesides I think the jealousy thing is kinda hot.
Marc: I thought s@st. I liked it that she was so into me. But now, I don’t know...

Shana:

Marc: I fedllike Jen’s always checking up on me. I get like 20 text messages whenever we’re not
togethér. Sometimes I just want to be left alone.

Calvin: (Sarcastically) Ahh, poor Marc. He’s got this hot girlfriend who wants him all the time.

Marc: Yeah, but she can’t stand it when I hang out with the guys. And if I'm talking to a girl, like
just a friend after school, we have a huge fight about it.

Shana: That’s not cool.

Marc: I've tried telling Jen to give me a little space, but it just makes it worse. She thinks that 'm

cheating on her or want to break up.
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Jen: (Comes into the room and sits in Marc’s lap) I've never done my math homework so fast. I
missed you.

Calvin: Hi, Jen.

Jen: (Reluctantly to Calvin) Um Hi.

Shana: Hi, Jen.

Jen: (Looks at Shana but doesn’t respond, then, to Marc) Can I talk to you outside for a minute?

(Jen pulls Marc to the side; Calvin and Shana exchange looks and shake their heads)

Jen: What are they doing here? !
Marc: You mean Shana? V

Jen: (Sarcastically) No, your mom.

Marc: We’re hanging out; we were just watching a movie.

Jen: All three of you? And how long was Calvin stick around?

Marc: What are you talking about?

Jen: I know Shana’s into you. She @o d Calvin to leave so she could be alone with you.
Marc: Jen, you're reading too nfuchfinto this. Shana and I are just friends.

Jen: Well, if she’s here, ing, and if you want to hang out with me tonight, you’d better

leave too.
(Jen goes aff &Efﬂﬂf& Mare there)

Skit: /It won’t Happen Again

Scene: Sam and Jesse are sitting close together talking.

(One peer educator goes by with “It Won't Happen Again” sign)

Sam: Jesse, I'm so sorry. I didn’t mean to, honestly. (Moves hair aside to look at a bruise) Are you
okay?

Jesse: (Pushes hand away) 'm fine, Sam. But you really hurt me this time.

Sam: I know...I know. Look, I told you I was sorry. It won’t happen again, Jesse. I love you so

much. Here, I bought you this shirt. I know you've been wanting it....ic’s the one you
wanted, right?
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Jesse: Sam....stop. I can’t take this anymore. (Puzs head in hands)
Sam: No, Jesse, listen. It’s just that I've been so stressed lately...with school and track and

everything else. And you made me so mad! I wish you would just stay away from CJ. You
know I can’t stand to see you two together.

Jesse: Sam, I was just talking to CJ. What's wrong with you? You know I would never cheat on
you!
Sam: I know. I'm sorry. ’'m so sorry....I¢1l never happen again. I promise. Don’t leave me Jesse;

I need you; I love you so much. (Hugs Jesse tightly)

Jesse: Okay, okay. I love you too, Sam...I'm sorry I upset you.

Sam: Okay, I gotta get to class. I'll see you before practice. I love W leaves)
(Jesse’s friend, Kanan, comes over and sits down.) é

Kanan: Hey — I thought I'd find you here. What’s up

ith always lookin’ so mad?

Jesse: Uh, yeah. (Looking down at phone as if 1,
pretty stressed about school. And Co
(Pause). So, what are you up to?

t 10" make eye contact with Kanan) Sam’s
n really hard on them.... you know....

Kanan: Not much — wanna hang oys™hkhave some stuff to do for my mom after school, wanna
come with me?

Jesse: Uh, no thanks. I pr I’d see him before practice (Looks up ar Kanan).

Kanan: (Noticing Jes ises) Jesse, what happened to your eye? Did Sam do this to you?

Jesse: No, of 0 . I got hit in the face with a ball in PE class. I totally wasn’t paying
ta run Kanan. See you later.

atte
Kanan: Jesse:

(3 months later)
Sam: I told you — never do that to me again!!
Jesse: Sam, don’t! (Raises hands to protect head and face) Don’t, please, Sam....
Sam: I've HAD it with you Jesse! (Raises hand — stage slap; then freeze)

- Skit: Cool Off
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Scene: Jo and Cory are in the middle of an argument.
(One peer educator goes by with “Cool Off” sign)
Jo: Look, can we at least talk about this?

Cory: No, 'm sick of talking. You aren’t listening to me. I told you I can’t go — I’'m not lying to
my mom again. I don’t want to.

Jo: Cory, what is wrong with you? This is really important to me. If you care about me at all,
you’ll do this for me.

last time and I’'m not doing it again!

Jo: (Puts head in hands) Cory. You make me so angry! I feel 1k§Wg to explode. You

Cory: Do this for you? What about me? You don’t even care that I got in tiuble with my parents

better go.

Cory: Don’t worry. ’'m leaving. I'm not going to stay her e yelled at. Call me when you
cool off.

The four couples from the skits fo
They all face ourward, wit,
facing the audience. Afteth
the next pair facing thewgu

o Circles — one pariner per couple in each circle.

one another. In the first round, Jackson and Carla are
speak, both circles turn to the right so that Marc and Jen are
net, and so on through the four couples.

» Do What | Tell Y. Note:

The carousel
Jackson:  Why ar¢ poking at me like that? I didn’t hurt her monologues use the
) ) . same 4 couples from
or aflything Fwouldn’t hurt Carla...I’m not like that. . .
the previous 4 skits

who speak to the
Carla: I reallplove Jackson...I do.... But he embarrasses me. P

audience.
He makes me feel stupid all the time.
Jackson: Carla drives me nuts! She can’t remember anything. She’s a little dense sometimes, but I
like her a lot. Carla just needs to do what I tell her.
Carla: Honestly? Jackson scares me. He gets so angry when I don’t do what he wants. (Pause) Like

the last time we were together, I didn’t really want to have sex... but I didn’t feel like I had
a choice. I do everything I can to be a good partner...I don’t want to lose Jackson.

(Freeze; then both circles rotate until Jen and Marc are facing audience)
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» What Are THEY Doing Here?

Jen: I’m afraid 'm losing Marc. When we first started going out we were together all the time,
just the two of us. But now? Something’s changed.

Marc: I don’t know what to do. I really like Jen, but this jealousy thing is out of control. I don’t
want to be with anybody else; I just want to hang out with my friends sometimes. It
shouldn’t matter who I’'m hanging out with, but Jen makes it seem like such a big deal.

Jen: Marc’s friends tease him about being “married” and all that. I know those guys; they’ll
hook up with anybody. They just don’t know what it’s like to really be in love. And the
others? They’re just jealous. (Laughs) Ha and they say I'm the jealous one.

Marc: Jen makes my friends feel so uncomfortable that they don’t even *Khang out
anymore. I try to talk to her about it but anything I say just s%tom e it worse. [ don’t

know what to do.

(Freeze; then both circles rotate until Jesse and Sam ar, i Pgudience)

» /It Won’t Happen Again

Sam: I can’t believe I hit them. I love Jessedl nged them. I don’t know what I'd do without
them. I gotta make it up to them oW,

Jesse: Ooo0o0...ouch. (Looking in ching bruise) 'm not sure how I'm going to cover up
this one. (Pats it like trying to gover it up) It looks pretty bad. Make-up just makes it worse.
(Pauses and looks at self ra#) I'll have to think of another excuse.

Sam: I know what you’re thigking — that I'm a jerk for hitting my partner. But you just don’t
know what ig . (Becoming angry) Seeing Jesse with other people...it makes me so mad.
I can’t take i mOfe.

Jesse: ..I never thought this would happen to me either. But when you really love

e, you accept their flaws. I just have to work harder...I'm sure I can help change

(Freeze; then both circles rotate until Cory and Jo are facing audience)

» Cool Off

Jo: Wow, I can’t believe I got so mad at Cory. I was so angry I could have actually thrown a
punch. I never would have...but I felt like it. I'm glad we knew to take a break before
anything worse happened.
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Cory: Jo and I get really mad at each other sometimes. We even yell and scream at each other. It
scares me a little to feel so angry and I know it scares Jo too. But it stops there. We would
never hurt each other.

Jo: I care about Cory, and I think we have a good relationship. I like it that Cory takes a stand
when I get upset. We work through things together. We pause to get some distance and
cool off.

Cory: I think it’s normal to get mad at each other sometimes when you’re a couple. We try hard

to listen to each other and respect each other. That’s really important to me, and to Cory.

(Freeze; Peer Educators come out to describe the Cycle of Abuse)

Peer Ed. 1: Dating violence often follows this pattern, called the Cycle ofAb%hi; includes periods
of Tension Building: where the abusive partner is easily irritated, starts¥ights, and blames
their partner; Explosion: when the abuser attacks their parthgremogionally, physically or
sexually and Honeymoon: afterwards when the abusive logizes, makes promises
and blames something or someone else for the abuse

Peer Ed. 2: This cycle typically repeats in this pattern, wit he@ce escalating each time. It’s

important to remember that anyone can fin selves in unhealthy or abusive dating

relationships. Pay attention to your relati d those around you. If you recognize

Peer Ed.: In the skits you saw safne of examples of dating violence and the Cycle of Abuse. Now
we’re going t ak int® small groups to give you the chance to talk about how to deal
with the iss ing violence. Please listen while I number you off. Then look for the

peer edu€ats laying a sign with your group’s number and go with that peer educator
to YO @ yroup location.

Q& Small Group Activity: Skit Discussion

Peer Ed.:  We just saw four skits that showed different relationships. We also heard what each of the
characters was thinking. Now we’re going to talk about these examples and see what you
think those teens could do to help their situation.

Directions
1. Place the first skit card in the middle of the circle and begin to discuss this skit.
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2. Use the Facilitator’s Guide to lead the discussion with participants about the problems that were
presented in the skit.

3. When the first discussion is finished, put another skit card in the middle of the circle and begin the next
discussion.

4. Continue until all skits have been discussed
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Skit Discussion Facilitator’s Guide

Skit Discussion: Do What | Tell You

Characters: Carla, Jackson, Erica, David, Mother, Father

Peer Ed.: In this skit, Jackson is angry at their partner, Carla, for not answering the phone.
» Discussion Questions

table with their parents. How do you think the relationshi ween

1. Think about the beginning of the skit when Jackson was sittxg at the dinner
t
Jackson’s parents affects Jackson’s behavior? N
0
w

couples to behave this
er over women)

(Jackson is repeating the behavior of their father, Jackson has learned that i
way, The father has modeled unhealthylabusive behavior where men a

2. What do you think Jackson was trying to acco by yelling at Carla for
not answering the phone?
(1o get them to do what they want to the next time; Jackso@ws béing possessive and trying to get control)

3. How does Carla feel about Jackson downs and calling them “stupid?”
(Carla doesn’t like it and feels embarrassed) \

If Carla stays in this relationshi at might happen?
(Things with Jackson will stay the samafor get wo'se, Jackson might become physically violent)

4. What did Erica do whe son confronted Carla?
(Stepped in to support Carla by ca out the behavior and told Jackson to relax )
How do you feel a hat Erica did?

5. What do yo Q ould happen if Erica told Carla that they should just

break up orget about Jackson?
(Carla really likésN[ackson and doesn’t want to break up with them right now. Carla would probably feel
more embarrassed and might avoid talking to Erica about the relationship issues they are having.)

6. What could Erica do that might be more helpful to their friend?
(Tell Carla that they're concerned for them; that Jackson is being abusive and has no right to treat them that
way; that they’re there to listen; that it’s not Carla’s fault. Evica should encourage Carla to speak to a trusted
adult, such as a school counselor, and offer to go with them for support.)

7. What could Carla have done earlier in the relationship to help prevent this

from happening?
(Recognize red flags and the Cycle of Abuse, talk to an adult to get help or get out of the relationship)

Skit Discussion: What Are THEY Doing Here?
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Characters:  Marc, Calvin, Shana, Jen

Peer Ed.: In this skit, Marc is feeling like their partner, Jen, is too jealous.

» Discussion Questions

1. How does Marc initially feel about Jen’s jealousy?
(At first Marc was flattered and thinks it’s kind of fun; likes the attention; though it showed how much Jen

was into them,)

2. What has changed to make Marc feel differently?
(Jen wants to be with Marc all the time and makes it difficult for them to be with or\talk to anyone else-
isolating Marc from their friends. Marc feels smothered and annoyed that Jen is ing that they trust
each other.)

3. Why do you think Marc’s friends don’t take the co seriously at first?
(Some people buy into societal gender roles and expectations in rel hinking that guys are “supposed

to” want girls who are devoted ro them; many people think jealous ering or normal)

4. How can Marc deal with this situation?
(Have a talk with Jen about their feelings. Make it cle, théy like Jen but, for the relationship to work,
Jen needs to show trust and give space to hang out herPeople. If Jen is not able to do that Marc may
need to end the relationship.)

5. What might be some reasons en acts this way?
(Low self-esteem, insecure in their relatibnship; miy have seen this type of behavior modeled in their family
and thinks this is how it has to be i atighships)

6. What could Marc have done earlier in the relationship to help prevent this

from happening?

(Recognize red flags and thedCycle®f Abuse, talk to an adult to get help or get out of the relationship)

Characters: Sam, Jesse, Kanan

Peer Ed.: In this skit, Sam is physically abusive to Jesse, and ultimately hits them.

» Discussion Questions
1. What did Jesse do when Kanan asked them about the bruise on their face?
(Made an excuse saying they got hit in the face with a ball in PE class while not paying attention, covering

up for Sam, then said they had to leave and exited)

2. Why do you think Jesse is trying to hide the fact that Sam hits them?
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(Jesse feels ashamed and somehow believes it is their fault. Jesse loves Sam and really hopes/believes the abuse
will stop. Jesse knows other people will get upset with Sam and doesn’t want to feel responsible for that or
have Sam’s behavior get worse in response.)

3. Why is Jesse making excuses for Sam?
(Jesse knows the way Sam treats them is wrong but is afraid of losing their partner, doesn’t want Sam getting
in trouble, and afraid Sam might hurt them more if Jesse tells others about the abuse.)

4. What can Kanan do to help their friend?
(Kanan should approach Jesse again and tell them that they’re concerned for them, and thar Sam is being
abusive and has no right to treat Jesse that way. Kanan needs to tell Jesse that they will go together with them
to speak with a trusted adult. If Jesse is not willing to go, Kanan needs to talk to a school counselor, teacher,

or another trusted adult abour what is going on.) !l
5. If Sam is really serious about not hitting Jesse, what does Sandneed to do?

(Sam needs to get help from a professional, such as a counselor or therapist. ddoSgabuysers don’t stop until they
get help to unlearn their behaviors, so it is very unlikely thar Sam will beq

6. If Jesse ends things with Sam, but Sam does n
feels unsafe, what can they do?

(Jesse can speak to a trusted adult and even consider going ta thepolice for a protective restraining order.
This means that if Sam continues to try and contact Jes be arrested for violating the order.)

e'them alone and Jesse

Skit Discussion: Coc! OFff

Characters:  Jo, Cory

Peer Ed.: In this skit, Jo angfy that they can imagine hitting Cory, but they don’t.

» Discussion Que@
1. What do you t<:;>a ut how Jo and Cory handled this situation?
I

2. Why is it times helpful to take a break from a disagreement?
(Gives you time toncool off and think about things, less likely to react out of anger, shows respect)

3. What do they need to do next?
(They still need to deal with the issue of Jo pressuring Cory to do something that they don’t want ro do [lie to
their mother]. They should talk to each other about their feelings and set boundaries, using healthy

communication strategies such as “I messages”. )

4. What are the qualities that Jo and Cory have that makes it possible to work
through conflict?
(They both understand that conflict is a natural part of relationships; they respect each other; they are able to
stand up for themselves without putting down the other person; they leave before the situation escalates or
becomes violent)
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¥“¥Bridge to Next Activity

Peer Ed.: Now we're going to do an activity that will help us learn more about the cycle that most
abusive relationships go through.

ﬁ Small Group Activity: Cycle of Abuse

Step 1

Peer Ed.1: This is the cycle of abuse. (Peer educator places the Cycle of Abuse card\in the middle of the
circle) The cycle of abuse can be described in three phases. The fi se is the Tension
Building Period. Here, the abusive partner is easily irrita%&rts ights, yells and

makes the victim feel like they can’t do anything right.
Peer Ed.2: In the Explosion Period, the abuser attacks theif pa becoming emotionally,
physically, or sexually abusive. 6

Peer Ed.1: In the Honeymoon Period, the abuse
else for the abuse. The abuser will also
abuse won’t happen again.

Peer Ed.2: Then the cycle starts over with T x
each cycle.
Step 2 @
d ;E

izes and blames something or someone
ake’up with their partner and promises the

Building. Usually, the violence gets worse with

Discuss the following questions:

1. Thinking back to the Amasinan b skit at the beginning of the workshop, what were some examples
of tension building be g hem? (Kai demanding to be with Amari all the time; constantly texting
jealousy; controls whosthey, sée; uses put downs in front of their friends)

2. What are examples Q osive incidents? (Shoving, the scratch on Amari’s neck, screaming)

3. What kinds of tiings did Kai do in the honeymoon period? (Brought ice cream over; interacted with
Amari’s family; bodght gifts such as a shirt; paid for the concert)

4. How might Amari feel during the honeymoon period? (Happy, more relaxed, hopeful)

5. What is the purpose of the honeymoon period? (7o make-up for the abuse and keep the victim/survivor
believing that it will get better; to keep their partner from leaving; gain and maintain power and control
over their partner)

6. Toni went to speak to the school counselor. How could this be helpful? (Gives Toni someone to talk to,
shares the burden, the counselor might be able to talk with Amari and show support, might be able to ger Kai
some help)

Step 3

Read the following summary statement.
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Although statistics show that people who identify as females are more commonly the victims/survivors of dating
violence, they can also be the abusers and all teens—rvegardless of sexual orientation or gender identity—can find
themselves in unhealthy and abusive dating relationships. Pay attention to your relationships and those around
you. If you recognize the Cycle of Abuse — talk to an adult.

¥*¥ Bridge to Next Activity

Peer Ed.:  Now we're going to do an activity that will help us learn more about abusive relationships.

ﬁ Small Group Activity: Breaking the Cycle

. going to read the

r answer. When everyone is

Peer Ed.1: Now, I'm going to divide you into pairs and give you a ¢
questions on your card, and then together come up wi
ready, each pair will report out to the rest of the grg

Directions
1. Hand out all of the Breaking the Cycle cards to participa CEPT “Dating Violence is About Power
and Control,” which you’ll use for group discussioafat nd.

2. Have pairs read and discuss their card qu&\

3. Have a pair volunteer to be the first gd'read thelr question and report out their answer.

4. Facilitate the discussion on tha%\g the Breaking the Cycle Facilitator’s Guide and read the

summarizing statement before méying on to the next card.

“Dating Violen&g is About Power and Control.”

5. Continue until all CQ been discussed or until time runs out.
6. After particina iscussed their cards, peer educators will discuss the final card that reads
Peer Ed.1: What do you think about this statement?

Peer Ed.2: Why might someone feel the need to have power and control over their partner? (There are
many reasons why a person may be abusive, such as having had violent role models, having been
abused themselves, feeling insecure, angry, or out of control and believing they need to have
control in their relationships.)

Peer Ed.1: In an abusive relationship, the abuser is the one with the problem. This behavior is never
okay. The abuse is never the victim’s fault. If you are being abused, if you are causing harm
to someone else, or know someone in this type of relationship, go to an adult to get help.
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Breaking the Cycle Facilitator’s Guide

Red Flag

1. What does a Red Flag mean? (Early warning signs of trouble)

2. What are some red flags of dating violence? (quick to anger, impatient, put downs, one person demanding
to spend all of their time with you, extreme jealousy and possessiveness, isolation from friends and family,
checking up on you when you are not with them, not listening or caring about your point of view, makes all
choices for you, tells you what to do or how to look)

Summary Statement:
There are often warning signs in an abusive relationship, and it is important t0"Pay attention and get
out of the relationship if behaviors continue or get worse.

Alcohol and Other Drugs

1. What role do alcohol and other drugs play in abusive relationships? (People lose inhibitions and do/say
things they normally wouldn’t. It often makes abusive people fore vidlenis, people are less likely to effectively
communicate, use assertiveness skills, or get out of a situatiog

b

What kinds of abusive behavior have you seen wh€n som&ne is under the influence? (Yelling, shoving,
humiliating, etc.)

Summary Statement:

Alcohol and other drugs are often ingélved in Cases of abuse between intimate partners. When abusive
people are under the influence, they hafe lesé control and do not think about the consequences of their
behavior.

Embarrassment & Guilt

1. Why might a victiggfsurfiveg feel embarrassed or guilty about the abuse? (Victims/survivors often blame
themselves for thegvialence dnd think if they were a better partner, it would not happen.)

2. Why do victimsfsurvivors often stay in abusive relationships? (Love, fear thar the abuser will hurt them
more, don’t know how to get away, don’t have any support from friends or family, think they can “change”
the person, think this is the norm for relationships, don’t want to get the abuser in trouble)

b

How might embarrassment keep an abuser from seeking help? (7he perpetrator might know their
behavior is wrong but is too embarrassed to seek help)

Summary Statement:
Many victims feel embarrassed or guilty about the abuse. It is important not to judge people who may
stay in abusive relationships. Instead, we need to give them our support and offer to help them go to an

adult for help.
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Witnessing Abuse

1. Why do you think people sometimes ignore abuse in other people’s relationships? (If it is emotional
abuse, they may think it is not serious; may think it’s none of their business; don’t want to get others in

trouble)

2. What responsibility do friends have if someone they know is being abused? (They can tell a parent or
trusted adult and assist their friend in getting help. It is important to know that dating violence does nor ger
better on its own. It may begin as emotional abuse and escalates to physical or sexual abuse as the relationship
progresses.)

3. What if it is someone you don’t know well? (7ell an adult abour what’s happening, call out the behaviors
and tell the abuser that their behavior is not okay if you feel comfortable doing so, go get help)

Summary Statement:
It is our responsibility to speak out, stand up and not be afraid to interven&if wgknow someone is
being abused emotionally, physically, or sexually.

Violence in the Home

1. What are some specific ways that violence in the home might affect teens? (They could get hurt, it makes
them upset, fearful and angry, they are afraid to tell becaus@ihe\don 't want a parent to get in trouble, they
may think it is the norm)

2. How might this violence affect their future relationshigs? (7fz violent parent is a child’s role model, the
child might grow up to believe thar this is normal behgvior and become abusive or submissive in their own
relationships.)

Summary Statement:

Not all people who grow up inSigléfhomes become violent. However, sometimes teens who witness
or experience violence withfamily%gpy that behavior in their own relationships. It is important to talk
to a trusted adult aboutgfhatis happening at home and seck out healthy adult role models.

Gender Issues

1. What are some&gé¢hder stereotypes in a relationship that might support dating violence? (7hink back to
Gender Boxes in Oyir 2—Males/masculine partners making all sexual or non-sexual decisions,
females/feminine partners expected to be more passive and try harder to please their partner, etc.)

2. What are the qualities of an equal relationship? (Both people make decisions, there is mutual respect, both
partners feel heard, there is an equal distribution of power)

3. What can a couple do at the beginning of a relationship to decrease this partner imbalance? (7alk abour
what both partners want in terms of communication, respect, and equality)
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Summary Statement:

Both partners in a relationship may have different ideas about what they expect based on how they
view societal gender roles and expectations. It is important to challenge these pressures by talking about
what both people want, need, and expect in the relationship in order to avoid conflict.

LGBTQ Relationships

1. How common is dating violence in LGBTQ relationships? (Statistics show that teen dating violence is
just as prevalent in LGBTQ relationships as it is in heterosexual relationships)

2. What might make it more difficult for a person who identifies as LGBTQ in an abusive relationship to
get help? (If the person is not “out” to family and/or friends, then they may not have a support system of
people who even know about the relationship, and therefore could not lend support ifighe relationship is
unhealthy or abusive. If someone in the relationship does seek help, they need to ure to find someone
who is not only supportive, but LGBTQ friendly)

3. How can someone know if the adult being sought out for help is L y? (Look for a safe
zone or other LGBTQ support sign outside of their office, seek our anadil
youth or is an advisor for the school’s Gay-Straight Alliance or LG @ pport group)

Summary Statement:

It is important to remember that dating violence can ha all types of relationships, regardless of
gender identity or sexual orientation. However, L ens who experience abuse may have
increased difficulty seeking help depending on thg suppart system around them.
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¥*¥ Bridge to Small Group Activities

Peer Ed.:  Now that we understand what dating violence looks like, we are going to spend some time
learning how we can help a friend who is in an abusive relationship.

ﬁ Small Group Activity: How to Help a Friend

Directions
1. Hand out How to Help a Friend to each everyone. !

2 Wpoints aloud.

end 1n an abusive relationship,
o is abusive. Now we are going
tify which strategies you might

2. Go around the circle, having participants trade off reading paragraphs

Peer Ed. 1: There are a lot of strategies you can use to reach out ge
whether the friend is the person being abused or th
to read you four scenarios, and after each one we wi
use if you were the one trying to help a frie

Peer Ed. 2: Scenario 1.1 am a high school seniorgoi with a sophomore. I can’t stand some of
the stuff my partner does—like texts Mag’constantly throughout the day and expects me to
answer right away. And every ti t tofether with friends, my
partner gets really upset if th%l cluded. If I talk about breaking up there is a lot of
drama and even threats ofgliicide™After school, I'm going to talk about it with a couple of
my friends.

1. What signs of a%you hear in the scenario? (Texting constantly, wants answers
right awaygmgnts paviner all to themselves, threats)

2. %02'65 would you use from the handout if this was your friend?

Peer Ed. 1: Scgéhagio m not sure what’s been going on lately. I guess 'm stressed out about finals,
andhe championship game coming up. I get angry over the littlest things - like everything
my paftner does sets me off. The other day, when they were talking to Alex after class, I
totally lost it and threatened to break off the relationship altogether. I feel out of control
but don’t know what to do. I heard some teammates want to talk to me after practice
today.

1. What signs of abuse did you hear in the scenario? (Getting angry, jealousy, loss of control)

2. What strategies would you use from the handout if this was your friend?

Peer Ed. 2: Scenario 3. I am so tired of fighting with my partner I feel sick. But 'm trying to make it
work because we've been together a long time and we’re about to go to the same college.
My partner is pretty controlling and even though I try to do everything right, it’s never
enough. Even when it seems like things are going great, after a while everything blows up. I
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Peer Ed. 1:

» Discussion Questions
1. How realistic is it to expect someone to confront a frie

2. A common reaction is to tell your friend to get out
(Offering advice can sometimes feel like a judgme "

isolate them even more and make them less like

3. What should you do instead of offering
mad or frustrated with them, play back Yo
themselves)

really need to hang out with my friends so 'm going to go to AJ’s house on Friday night.
Instead of telling my partner, I'll just send a text every hour or so.

1. What signs of abuse did you hear in the scenario? (Fighting, controlling, cycle of abuse,
texting)

2. What strategies would you use from the handout if this was your friend?

Scenario 4. My best friend told me they didn’t like how I'm treating my partner. I told
them to mind their own business; it’s between the two of us. If my partner would just stop
dressing like that and flirting with everyone at school, everything would be fine. It’s not
easy dating someone so immature — I have to make all the decisions.

1. What signs of abuse did you hear in the scenario? (Put downs,jealousy, controlling
bebavior)

2. What strategies would you use from the handout if this r friend?

O

ut abusive behavior?

clationship. Why might this be a bad idea?
e abused person to leave the relationship can
out it with you in the future)

(B&supportive and practice good active listening, don’t get
ear them saying so they can start to hear the red flags for

4. What do you think would be tl@ thing about helping a friend who is being abused in real life?
5. How has this activity bee pful?

Peer Ed.:

Re ber to support your friend, be patient, and don’t judge or criticize. Sometimes
being ® good friend is nothing more than just listening. If you don’t know what to do,
always find a trusted adult for guidance.

Duriniwty you identified a lot of strategies you can use to help a friend in an
ab% elasibnship. It may be hard but reaching out could be just what they need.

¥*¥ Bridge to Large Group

Peer Ed.:

Thank you for your participation in our small group discussion. We're going to stop now
and go back to the large group to find out how our characters resolved their relationship
problems. I hope that talking about these issues has given you a better understanding about
dating violence.
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&3t Large Group Activity: Skit Resolution

Peer Ed:  In the beginning of the workshop, we showed you three skits which represented different
types of dating violence and a fourth that showed how to deal with anger in a healthy way.
Now we’re going to show you one way these issues can be addressed.

» Skit Resolution: Do What | Tell You

Erica: Hey Carla, I really need to talk to you.

Carla: Yeah? What's up? Can it wait a minute? I have to call Jackson. !

Erica: That’s what I want to talk about. I'm really worried about yofijand Jackson.

Carla: Why? %

Erica: Look Carla, I know you don’t really feel okay abouy Jackson treats you. He’s so
mean. He puts you down all the time.

Carla: But I love Jackson, you know? I really de. if I'try to talk to him, he gets so mad. He
makes me feel like it’s all my fault. igprobably is.

Erica: Carla! No, it isn’t your fault. Jackspn Bas a problem; he disrespects you and tries to make
you look bad in front of yo . You have to do something. Maybe we can go talk to
someone about this. @

Carla: Like what? I don’t @cak up with him. Who would we talk to?

Erica: Let’s think afougwhat you can say to him. Or maybe I could come with you and we could
talk wit k8¢n together. Or maybe David could talk to him — they’re pretty good
friends @ orhise me we'll work on it, okay?

Carla: OQhanks. I gotta get to class. I'll call you tonight. (Carla exits stage)

Erica: (To audience) 1 know this isn’t going to be easy and Carla isn’t really ready to deal with it

yet. But as their friend, I just had to speak up and try to help. Carla really needs help...
and I want to support Carla in getting help from a counselor or other trusted adult.

» Skit Resolution: What Are THEY Doing Here?

Marc: Hey Jen, we need to talk before we go to Calvin’s party.

Jen: Yeah? Okay... want to talk about what we’re doing after? (Puts arms around their neck)
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Marc: (Takes their arms down) No, actually....I want to talk about this jealousy thing. Jen, I really
care about you. And I'm not interested in anybody else; you've got to believe that. But
you’re making me feel uncomfortable by watching me all the time and getting mad every
time I hang out with my friends or talk to anyone else. I can’t take i.

Jen: What are you saying?
Marc: I’m saying, that if you can’t stop acting this way, I can’t go out with you anymore. Maybe

you could talk to somebody about it, like a counselor. Maybe we could go talk to them
together - I want to work it out.

Jen: No you don’t! You just want to break up with me! (Jen runs off stage)

Marc: (To audience) 1 knew this would happen. I don’t want to hurt ]en*n’t live like this. I
don’t even think Jen knows how to stop. I know I cannot be i a relationship with Jen
unless they get help. V

» Skit Resolution: /t Won’'t Happen Aga@

Jesse: (Jesse, sitting with head in hands, looks up.) 1 o this anymore. I'm so tired ... of lying,
of being scared, of making up and then fighting*again. I love Sam, I do, but they make
excuses and blame me for everything. @Paus ant it to stop but I don’t know what to

itbi€ trguble. My parents would probably try to have

do. If T tell someone Sam could get i

them arrested. My sister actually ha er like this once, but she got out of it; she
figured it out. Maybe my sist% me. (Pulls out phone and dials) Kristin? Hey, it’s
me. I have to talk to you abOut s@mething really important; can I come over?

» Skit Resolution: Co

(Jo and Cm@am’s each other; Jen crosses their arms over their chest.)

Cory: So?

Jo: Lc&@ory, I’m sorry. I've been thinking about it, and it wasn’t fair to try to make you do
something you didn’t want to do or ask you to lie about it.

Cory: You weren’t listening to me. You were being selfish. It’s not fair to ask me to lie.

Jo: I know, I know. 'm sorry.

Cory: Seriously. You need to understand that I cannot be in a relationship with you if this

behavior continues.

Jo: Yeah, I understand. Look, let’s think about doing something else Saturday night. What do

you want to do?

Cory: Hmm...I don’t know, let’s talk about it on the way to class. (exizs stage, talking)
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(Peer educators line up across the stage facing the audience. One peer educator moves forward
while another brings a chair to the center front of the stage)

Peer Ed. 1. Let’s give a big hand to our actors. We hope that we've given you some ideas about what to
do if you are in an abusive relationship, or if you know someone who is. There is one more
person who wants to talk with you. This is (Say peer educator’s name) and they
are going to read Johanna’s Story.

(The peer educator sits down and reads the story to the audience. Peer educators in the line need
to be attentive and still)

My name is Johanna. (Pauses, looks quizzically at audience) What? You think this’is fault? You think I
asked for this? Look, I stayed because I loved them. And they loved me too. Rghought I'could help them.

You have to understand, I never thought I was that person. You know, saw on Oprah who went
back to their partner after they beat them. That wasn’t me; I woul er do that. I just wasn’t that
person. (Pause) At least in the beginning.

I was 15 when I met Damian; he was my first boyfriend. H o hot and so funny; he was a junior, and
he liked me. I was flattered and excited; I'd never had s attention before. We were so into each
other; we spent every minute together. Damian had pfoblemith his stepfather, and he really didn’t like
my parents. He didn’t like my friends either, whi okay with me because they seemed very childish
compared to Damian. So, we spent most of our \ . He got a little jealous sometimes when [ talked
to another guy in the hall, but... I kinda li made me feel important — you know, special.

yelled at me - but he always said he was sorry. He was so
d how much he loved me and that he couldn’t live without

Sometimes, when Damian got really
sweet to me; he told me how beautj a
me.

I know, I know, you think ave left when they started yelling. You’re right, I should have. But it
happened so gradually@ then, he was my whole world. Over the year it got worse and worse. 1

couldn’t do anything r was always my fault that Damian got so mad, that he failed his test; that he
slammed his fist info . He scared me. I vowed to do better, to be more careful. He was a good
person and I love ; I told myself that if I were a better partner, I could help him deal with his anger. I
would try harder.

And I tried; I really did. But then Damian completely lost it and slammed me up against the wall in the
bedroom. He grabbed me so hard he left handprints on my arms. (Pauses, rubbing arms) 1 didn’t know
what to do - I’d lost all my friends and I was barely speaking to my parents. I was ashamed — I wasn’t that
person. (Pause) But I was, and I didn’t know how to get out of it.

One time I tried to break up with Damian — I told him I couldn’t take it anymore. But then he cried and
begged and told me how much he loved me and that he would hurt himself if T left him. He bought me

presents and promised it would never happen again. I loved him and I believed him.

(Pause)
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It did get better at least for a while but then it started all over again. By that time, I didn’t have the courage
to stand up for myself. I made excuses for him when he got angry; I wore long sleeved shirts to cover up
the bruises; I had to defend him because I was nothing without him.

As graduation got closer Damian started talking about how we should run away together and get married.
That was it — I could see my future and I knew I had to get out. I made an appointment with a teacher
that I thought I could trust, and I told Damian I needed math help after school. Once I closed the door to
the office, it all came pouring out. The teacher was so kind to me; I couldn’t believe how nice they were,
and supportive. I felt safer there. They told me it wasn’t my fault and that Damian needed help. They
promised to go with me to the school counselor and to tell my parents. The teacher also talked with
Damian’s counselor, and we worked out a whole safety plan.

I did it. It was hard but I got out of it. I know it’s easy to say that this could never h pen to you — that
you aren’t that person. But it can and it does, and you could be, anyone can. If you dre in a relationship

where your partner is being abusive — emotionally, physically or sexually — tell some You can get help;
your partner can get help. And if you notice that a friend’s behavior has chan$ed — that they have a ]ealous
partner and are with that person all the time — reach out; ask if everything is en watch for signs of

abuse and alert a school counselor about your concern.

I wish I could have stood up for myself and been more assertive soo w
before it got violent, if I had been aware of the signs and asked
the signs and reached out to me. Pay attention to the signs
I've gotten the help that I needed, I know this wasn’t

ish I could’ve gotten out of this
r help™Or, if someone else had recognized
ing abuse — nobody deserves it. Now that

(Reader goes back ro line. 8 peer educators move ﬁ)m\

Peer Ed. 1: Thank you . (Applause) Here’s a few things that we’ve learned:

Peer Ed. 2: Pay attentio@lags and Cycle of Abuse in your relationships

Peer Ed. 3 TQ artner — be clear about what behavior is not okay

Peer Ed. 4: Listenwo your partner — respect their boundaries and concerns

Peer Ed. 5: Don’t let yourself be isolated from your family or friends

Peer Ed. 6: Give yourself a chance to cool off if notice you’re getting too angry or upset

Peer Ed. 7: Talk to an adult if you’re being hurt or if you think you might be hurting your partner
Peer Ed. 8: Be a good friend- reach out, share your concerns and offer ways to get help

Peer Ed. 1: Thanks everybody. Now we’d like you to take a minute and fill out this evaluation.
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Evaluation

Pass out evaluations and pencils. Ask all participants to fill out an evaluation and hand it in before leaving

the workshop.

\ Homework

Pass out Parent-Teen Homework handouts to all participants. Instruct participants to complete this
handout for homework with their parent/guardian, obtain a signature from their par!nt/ guardian, and

return it the next day to their classroom teacher.
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Workshop
Materials &
Templaies
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Do What
\ Tell You
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What Are THEY
Doing trere?
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\t Won't
trappen Rgain
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Cool- 044
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Skit Discussion Cards

Do What | Tell You

Characters:
Carla, Jackson, Erica, David, Mother, Father

Summary:
Jackson is angry at their partner, Carla, for not

answering the phone.

What Are THEY Doing Here?

Characters:
Marc, Calvin§\Shana, Jen

cling like their girlfriend, Jen, is too

It Won’t Happen Again

Characters: Q&

Sam, Jesse, Kanan

Summary: Q~
&

Sam is physically abusive t d ultimately
hits them.

Q\ Cool Off

Characters:
Jo, Cory

Summary
Jo gets so angry that they can imagine hitting Cory,

but they don’t do it.

© 2024 CENTER FOR SUPPORTIVE SCHOOLS

WA -0023070



Case 6:25-cv-01748-AA  Document 101-23  Filed 02/13/26  Page 72 of 236

Breaking the Cycle Cards

Be sure to color in the flag with a red marker

Red Flags Embarrassment & Guilt

Why might a vic embarrassed or

guil‘l‘ he abuse?

What does red flag mean?
Why dg, victims of ten stay in an abusive
What are some red flags of dating relationship?

violence?

Alcohol & Other Dr Witnessing Abuse

i
What role do alchol and other drugs play Why do you think people sometimes

in abusive relationships? ignore abuse in other people’s
relationships?

What kinds of abusive behavior have you
seen when someone is under the What responsibility do friends have if

influence? someone they know is being abused?

What if it is someone you don’t know
well?
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Violence in the Home Gender Issues
’/\ | 2(_)?

What are s ender
O

stereotypes inga relationship that

What are some specific ways that might suppo g violence?

violence in the home might affect teens?
What @ e ‘qualities of an equal
How might this violence affect their elationship?

future relationships?
at can a couple do at the
eginning of a relationship to
A\ decrease this partner imbalance?

Violence in the i LGBTQ+ Relationships

@ Ie L)
i S
o T
O -
- How common is dating violence in LGBTQ+

relationships?
In what ways do you think the media

contributes to dating violence? What might make it more difficult
for someone who identifies as
Describe 3 examples you have seen or LGBTQ+ to get help if they are a
heard. victim of abuse?

How can someone know if the adult
sought out for help is a supportive
ally?
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Z S N
(U hendout )
\_7 —

N

@ How to Help a Friend
Who (s Being Rbused

Knowing your friend is being abused by a partner can be hard on you, but
knowing how you can help can make it a little easier. Co% the
following recommendations to be the best friend posib%

e Start by reaching out. Don’t be afraid to let your Fr@@w you are

concerned for their safety. O

e Be nonjudgmental of decisions; remain patient @nd on your friend’s side no
matter what. You need to be there to lishen) rdless of whether or not your
friend stays with the abuser. Conﬁnu@ ere for your friend after the

relationship ends, too. \

e Share what you've learned o% e from this unit in a caring way. Make
s

s never their fault.

e Encourage your friend to'get help, whether through calling the National
Domestic Violence q‘@u- at I-800-/99-SAFE, talking to a parent or guardian,
or reaching ou hool counselor.

e Develop a %\/ an with your friend. Remember, leaving a relationship can

a ti

often be of increased risk of abuse, so be sure your friend has the help
necessary to remain safe if and when they decide to leave.

sure your friend knows 1

o If you feel like you're not doing enough for your friend, remember that just
being there is very important. Patience, understanding, and care are the things
your friend most needs from you.

e Remain focused on bringing your friend up, but do not put the adbuser down.

Never go after the abuser physically, verbadlly, or via technology.
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. ttow to ttelp a Friend
Who s Rbusive

Having a friend who is the one being abusive can be just asthard on you,

but you can play an important role in getting that person . No matter
how hard, remember that remaining silent won't hel the abusive
behavior, and both your friend and their partner elp. Consider the

following recommendations to be the best frissib|e.
e Start by reaching out. Don't be afraid to | r friend know you are
concerned about the dbuse, worried partner, and want both of them

to get help. @

e Moke sure your friend knows 1, ile’you don’t accept the behavior, you are
willing to be supportive if th ek help and works to break the patterns of

obuse. Go with your Fme to a coach, school counselor, or

porenJr/guGr‘len/core ive
e Share what you grned about abuse from this unit in a caring way. Maoke

sure your ws the abuse is never the victim’s fault-don’t allow your
friend to ré

uses for the abuse or blome their partner.

® Remain patient and supportive of a friend who is trying to change. Be available
to listen and encourage your friend and set a good example in your own
relationships. If your friend refuses to change, you may need to report the
obuse and/or walk away from the friendship.
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Homework

pE————

DATING YIOLENCE PREVENTION

PARENT/GUARDIAN - CHILD HOMEWORK

\ Student name: Date:

& PURPOSE

To provide a structure for communication between parents/guardians and teens on the
topic of dating violence.

7~ DIRECTIONS !
SVER [
Together, read out loud the workshop toke home messages below. V

TAKE HOME MESSAGES
e Dating violence is about power and control and can include a, physical, and sexual abuse.

e Violence in a relationship is never the victim’s/survivorig fau
e Oftentimes, abusers are not able to stop on their d need to get help from a professiondl.
e There are several things you can do if a victim iYor comes to you for support.

STEP 2
Teens should share with parents/guardians Jrqi rs to the following question:

. What was the most important 1‘@ ned in this workshop?
STERP 3

Teens and parents/guardians shoul cuss together their responses to the following questions:

| Why do you think * ence of dating violence is so prevalent among teens?
2. Why is it so impéFfapt*for teens to be in healthy relationships?
3. What are e

relationsh

SVEP &

Parents/guardions should share with teens their answer fo the following question:

g'you can seek help for yourself or a friend if you feel unsafe in a

. What values do you want your child to receive from you regarding this topic?

SVEP 8

Please sign and date below, indicating to the advisor that this assignment has been completed.

S

Parent/Guardian signature Date
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% | Breaking the Silence: Dating Violence
ohyh Prevention
jfEEN P Workshop Evaluation

Strongly | Agree | Neither | Disagree | Strongly

Please rate how much you agree or disagree with Agree Agree Disagree
each statement by placing a check mark in the Nor
appropriate box. Disagree

Because of this workshop, I can identify the red
flags and Cycle of Abuse of dating violence.

This workshop has taught me the definition of 4

dating violence.

This workshop has helped me understand what I
can do if a friend who is dbusive comes to me for
help.

This workshop has helped me understand what I

can do if a friend who is being abused comes to

me for help.

Fill in the blank: Dating violence is about \ and

Name the 3 common types of dating v@ Name the three things you can do if you or a

! Q~ friend is in an abusive relationship:
2 .
3

I
2
o |
Name the three compo the Cycle
of Abuse:
.. Q
2.
3
Please rate the presenters on the following by placing a Strongly Strongly
check mark in the appropriate box. Agree Agree | Disagree Disagree

The presenters clearly explained the directions for each activity.

The presenters were well prepared and organized.

Please use the back of this form to write any comments or suggestions.
Thank you for completing this evaluation!
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Unit Eleven

Understanding Consent and Preventing
Sexual Harassment and Sexual Assault

Volume 1+ 2024

TEEN PREVENTION EDUCATION PROGRAM
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TEEN PREVENTION EDUCATION PROGRAM

Unit Eleven
Understanding Consent and
Preventing Sexual Harassment
and Sexual Assault

ji"EEN P

*  Unit Preparation for AdViSOrS .......ccccvceiimerrmerrmerressrsmsssmssrsssssmssssmsssmsssnnsssnsssnns 1

* May | See Your Pencil? Communication and Personal Boﬂ%ies ........... 2
(20 minutes)

* Understanding Consent and Preventing Sexual H yand
Sexual Assault: Overview......ccccieirmireiresieeeeann ) 4
(15 minutes)

* Revisiting Team Real Talk
(45 minutes)

* PEPper, May I?..... v e @ ................................................... 13
(20 minutes) :\
* Diving Deeper & Getting @ consent ... —————— 18

(30 minutes)

* Sexual Harassment DQ\T!n ...................................................................... 21
(30 minutes)
*x Sexual Assaﬁ 18 e 34

(20 minut

*x Consent L, od 1 1= T S 38
(20 minute

* Sexting: Think Before you CliCK.....cciccimiimiimiimeirmissirsssss s sssssssssssssssssnssnssnes 43
(30 minutes)

* Know the Law: Homework & Presentations ......... ﬁ__o_"l___e__iLLL_._ .............. 51
(25 minutes)

* Impact of Sexual Harassment & Sexual Assault.........cccoeeevirerieeirrenreenenenns 54

(15 minutes)

* CARES: Strategies for Intervening ........ccceviimiireiresrssree e ssrenseenans 57
(30 minutes)
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Response to Sexual Assault: What Can We DO?....ccciviimeiieimeisssssssssnennes 66
(15 minutes)

The Other Side of Consent: Power and Control — Knowledge, Action,

oo = 73
(45 minutes)

School-Wide Campaign ChecCK=IN ... ieciieeireerrerreersessrss s s ssms s sssssnsss 87
(5 minutes)

Parent/Guardian-Teen HomeworK.................. Mﬁ ..................... 89

(5 minutes)
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 1

Unit Preparation for Advisors

Before You Begin

Discussing sexual violence with adolescents is important, powerful, and sometimes upsetting or
retraumatizing. It is possible that you will have students who have experienced or know someone who has
experienced sexual assault and participating in the unit activities and workshop may bring up difficult
memories. To ensure the most effective learning experience, consider the following suggestions before
beginning this unit.

Consider your own history

Sometimes advisors have their own sexual assault history. Be sure you think through your own values,
attitudes, and experience regarding sexual harassment, sexting, and sexual assault. Segk support and/or
counseling if you have unresolved issues and ask your co-advisor to take the lead on this unit.

Read through the entire unit
Think through the activities and discussion questions carefully and consider ur students may react.

Make sure you are well-prepared to handle issues that arise.

Prepare support

Establish the necessary support structure from the counselin artment or school psychologist. Inform
them of the content before beginning the unit and make su one is available during and after your
class in case a student needs to talk to a counselor.

Know the limits of confidentiality
Review your school’s policy on confidentiality in ase%ystudent confides in you. Be sure to let students

know ahead of time what you can and canget onfidential.
Referrals
Ensure students will have access to ist of community-based organizations, therapists, and support

groups in your area that have experieneg with sexual trauma.

Disclaimer at the begi of the unit

¢ it and scope of the Consent, Sexual Harassment, and Sexual Assault Unit.
Explain that it is cofim a group of this size for someone to have experienced or know someone who
has experienced s arassment and/or sexual assault. If at any time someone feels uncomfortable with
the material or the cdgversation, they may leave the class and go to their school counselor. They may also

speak with you privately after class.

Student reactions

Be aware of student reactions and responses. Jokes, disruptive behavior, withdrawal, and silence are all
possible examples of behaviors students may exhibit to indicate their discomfort with the topic. Address
these issues with care. Be aware of any indications that a student is having difficulty, and seck assistance
from a trusted colleague, counselor, or other mental health professional to decide how best to approach the
student (privately) in a supportive way.
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 2

May | See Your Pencil?
Communication and Personal Boundaries

Bridge
Build a bridge from the last activity. For example, “In the last activity we...” o1 Total Time:
“Yesterday, we learned...” and connect it to the theme. 20 minutes
Theme
The purpose of Fhls activity is to proYlde peer educators with a pra.ctlc.al / Materials
example regarding consent and the importance of clear communication.
a nough pencils for
ery group of 3 peer
. . t
Directions caors

1. Divide everyone into triads and have each triad choose one person to b
Peer Educator A (the asker), one to be Peer Educator B (#he pencil b

and the third to be Peer Educator C (the observer).
If any triad is short a member, an advisor can participate. O

2. Give a pencil to each Peer Educator B.

3. Have Peer Educator A (the asker) ask Peer E t e pencil holder) the
following exact question: “May I see your pencil® and allow next steps to
naturally happen.

4. Have Peer Educator C (the obse a tes on the interaction.

5. Have all Peer Educator A’ ¢ aske?s) who are now holding a pencil to
stand up for a second. serve who is standing and then have them

sit Q
6. Ask all Peer EQor s who still have their pencil to stand up for a second.

Pause again to obgerve who is now standing and then have them sit.

7. Discuss the following questions:

To groups where Peer Educator A’s (the askers) have the pencil:
e What were the instructions?

e What was the actual question Peer Educator A asked Peer Educator B?

e How is this different from what the instructions were?

To Peer Educator B’s (the original pencil holder) without a pencil:
o Ifyou were asked to SEE the pencil, why did you GIVE your pencil to the other person?
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 3

To groups where Peer Educator B’s still have the pencil:
e Why do you still have the pencil?
¢ Did you give the pencil to Peer Educator A at any point? Why or why not?

Reflections

Discuss the following questions:
1. What would have been more helpful in the communication of the directions?
2. How do you think this activity demonstrates consent and the need for clear communication?

3. In what ways can this activity and discussion be helpful for your peers? (It’s important to normalize

consent when talking with friends, partners, and peers—ithis is a key way to build a X/ture of consent)

\%
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4

Understanding Consent and Preventing Sexual

Harassment and Sexual Assault:

Bridge
Build a bridge from the last activity. For example, “In the last activity we...”
“Yesterday, we learned...” and connect it to the theme.

Theme
The purpose of this activity is to provide peer educators with a general over
of the topics to be discussed in the unit.

Directions
1. Hand out Understanding Consent, and Preventing Sexual Harassment
and Sexual Assault Overview and have volunteers read it aloud, one

paragraph at a time. O

derstanding
ult: Overview?

Reflections
Discuss the following questions:

1. What was the most surprising fact you learned

frofn the
Consent and Preventing Sexual Harassment andSe. A
What is something you're hoping to gain froi thig unit?
Why is it important to acknowledge both%exi
violence and structural inequalities

stence of a culture of sexy

ing about sexual harassmen

at sexual violence affects us all,
0"Commit to not harass or assault

(

anding why harassment and assault
happen and how we can e for whole-culture change in our country to

stop the patterns of

Overview

Total Time:

15 minutes

view

aterials

Q Understanding Consent
nd Preventing Sexual
Harassment and Sexual
Assault: Overview
handout for everyone

r
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Understanding Consent and Preventing
Sexvual Harassment and Sexual Assault
Overview

We live in a society that promotes sexual violence, held up by patriarchal beliefs, power, and
control, and reinforced through media and popular culture. Also known as raope culture, a
culture of sexual violence is one that normalizes and justifies sexual harassment and sexual
assault, rooted in prevalent and insidious structural gender inequities. In the activity Gender
Boxes in Unit 2, we started to explore ways that rope culture shows up because of how we
are socialized to think about gender. For example, defining “manhood” as dominant and
sexually aggressive, with pressure to “score” while defining “womanhood” asfbeing submissive

ond sexually passive and promoting rape as a consequence of stepping o
box. Some other examples of rape culture include accepting sexudll licit jokes, scrutinizing

sexual assault victims, gendered violence in television and film, ond u victim-blaming

beliefs.

Every /3 seconds, an American is sexually assaulted|. Anyon >e a victim of sexual

assault, regardless of gender identity, sexual orientatiofy economic status, race, religion,

ability, or age. At the same time, because of the str | inequities in our society, members

of some identity groups, such as women, Amer ns, transgender students, people

compounded for people with intersecti titles, especially people of color?. The effect of

under age 30, incarcerated individuals, and ge

of sexual violencel and compounded ef$ ctimized. These statistics are
id

dl G

people limit their behavior because of the

assault34,5. Because of its harmful effects,

rape cultfure is one in which women

existence of sexual harassment
sexual violence affects every
that is free from this type of stigordination.

Naming the inequities_ tha&ifsurround rape culture enables us to use our voices to push back

against a culture q @
our own belief gfandhgcti®

able to toke a%ibnd against rape culture. From standing up against sexist jokes to talking

iolence and push forward toward one of consent. By examining
ns and building skills that support practicing consent, each person is

with and listening%o partners about sexual boundaries To supporting victims of harassment
or assault, we each have a role in dismantling the system. Specifically, after this unit, we
hope everyone will see the importance of participating in dismantling rape culture by:

e Avoiding longuage that objectifies or degrades women, people who are not able-bodied, or

LGBT individuals
e Speaking up when you hear sexually explicit jokes or trivialization of rape
e Supporting victims of sexual harassment and assault by believing them and being supportive
e Being critical of movies, music, and film that promote rope culture

e Always seeking active, enthusiastic, clear consent from partners
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Objectives g?

The goal of this unit is to help learners

better understand how power and privilege
contribute fo the culture of sexuadl violence
ond how creating a culture of consent can

combat that. Specifically, by the end of
this unit you should be able to

e Name 5 ways consent needs to be
received

e Define sexual harassment and sexual
assault

e Recognize the importance of
considering impact before we speck or
act

e Understand the impact of sexudl
harassment and sexual assault on
victims/survivors

e Nome three things you can do if you
are a victim/survivor of sexual assault

or sexual harassment
e Nome three things you can do if a A
.F

victim/survivor comes to you

support @
e Describe the legal consequ%

sexual assault, sexual assment, and

<<O

sexting

Document 101-23

Filed 02/13/26  Page 86 of 2

C

Take Home Messages @

As peer educators, you will also be
expected to make sure workshop
participants understand the following Take
Home Messages:

e Above dll else, no one should engage in
any sexual activity if they don't have
clear, enthusiastic, and sober consent.
Consent must be given for any sexudl
activity. Anyone can say “no” to sex at
ony time, at any pginiduring a sexual
act, and even if they h@iye said “yes’ in

the past. Theycdst 1

assault if

victim of sexudl
t give consent is
extremn

clear consent is sexual
aS8sault. Consent cannot be given if a
on is being coerced, pressured, or
under the influence of drugs or
alcohol.

e Sexual assault and sexual harassment
are never the victim’s fault. The
effects of sexual violence on a victim
can be long-term ond devastating.

e Believe the victim/survivor. This is one
of the most important factors in a
person’s ability to recover from sexuadl
harassment or sexual assault.

e Sexual harassment contributes fo a
culture of sexual violence and is highly
problematic for victims and witnesses.
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 8

Revisiting Team Real Talk:

Strengthening Communication on Our Team

t:> Team Real Talk is a tool designed to support healthy, team-wide communication that

opens up honest exchange within the large group.

During the school year, Real Talk (both the team and pairs version) should become a regular
practice in the classroom, used at least a few times per year in 2 ways:

e Frevention - when feams or co-leaders are working well together, o establish and
reinforce a norm of healthy communication

e Intfervention - to support teams or co-leaders as they work through ineyitable

conflicts V

Team Real Talk is being used in this unit as a way for peer educa xpress to the
group what they need of one another when engaging in lear dBoub these dif ficult topics
and also practicing vital communication skills necessary wheritg g and listening for

consent in both non-sexual and sexual situations.

Bridge Total Time:
Build a bridge from the last activity. For exa \0 ¢ last activity otal Time:
we...” or “Yesterday, we learned...” and %i the theme. 45 minutes

Theme @ & _
Today’s activity focuses on estal% oundation for healthy Materials
as

communication in our grou hole before engaging in difficult Q Team Real Talk: The

conversations around se arassment and sexual assault. Context & The Process
handout for everyone

Directions for everyone

1.

Remind p ucators that Real Talk is a healthy ritual that provides a
structured oppertunity to:

e Look inside ourselves to examine what effects our working
relationships are having on us

e Offer appreciation for each other

e Bring to light needs that each of us has as we develop a respectful,
honest, and productive group space

e Listen with an open heart and mind to the feedback being offered
so that we can bring our best selves to this group

Let the group know that Team Real Talk is taking place before diving
into the difficult conversations necessary to critically examine a culture
of sexual violence and build one of healthy consent.
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 9

3. Hand out Team Real Talk: The Context and the Process and do the following:
e Review the handout together

e  Observe that because working together as a team is an intense experience, conflict (or
storming) is absolutely to be expected. Team Real Talk provides a way to gain deeper
understanding about one another before there is conflict, and when conflict arises.

e Then share a brief discussion that will help you to see where your students are in their
understandings so far:

o How would you describe the purpose of this Team Real Talk, in your own words?
o What do you anticipate its benefits to be? What do you anticipate its challenges to be?

o What can we do to be sure we use Team Real Talk constructively? !

advance of this session. Follow the full process as written, and reshat the feedback
you give to the group — both the appreciation you feel and t ol express — is
authentic, so that students see you taking positive risks wi

4., Model Real Talk for your students, using the Team Real Talk Forr%tlhﬁ completed in

5. Hand out Team Real Talk Form and have everyone co
handout you just reviewed.

lete ng the sentence starters in the

6. Circulate as everyone works and support any gfud¢nts about whom you might have a particular
concern in this exercise as they write. A\

rs ghodeled already

7. Review the following directions:

Keep in mind the feedbac

b. We will move around t
for the group, using what

order, asking each of you to share your Team Real Talk

’ve written.

c. Each time that a p member offers their Team Real Talk appreciation and need, the

iately to their right plays back what the speaker said, and then asks:
t?’

d. Thes either says “yes,” or adjusts what the listener said, in order to make sure that the
ideas are Bging understood.

8. After everyone has gone, summarize following:

e We've learned that our group is a place where people’s feelings and needs are valued, which
means that there is always room to strengthen our working relationships.

e We now know that when constructive feedback is offered and received with care, it can be
very rewarding and empowering.
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 10

Reflections
Allow at least 10 minutes to discuss the following questions:

1. Which was more difficult for you: expressing appreciation for the group, or sharing a need that
you have when it comes to working with the group?

2. What's something you heard that is going to stay with you?

3. Why do you think it’s so important for us to practice Team Real Talk before we engage in this
unit? (In order to engage in difficult conversations around violence, which some of us may have
experienced, it’s important to build trust in the group and take into account our individual and
collective needs for how we will engage with the content, rogether)

4. What Real Talk skills are important when trying to build a culture of consent? (Practicing Real
Talk communication strategies can be applied to non-sexual and sexual situationsgutside the
classroom to ensure we communicate our needs, listen to partners, and clarify poinks that are
important to us. If everyone used clear communication strategies and expressed theitygeeds, it would

help ensure consent is present in all different kinds of situations.) V
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Team Real Talk: The Context and the Process

We are engaging in Team Real Talk because we are invested in communicating with

one another and are willing to experience this process fogether to keep your
working relationships healthy and strong.

o When we give feedback we will strive to be specific; be descriptive; avoid being accusatory, but do be
clear about your experiences, feelings, and needs.

e When we receive feedback we will listen closely, avoid getting defensive, and remember that the goal
is To be curious about what you can learn from someone else’s perspective.

The 3-Step Process

One at a time, each group member takes a turn in moving through the steps helow

. One speaker expresses APPRECIATION: name something you appreciateorydlue about this whole
group of peer educators and faculty advisors together.

This could sound like: Something I appreciate when ouriigroup).. OR I value the way our group
.. OR It means a lot to me when our group.. OR Sognethifge#heed in order fo feel like a
working relationship is positive is .. OR Somethingnth&l makes me comfortable in our working
relationship is..

2. The same speaker expresses something they NEED4f they are going to be dble to trust their working
relationship in this group over the course ofgthe, comifig year. If the spedker has already experienced

a CHALLENGE in trusting the whole group, then that challenge can also be described.

e Describe the need or challengegfouhave.

This could sound like: Somethiflg [Nggé€d in order fo feel like our relationship as a whole
group/our relationship is Oge &1 can trust is.. OR Something that will help me to stay
comfortable and seguge in olis group/as fellow peer educators is.. OR Something specific that’s
hard for me in ougraug.is .. OR Something that's getting in the way, for me, of a better
working relatigrehjp s, ..

o If youve deseribed'a CHALLENGE, share what it feels like.
This codleéound like: When this happens, I feel .. OR I end up feeling stuck, because..

e If you've described a CHALLENGE, name something that you need in order to make things
better.

This could sound like: What T need from our group/you is.. OR It would help me a lot if our
group/you..

3. One listener plays back what the specker of fered and of fers thanks.

After the speaker completes steps | and 2, the person sitting immediately to the speaker’s right
plays back or repeats what they heard fo ensure there is no misunderstanding. This could sound like
“What I heard you say is .. Is that right?” The specker can then clarify any miscommunications,
after which the listener makes sure to thank the person who has of fered feedback.
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Team Real Talk Form

Something | A Need I Have If | Am Going
Appreciate About Our Group to Trust This Group

OR

A Challenge | Have Experienced
Within This Group

(for any challenge you offer, dlso describe what you

feel in those moments, along with what you need from
the group in order to make things better)

gGiving & Réceiving Feedback

After everyone has completed the form above, group members will fake furns giving
feedback about the team as a whole. As people speak, keep the following points in
mind:

e When you are giving feedback to the tfeam - be specific; be descriptive; be clear
about your experiences, feelings, and needs.

e When you are receiving feedoack as a listener (sitting to the right of whomever
is speaking) - listen closely. You don't have to use the speaker’s exact words,
instead listen for their meaning.

This is a listening exercise, so no one in the group should question what anyone of fers.
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PEPper May l...?

Bridge

Build a bridge from the last activity. For example, “In the last activity

WE...

> or “Yesterday, we learned...” and connect it to the theme.

Theme

The purpose of this activity is to provide peer educators with a practical
example regarding consent, rejection and the importance of clear
communication when negotiating boundaries.

Directions

1. Review the skills for Communicating Consent that were learned from
Postponing Sexual Involvement:

Think about your sexual boundaries

Have a conversation with your partner about each other’

boundaries

Give and receive consent or walk away

2. Review the following directions:

a.

I’'m going to hand out, at random, ca Nl ction

symbols/pictures.
Do not show anyone your cafl agfiny point in the game.

Each card represents a dj @

When I say “go”, you mustdONLY follow the instructions
provided on the

t ifdividual boundary.

Your goal is g other person who shares the same
boundaries 4 indicated on their secret card) so that you can
both hast ¢ in your interaction.

To play, we will play music and have everyone move around the
room. When the music stops, you’ll find a partner and ask them,
“PEPper may I ” followed by the action on your card.

(For example, PEPper may I shake your hand?)

If the person has a match, they will say “yes you may” and you
can complete the action and then sit down.

If the person does NOT have a match, they will say “no you may
not” and the pair can either try to negotiate another action that
matches one of the cards OR part ways when the music starts
again you can both find new partners.

We will play several rounds until partners find their match.

Total Time:

20 minutes

/ Materials

d 2 copies of each
PEPper May |
card, or more as
needed so that
each pair of

articipants have
a card and form
matching pairs
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3.

Examples:

o EXAMPLE 1: Instant Match

If both partners match their cards and agree to the action, they say “Yes PEPper you may,
”, then complete that action to become a pair. Once the action is completed the pair
moves to the sidelines to watch the rest of the group finish.

o EXAMPLE 2: Alternative Action Negotiation

If the person they ask says “No PEPper you may not, ”, they can offer an alternative
action shown on their card to negotiate a potential compromise with that person. They
follow up by asking “Alternatively PEPper May I, ?” However, they can only become

a pair once they BOTH agree to consent on the new action, and it matchgs both of their
cards. If they become a pair, they complete the action before moving to thg sidelines.

If there is no agreement reached, they continue moving on in searwew partner once

they hear the music (chime) begin again.
o EXAMPLE 3: Rejection
If there is no agreement and no negotiation of a compro ssible, the partners express

rejection of the actions by saying “No PEPper w; not, 7. Afterwards they
continue moving on with each change of the mu ime) to find a new partner.

Discuss the following questions: \@

Ask the following questions of individyals:

a. What strategies if any, did yowfusgrto communicate your boundaries and find someone to
partner with? What made j at made it difficule?

b. When you weren’t able n agreement on boundaries, how were you able to move on
from rejection and find youlynew or matching partner?

Ask the following guestons of pairs:
a. How did oour partner establish consent to each other’s boundaries? How did you

know i comsénsual?

b. How did%gu and your partner reach a compromise on the new boundaries offered? How did
you decide 1t was a compromise and not coercion?

Reflections

Discuss the following questions:

1.

2
3.
4.
5

What was it like to participate in this activity?

How did it feel to find a partner that consented to the same action?
How did it feel to attempt or make a compromise or negotiation?
How did it feel to be rejected?

What real-life scenarios did this activity make you think about?
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6. What does this activity tell us about the challenges of communicating consent? (We can easily

misread what people are telling us if we don’t make the space to listen intently, ask for clarification,
and pause before taking action)

7. Why is establishing consent, with clear communication of acceptable boundaries important in
all relationships? (You cannot have a healthy partmership without clear consent among both parties)
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Diving Deeper &
Getting Clearer on Consent

Bridge .

i g . .. « .. Total Time:

Build a bridge from the last activity. For example, “In the last activity

we...” or “Yesterday, we learned...” and connect it to the theme. 30 minutes

Theme .

Th . C . . / Materials

e purpose of this activity is for peer educators to develop their own

acronym or symbol to represent the definition of consent. Q Consent is easy as
FRIES handout for
everyone

Directions QO YPoster board paper (1

1. Display the definition of consent from Unir 3 Postponing Sexual V Zie;:edforte)ach group of
Involvement — Understanding Consent found below and have a students
volunteer read it aloud to the group. O Colorful markers (1 set

for each group of 4
. .. . students)
Consent: Active permission a person gives for someth
happen ad A rubber band
In the case of sexual behavior, consent must be give

e Directly (giving a clear verbal “yes”),

o Freely (without pressure or being perstiadedby coercion,
intimidation, violence, or thre

e Continuously (because pegpleffc albwed to change their mind
at any time), and

o Sober (not under theyinfluchce of any drugs or alcohol).

e Consent should ne
“yes” to ens
consent igs

r b&ssumed—ask your partner for a verbal
fave consent. Any sexual behavior without
ssault.

2. Discuss the fo wing question:

e  What is something new that is standing out to you now about
our definition that you had not considered before?

3. Watch the following video:

e Planned Parenthood — Consent How Do You Know?

hetps://www.youtube.com/watch?v=gNN3nAevQKY&list=PL3x
P1jlf1jg] RkChwVOIwQcV0-Uqc WiFV &t=96s
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4. Discuss the following question:

e How has your understanding of consent evolved? What else would you add to help define
consent for others?

5. Hand out Consent is easy as FRIES and have volunteers take turns reading the points.

6. Read and demonstrate the following additional example:

Like FRIES, there are many analogies to explain consent. Take a rubber band. If you expand
the rubber band it can accommodate a large amount and really stretch (stretch the rubber
band without breaking or causing it to fly). However, once the pressure is released it returns
to its normal size (let the rubber band contract). In some ways, consent is also about creating
and managing your boundaries—you do not have to stay stretched out or{do something that
you may have done in the past again; you can expand and contract yo ndaries just like
the rubber band. And no one should force you to stretch if you dog’t want t8.

7. Divide everyone into groups of 4 and hand out poster board an to each group.

8. Have each group design their own acronym or analogy abou nt using all the information
learned in this unit. They can use the poster board and markers in any way they choose.

9. Have groups share out their acronyms. @

Reflections
Discuss the following questions:

1. What was it like to dive deeperintd€onsént in today’s activity?
2. What value did you find in cronyms about consent?

3. What is sticking with bout*tonsent from today’s activity?

O
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Consent is as Easy as FRIES

CONSENT

Freely Given
‘m Reversible A
|© Informe \/
ERIES Enthu C
Specific

o —]

il

[ Plann thood’

without coercion

/)
. ReversibI€ | Partners are allowed to change their mind
at any,t @ ring

. |ﬂf$7\ed | Aware of each other’s boundaries and agree
to what’s happening

. Freely givagfnsen’r is a mutual choice communicated

. Enthusiastic | Everyone is actively engaged and excited

about the experience

. speCiﬁC | A “yes® expressed to one thing is not permission
for everything
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Sexual Harassment Definition

Bridge .
. g . .. « .. Total Time:
Build a bridge from the last activity. For example, “In the last activity
we...” or “Yesterday, we learned...” and connect it to the theme. 30 minutes
Theme
) C . / Materials
The purpose of this activity is to define sexual harassment and use
scenarios to ensure we understand what constitutes as sexual Q 1 Sexual Harassment
harassment. Definition Card
1 set of Types of Sexual
Harassment cards
Directions set of Examples of
1. DPlace the Sexual Harassment Definition card face up and have exual Harassment
someone read it aloud. cards

O 1Sexual Harassment
Example cards
facilitator guide for

cr each facilitator

2. One at a time, have 4 volunteers flip over and read the defi
the Types of Sexual Harassment cards. As each definition is reag

any questions that come up before moving on to the neXg card.

3. Use the Sexual Harassment Example Cards Facilftato ide to help
define any of the categories if necessary

4. Divide the group into pairs and glve ir a Exﬂmp/e& of Sexual
Harassment card.

5. Shuffle and put back into a ypes of Sexual Harassment cards.

o@ decide whether their Example matches the
ayed. If so, have them put their card in the
| ckplain why.

6. Flip a card, and have
Type card being
middle of the ci

7. Use the Sextgl Harassment Example Cards Facilitator’s Guide to help
guide conversation. Allow students to share additional examples they
may see that could fit into that category. Clarify any questions before
flipping the next card.

Reflections

Discuss the following questions:

1. What did you learn from this activity that you didn’t previously know?
2. Why is it important to understand the types of sexual harassment?

3. What are you thinking about differently from having participated in
this activity?
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Sexual Harassment Example Cards
Facilitator’s Guide

% Note to facilitators:

This guide is infended to help you see the scenarios in one place. There are many scenarios

that can fit into multiple categories, and that’s okay. The goal is NOT to have participants
find the “correct” answer or debate where cards are placed, but instead to give everyone an
opportunity To hear the different ways that sexual harassment can happen.

If anyone gets hung up on a particular scenario, facilitators should bring he,8onversation
back to the definition of consent, which is always about giving and getfing an active,
enthusiastic, direct, clear, free, continuous, and sober “yes” during dgy Sexugh activity.

In addition, more information about each of the H Types of S&ucNslarassment are included
for facilitators in case participants have questions about haw they are defined.

Requests for Sexual Favors

When a person requests a sexual agtef any kind in exchange for something
non-sexual.

1. M has been struggling in magh class afid decides to ask ] for help. J says “sure...if
you send me a nude pic.”

2. R has been trying to pickNgp extra hours at work. The scheduling supervisor
makes a comment @8y if R Would loosen up and go out on a date with them, R
might have more huffS"n the schedule.

3. L has been giving I rides to school all year. One Sunday night, T gets a DM
from L thdt saysslisten...if you don’t start hooking up with me, I'm not going
to keep tallig you to school.”

4. Q doesn’t know what to do... P keeps offering gifts and money in exchange for
getting into a relationship, but Q isn’t interested. The pressure isn’t letting up
and it’s making Spanish class really uncomfortable.

Unwelcome Sexual Advances

When a person is making romantic or sexual advances towards another
person who is not welcoming of it.

1. C passes a note to B that says, “you + me” with a drawing that implies oral sex.
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2. At the bus stop every afternoon, a stranger continually asks E to get together and
hook up.

3. S and R have been friends for a while, but lately S has been pressuring R to hook
up and isn’t giving up.

4. F went out for food with a few people from work and awkwardly turned down a
pass their supervisor made...and now F’s hours have been steadily getting cut at
work.

Offensive Remarks About a Person’s Sex or Gender

When a person makes derogatory remarks or treats unfairly another person
in any way based on that person’s sex or gender, it is consideréd sexual
harassment because it violates Title VIl of the Civil RightS$VAct.

1. In the hallway, a group of students is constantly makinggeke$aBout another
student’s sexual orientation.

2. B repeatedly and purposefully refuses to use T’s affifming pronouns.

3. V is constantly making offensive comments abeuta trans TV star during
homeroom where others can hear.

4. A small group of students runs past the%eldsscpom where the LGBTQ club meets
shouting slurs.

5. Cis constantly making commghts @bdut women’s inferiority to men in
Literature class.

Verbal, Physical, Wisual,"Written Harassment of a Sexual Nature

When a person says,\does, shows, or writes anything of a sexual nature to
or around another person who is not welcoming of it.

1. S sits nex€ tosR T science every day and constantly stares them up and down.

2. In the stockfeom at work, F’s coworker seems to always rub up against them,
even though there are ways to avoid contact.

3. A pair of students is watching a sexually explicit video at the back of homeroom
with the volume loud enough that people can hear it.

4. X hangs a sexually explicit image on their locker door for all to see.

5. At an afterschool club meeting, a teacher shares something about their sexual
relationship with another teacher, and students nearby can hear.

6. In the locker room, G exposes their genitals for others to see.

7. A senior sends a nude pic to a few 9th graders.
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8. A group of students sits under the bleachers to look up classmates’ skirts.

9. H is tired of having their bra strap snapped on the bus by T.

References:

U.S. Equal Employment Opportunity Commission. 2020. Types of Sexual Harassment. Retrieved
from hteps://www.ceoc.gov/laws/types/sexual harassment.cfm.

Rape, Abuse & Incest National Network. 2020. Sexual Harassment. Retrieved from

https://www.rainn.org/articles/sexual-harassment
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Sexual Assault Definitions

**Make sure a counselor is on standby when conducting this activity**

Bridge
Build a bridge from the last activity. For example, “In the last activity we...” or
“Yesterday, we learned...” and connect it to the theme.

Theme

The purpose of this activity is to establish the importance of consent in
determining whether sex was wanted or unwanted by defining important
terms.

Directions

1. Hand out Sexual Assault Definitions. Read aloud, with your co-advisor, N
of the sexual assault definitions. Do not ask volunteers to read thes
definitions, as it can be uncomfortable or trauma-provoking for

2. Pause after each definition to discuss the questions listed of\the handout as
a large group. Use the Facilitator’s Guide to guide the co tion.

Reflections @
Discuss the following questions: :\
at

1. What did you learn from this activity dn’t previously know?

2. Why is it important to understan orguehly the definitions of sexual
assault, coercion, and consent? oMant to understand definitions as a
way to ensure you are not coercing Ok being coerced, and as a way to further
enforce what is necessﬂry ifOPler to

define these terms, in instances of sexual
nce of what? (Consent)

3. Regardless of the map

assault, there is al @

Total Time:

20 minutes

/ Materials

Q Sexual Assault
Definitions handout for
everyone

Q Sexual Assault
Definitions Facilitator’s
Guide for each
facilitator
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Sexual Assault Definitions

Sexvual Assavlt

The fterm sexual assault refers o sexual confact or behavior that occurs without explicit consent
of the victim. Some forms of sexual assault include:

| Forced or coerced sexual touching or sexual acts of any kind (oral sex, penetration of the
perpetrator or victim’s body, efc.)

2. Roape (penetration of the victim’s bodly,)
3. Atftempted rape

Pause and discuss:

| What clarifying questions do you have about this definition?

Coercion

Coercion includes using threats, implied threats, intimidation, or @ther kinds of pressure to get
someone to do something against their will, thereby foking dway their choice.
Pause and discuss:
| What are some examples of coercion oufSidefof sexual situations?
What might coercion look or sound likéjin @seXual situation?

What does it mean fo foke awg{ sorf®ebe’s choice?

L w

How might aspects of a pepgo€ ideftity as part of a dominant group (such as male,

cisgender, heterosexualdgblg=begied, etc.), impact their risk for being coercive?

Consent is active peftmissidn a person gives for something To happen.

In the case of 8exlial behavior, consent must be given:

e Directly (b¥ giving a clear verbadl “yes”),

e Freely (without being persuaded by coercion, force, or violence),

e Continuously (because people are dllowed to change their mind at any time), and
e Sober (not under the influence of any drugs or alcohol)

Consent should never be assumed-ask your partner for a verbal “yes” to ensure you have consent.
Any sexual behavior without consent is sexual assault.

Pause and discuss:

. What does it mean that “consent should never be assumed”?

2. What does the legal age of consent have o do with consent?
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Sexual Assault Definitions
Facilitator’s Guide

Sexvual Assavlt

The term sexual assault refers o sexual contact or behavior that occurs without explicit consent of the

victim. Some forms of sexual assault include:

| Forced or coerced sexual touching or sexual acts of any kind (oral sex, penetration of the
perpetrator or victim’s body, efc.)

2. Rope (penetration of the victim’s bodly,)
3. Atftempted rape

Pause and discuss:

| What clarifying questions do you have about this definition?

Coercion

Coercion includes using threats, implied threats, intimidationNor*e$her kinds of pressure to get someone to
do something against their will, thereby taking away fifeir chalte.

Pause and discuss:

| What are some examples of coercigf®eutside of sexual situations?
(Being lied to, blackmail, an authgfitygfigure making someone do tasks for them without
compensation, threating somaene W the don’t do your homework)

2. What might coercion look orgdtind™ike in a sexual situation?
(Being repeatedly askgahfor s to the point the person feels like they have fo give in, being told
that “things have gofie féeutior’ to stop, saying you are in pain because the other person won’t
agree fo sex asgmgy o get them tfo say yes, threatening fo “out” someone as gay it they don’t
have sex, somelne in power—like a feacher-having sex with someone who lacks power-like a

student)

3. What does ifygnean fo fake away someone’s choice?

4. How might aspects of a person’s identity as part of a dominant group (such as male, cisgender,
heterosexual, able-bodled, etc.), impact their risk for being coercive?
(If someone uses—even unconsciously—their position as a member of a dominant group to pressure
someone fo have sex, it's coercion and that’s sexual assault. For instance, if' a popular student
subtly pressures someone who is less popular/unpopular for sexual favors, or it a cisgender
pperson pressures a gender nonconforming person to have sex, it is coercive.)

Consent is active permission a person gives for something to happen.

In the case of sexual behavior, consent must be given:
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e Directly (by giving a clear verbal “yes”),
e Freely (without being persuaded by coercion, force, or violence),
e Continuously (because people are dlowed to change their mind at any time), and

e Sober (not under the influence of any drugs or alcohol)

Consent should never be assumed-ask your partner for a verbal “yes’ to ensure you have consent. Any
sexual behavior without consent is sexual assault.

Pause and discuss:

| What does it mean that “consent should never be assumed’?
(You must ask your partner if they consent to ANY sexual behavior and have to listen for a direct,
enthusiastic, freely given, continuous, sober “yes” to have consent)

2. What does the legal age of consent have to do with consent?
(Each state has its own laws about consent: In the state of New J: W instance, no one

under the age of 16 can consent to sexual activity with someone 4 o years older than them;

therefore, if you are I8 years old and have sex with someone un age of 6 it’s considered
sexual assault-period. In addition, high school studen fs—ev re 22 years old and above

the age of consent—cannot consent fo sex with any emplo heir school system~that is

considered sexual assault)

Reference: :
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Consent Flow Chart

**Make sure a counselor is on standby when conducting this activity**

Bridge

Build a bridge from the last activity. For example, “In the last activity we...”
or “Yesterday, we learned...” and connect it to the theme.

Theme

The purpose of this activity is to establish the importance of consent and

checking out our own behaviors in determining whether sex was wanted or

unwanted.

Directions

1. Hand out Consent Flowchart and have everyone read it silently.O

2. Divide everyone into 5 groups.

3. Hand out one Consent Scenario card and a set of @onsent Quality cards to

each group.

4. Review the following directions:

e Decide together which Co

e Asa group, review your Conse:é%mm’.

Q\

1ty cards your couple have and

which are missing from,the relagionship.
o Use the Consent Flo tokens to track how you think the
t $genario would respond to each question.

couple in your

5. If time allows$
placement of th

Reflections

cach group share out their list of qualities and
tokens.

Discuss the following questions:

1. What did you learn from this activity that you didn’t previously know?

2. How did you determine which consent qualities your couple had and
which they were missing? Did you group agree on this process?

\

Total Time:

20 minutes

Materials
Consent Flow Chart for

everyone

4 a A set of Consent
Scenarios cards

O A set of Consent
Quality cards for each

group

O 8 tokens for each
group
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3. Based on where your group placed each token, where did your couple end up by the end of the consent
flowchart? (Green: Consent Unlocked!, Yellow: Unsure Isn’t Consent!, or Red: Non-Consensual!)

4. How could you use the consent flowchart to help determine if you and your partner have unlocked
consent in your sexual decision-making?
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Consent Flowchart

?. UNSURE ;_

P-A-U-S-E! Tcoke some time to think about boundaries!
I your

ﬁ.&;—

P-A-U-S-E! Have a conversation(s) with your partnerd J

» 2
oo QD
(o s )

I 2
__unsure_J (RO
{401 Lo s gt bt

E I_J““s“'“f_
o 05 . Y
uﬂumunng‘ isn't Consert Non '

[ =]

YES
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template

Consent Scenarios

(Copy and cut the following set of scenarios into strips for each small group)

i R I RN R ERENE———————————,...,

Jordan and Alex are both |7, and have been dating for 8 months. Both have spent a lot of time
thinking about their own boundaries. They have been talking about having sex for a while now, and
both feel that they are ready for a sexual relationship. Jordan asks if Alex wants to have sex this
weekend after prom, and says there is no pressure if they don’t want to. Alex is surprised at first
but excited for the weekend with Jordan. After prom, both Alex and Jordan agree not to drink at
an after party their friends are hosting. Later on Alex asks Jordan if they still want to have sex
tonight. Jordan says “yes” and they both agree to go upstairs.

Drew is |19 and Taylor is I5. They met through Taylor’s older cousin andjushstarted seeing each
other about 6 weeks ago. Drew has been upfront that they havesalreddy had sex with previous
partners before and hopes that at some point soon Taylor willlbe ready. Taylor hasn't really
thought that far into their relationship yet. One night afteg goingutefthe movies, they find
themselves back at Drew’s place all alone. Taylor startsgmgking out but within minutes, Drew starts
to take things further without asking. Now Taylor’s uncomfortable and asks Drew to slowdown.
Drew is annoyed and threatens to break up if Taylor does®t change their mind.

Parker is I7, Avery is 18, and both are sgnioF&inthigh school. They have been dating since 9th grade
and have a very serious relationship. £heytalked about having sex a month ago, but neither felt
ready. Since then they have talkedMorenand agree they are ready now. Avery throws a party for
Parker’s birthday, and both havengsféWadrinks to celebrate. Parker continues drinking and
eventually passes out on thescouch'hext to Avery.

Brooklyn and Camerion arelboth 16 years old. When they first started dating, they both agreed to
take things slow. A while®dgo, Cameron started talking about having sex but Brooklyn wasn’t ready
so Cameron backéd of f. Now Brooklyn feels guilty about it. Lately whenever they fool around
Cameron asks about sex and pressures Brooklyn more.

Jamie is |7 and Blake is 16 and have been dating for about a year. They consider themselves best
friends. They are open and honest with each other about their personal boundaries and have had
multiple conversations about feeling ready for sex, using protection, and the possible consequences.
They decide together that they would like to have sex on their upcoming anniversary. When that
day comes, Blake checks in again with Jamie to be sure that they still agree and want to have sex.
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template

Consent G.uali’rg Cards

(Copy and cut qualities, making one set for each small group)

Though’r about your Communicated
boundaries your boundaries
Heard & respeded Both par’mers are
your pariners readg for sexual
boundaries rela‘l‘ionship

Both partners give Both partners agreed
direct, clear, verbal freely wrthout
consent coercion

Both pariners are

d .
Both pariners agreed | cious and of age

to the decision sober
to consent

Both pariners are

enthusiastic & Both pariners give

engaged continuous consent
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Sexting: Think Before You Click

Br.ldge. .. « .. » Total Time:
Build a bridge from the last activity. For example, “In the last activity we...” or

“Yesterday, we learned...” and connect it to the theme. 30 minutes
Theme

The purpose of this activity is to better understand potential consequences of / Materials

the choices we can make in scenarios involving sexting.

a Three signs with
Decision 1, Decision 2,

Directions and Decisions 3 printed

on them
1. Explain to the group that sexting is defined as the sending of sexually N Tape

explicit digital images, videos, text messages, or emails, usually by cell

phone. Q 1deck of playing cards,

with Jokers removed

A Facilitator’s Guide

2. Hang the 3 Decision signs spread out around the room. O 12 copies of Questions

for Discussion handout

3. Review the following directions: O Pens for everyone

e Today, we're going to explore a sexting s io that could
happen to teens. \
"%}i

e Jam going to read to you a scenar options for how you
might respond. There are no right ansWers, so please pick the
decision you think you wou ¢ ifyou were in that situation.
If none of the options m ou’d do then pick the one
that comes closest.

e  When I give the si
card, then go t

1,2, or3.

to move, come to us and get your playing
atching sign posted around the room — sign

L]

o  We'll explaigfwhat to do with your card once everyone gets to
their sign.

4. Read the Scenario aloud, and then read the 3 decision options. Do
not read the consequences yet.

5. Have everyone come get a playing card and then move to the sign that
represents the decision they would make.

6. Once everyone has moved, use your Facilitator’s Guide to read aloud to the
group all the consequences for each of the 3 decisions, starting with
Decision 1.
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7. Hand out Questions for Discussion and pens to each of the 3 groups gathered at signs. If there are more
than 4 participants at any one sign, divide them into 2 smaller groups for this step.

8. Give small groups 5 minutes to discuss the questions on the handout and
write down answers.

9. Have a volunteer from each group share what their group talked about.

Reflections
Discuss the following questions:

1. What's something that’s staying on your mind from today’s activity?
2. What can make it difficult to make healthy decisions when technology is inv. 2

3. What elements of consent showed up in the scenario today? (Kai was usz’r%rcz’on to elicit sexts, there

was no consent before passing along Kai'’s provocative photo)

4. What questions, concerns, or observations will you continue to thi out?

© 2024 CENTER FOR SUPPORTIVE SCHOOLS

WA -0023123



Case 6:25-cv-01748-AA Document 101-23 Filed 02/13/26 Page 125 of 236

WA -0023124



Case 6:25-cv-01748-AA Document 101-23 Filed 02/13/26 Page 126 of 236

WA -0023125



Case 6:25-cv-01748-AA Document 101-23 Filed 02/13/26 Page 127 of 236

WA -0023126



Case 6:25-cv-01748-AA  Document 101-23  Filed 02/13/26  Page 128 of 236

Facilitator’s Guide

SCENRRIO: To Sext or Not to Sext

(35 Read the following scenario aloud to your group:

Scendario: A couple of weeks ago, you went to a friend’s party and met Kai. The two of you
connected instantly and are really into each other. Since the party, you've been texting every day.
But last night Kai texted you a provocative photo and asked you to text one back of yourself.

e DECISION I: You ignore the text that Kai sent ond change the conversation alfogether.

e DECISION 2: You send a revealing photo back to Kai and think to yourselfamellike each other so
it’s no big dedl, right?

e DECISION 3: You don’t know what fo do, so you send the photo of Kagj Te,a fitiend and ask for

advice.

@ Have everyone grab a card and find.their sign.

(3Z] Then read the following consequences for each
decision:

DECISION I You ignore the text that Kai sent and change
<~ the conversation.alfogether.

Consequences= (do not'head until students have made their decisions)
@ Look at yourglaying card:

® If your gerdyis a heart 9, you have a terrible weekend. When you didn’'t send a photo
back, K@i s#tpped texting completely. You don’'t know if you should be glad it’s over or upset
it ended. W/ll you ever know what hoppened?

e If your card is a diamond ¥, Kai redlizes that you're avoiding the request for a pic and ends
up apologizing for asking in the first place. You feel so relieved-you're glad you stuck by
your decision not to send that photo and now you feel even better about this relationship

that might be starting.

® If your card is a spade ‘, you're glad you ignored the fext and could care less that Kai
stopped texting you if that’s how things were going to be. Better fo know now. You're
feeling good about your decision and have a fun weekend with your real friends.

e If your cordis aclub *, Kai keeps on asking for the pic. Even after you make it clear that
you're not going to send one, the requests keep coming and get more and more demanding.
Eventually, you get so uncomfortable that you block Kai altogether.
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%egour&e

Il DECISION 2: You send a revedling photo back to Kai and

think to yourself, we like each other so it’s no big dedl,
right?

consequences: (cb not read until students have made their decisions)
@ Look at your playing card:

® If your cardis a heart 9, you leave your phone laying around and your caregiver finds the
photo you sent. You're embarrassed and in a lot of trouble.

e If your card is a diamond ®, you find out the next day that Kai up|oodejyour pic to a

social media site and everyone has seen it. You feel so violated..how could Kai do that to
you?

® If your card is a spade ‘, nothing happens..at least not right a and Kai end up

dating, and as for as you can tell the photo has stayed betw wo of you. But you
can't help but wonder what might happen if you ever brgbk Bp. Wl Kai keep that photo a
secret, or use it against you? You wish youd never don the first place.

® If your cardis a club *, Kai never fexts you b
dropped like thatl Youre left wondering why Kgi

u can’t believe that you'd get
d talking to you AND what happened
to that photo you sent.

Il DECISION 3: You don't kn w\v at to do, so you send the
photo of Kai to a fi nd ask for advice.

Consequences: (& nc%un til students have made their decisions)
® Look at yo ing card:

® [f your cary m sart 99, your friend talks you info deleting the original message. You take
your frighd’skgdviée and also don’t send any photos of yourself back to Kai, but you two

continu talk anyway and you feel good about your decision.

e If your card is a diamond ®, your friend sends Kai's picture to other people. Now you feel
awful - you're totally responsible for Kai being humiliated online. You've lost the person you
like and your friend.

® If your card is a spade ‘, your friend texts you back immediately and tells you not to send
any photos to Kai. You find out that Kai hooked up with someone else at that party and got
a photo of that person and spread it all over school. You and your friend decide to report
what Kai did so that it doesn’t end up happening to any more people.

e If your cordis aclub *, Kai finds out that you sent the photo to your friend ond gets
really mad at you, felling you that you should have just said something if it made you
uncomfortable. You realize you should have just talked to Kai from the beginning instead of
sending the photo to someone.
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( " handout \w’;'

0 Think Before You Click:
Questions for Discussion

- ~N
As a group, respond to the following questions based
on the scenario you just experienced. Have, one
volunteer record responses and another volunteer
offer to report back to the large group.

e When you made the decision, \wha¥ consequences
did you think could happemBoth online and in-
person?

e Now that you KRow the consequence of your
decision, Kow=do you feel about the decision you
made?

e Given all the consequences you’ve heard across all
three decisions, would you go back and make a
dif ferent decision? Explain.
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Know the Law: Homework & Presentations

B”dge Total Time:

Build a bridge from the last activity. For example, “In the last activity

we...” or “Yesterday, we learned...” and connect it to the theme. 25 minutes
Theme
The purpose of this activity is to learn your state laws regarding sexual
harassment, sexting, and sexual assault. / Materials
Know the Law
Directions Research handout for
everyone

1. Have students count off by 3 and then divide them into smaller
groups of no more than 4 people in each group. Explain that all V Pen for everyone

1s will research sexual harassment, 2s sexual assault, and 3s
d Paper for everyone

sexting.
2. Hand out Know the Law Research and have everyone check (Q

area of research they are responsible for.

3. Explain that each group will be responsible fogomp ga
research project for homework. They shoul& mine how to

divide up research and compile aspects of your state
around the areas listed on the handoug.

Homework
p——

4. For homework, have each groWp research and prepare a 5-minute
presentation for the re the class about the aspect of the law they
were assigned. Enco ents to develop presentations that are

engaging, informati d accurate. They should also turn in a
completed ham@

Presentations: In an Upcoming Class

5. Have everyone retrieve pens and paper to capture notes from today’s
presentations.

6. Have groups take turns presenting their research findings while
listeners take notes. If your group is really large, divide the group in
half with an advisor in each group and at least one group of 1s, 2s,
and 3s in each group.

7. Bring groups back together to report out on what they learned (jigsaw

style).
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Reflections

Discuss the following questions:

1. What did you learn from this activity that you didn’t previously know?

2. Why was it important to learn this additional information?

3. How might you connect what you learned to ideas for our upcoming school-wide campaign?
4

. What questions, if any, do you still have regarding the laws and school policies for sexual
harassment, sexting, and sexual assault?
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Homework

pE—

Know the Law Research

Area of research your group is assigned:

[ Sexual harassment [ Sexting [ Sexual assault
What are the | What does age What are the What other legal What is your
legal definitions? | have to do with potential legal information stood | school policy?
the law? consequences? out to you, if any?

O

\/

4

Q/
\
Q/A

What were you unable to find that you wish there was information about?

List your references/ cifc‘l’z‘ her

Your presentation must include:

L] How you feel about what you learned
LI Your research findings

1 A message about consent
[J How power and privilege connect to your research findings
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Impact of Sexual Harassment

& Sexual Assault

Bridge

Build a bridge from the last activity. For example, “In the last activity

b

we...” or “Yesterday, we learned...” and connect it to the theme.

Theme
The purpose of this activity is to learn about some possible short and

experience with the goal of instilling empathy for victims.

Total Time:

15 minutes

long-term effects victims of sexual harassment and/or sexual assault may
Materials

Directions

1. Hand out Impact Word Search have everyone spend 5 minutes
as many words as they can that could be potential effects fos
of sexual harassment and sexual assault.

If students have a hard time finding all 13 words, have ¢
up and support each other in finding as many y/or hey can.

2. Reveal the answers to the word search QN eryone

understands what each word means.

&

1. What did you learn fr. is activity, about the possible effects of

Reflections
Discuss the following questions:

sexual harassment an ssault, which you didn’t already know?

2. Why is it impo @ pause and reflect upon the effects of sexual

harassment aftd %

3. Where can Stfidents in our community turn if they are experiencing

effects of harasSment or assault? (Share a list of national, state, local
community and school-based resources)

one pair

Impact Word Search
handout for everyone

Q Pen for everyone
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Impact Word Search

SLBZUKEKATMSTCDBWYNSCNA
XTOEYEIHNGSHALHUEOREMSD
VRRWCFFOBIAZYOITIPIZEAGYV

WCGESOPGAEMUNDTGAHTEDMEKS
NCUFSEIAHEEIECOHTLZZLUDTLO

D D H
H M D

W

X

H
L MKY
VL NHTW
G T HDD
NAUSEA
HUCOVEZBTI
T B S HGZZ Y S
CADAEHTTCN

Q

F

C
DYOQOQBPTTJEEEFVCXUS
VFVSKXRWSSHPSLRS
RDWHEFTITIDZBANETSG
S S EFEFWOLHJCDBOE

HKVBXVFEFSYBTTULJA
RVGZNAMZXYTIE

XCEOQUTIDZ KTCN
RDSXFOOQYQOQ

S L EEPDTIS

&

’ %\
&

@.
QOS

Chron
Absenteei

RSTLWRZEJZXS
XCGHNOTIOQOADS
Z I ONS Z X S CYATL

O S VRJZOQB
ABIFMAY

AXPSFNNVGIAZBN
VWIDEFAWYVDZZEKZM

T E F QJ
FDAAA

Sleep Nausea
Disorders
Headaches Isolation Stress

exual Dysfunction

Weight
Issues

Low Self-Esteem Legal
Fees

Shame

Anxiety

Depression
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Impact Word Search Answer Key

‘

S|H

Z UKKATM
YEIHN

X PSS F

Sleep Nausea
Disorders

Sexual Dysfunction

eism

Chronic
Absenteei

Isolation Stress

Headaches

Weight
Issues

Low Self-Esteem Legal
Fees

Shame

Anxiety

Depression
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CARES™:

Strategies for Intervening

*Adapted from RAINN

Bridge
Build a bridge from the last activity. For example, “In the last activity

b

we...” or “Yesterday, we learned...” and connect it to the theme.

Theme
The purpose of this activity is to discuss and practice ways of intervening
when someone is at risk of sexual harassment or sexual assault.

Directions
ACTIVITY 1: Learning CARES O
1. Discuss the following questions:

e What are some signs that someone may be exper
sexual harassment, or at risk of sexual assau

e What might motivate someone to interye sgme way, if
they see someone at risk?

i Ake action by

t is putting someone at

e What might make someone he
interrupting a moment they
risk? (Think it’s none of o fon’t want to be
embarrassed: don’t want to get mad ar us; not sure
what is really going op — domgwant to make a mistake,

concerned for ow @ 1

2. Review the follo

We all layarole in preventing sexual assault and
harassmeng. As with building most skills, it can be helpful to
think about strategies before needing to use them in a real-life
situation. Remember, intervening can make a difference, though
your actions should not put your own safety at risk.

3. Place the CARES poster in the middle of the group.

4. Explain that CARES can help you remember some of the options you
may have for stepping in when you are concerned about someone’s
safety.

5. Review the poster in the following way:

Total Time:

30 minutes

Materials

a CARES poster

CARES scenario strips
for each small group

Q CARES Facilitator’s
Guide for each advisor
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e Ask avolunteer to read a letter and its strategy
e Offer additional context, found in italics on your Facilitator’s Guide

e Lead a brief discussion using the questions for each letter, found on your Facilitator’s Guide

e Repeat for each letter in CARES

6. Discuss the following question:

e In unsafe moments, it is important to consider your personal safety. As you think
about the options in CARES, how can you make choices to intervene while also
taking your own safety into account?

ACTIVITY 2: Practicing CARES
7. Bridge from the previous activity by saying something like:

Ywment gCtS us

in difficult moments. In this
prevent sexual harassment or

As with most skills, practicing before having to use the skill i
better prepared to apply our skills. Practicing how we mighttuig
will make it easier to support someone at risk of sexual @
next activity, we will consider possible intervention gtrategiessto
sexual assault in response to real-life scenarios.

8. Divide everyone into triads. @
9. Hand out a CARES scenario strip to ea@

10. Have each triad read the scenario respond to the questions on the card. Let group members
know they will share some o tiigking with the large group later.

11. Bring the group togeth€rnd ask’each triad to share their scenario and how they could intervene.

12. If time allows, a
each situati

embers to brainstorm additional ways someone could intervene in

13. Discuss the fo wing question:

e What questions do you have about intervening to support people at risk of sexual assault or
experiencing sexual harassment?

Reflections
Discuss the following questions:

1. How will CARES be helpful in real life situations?

2. Ifyou are hesitant to intervene in a situation because you are worried about getting it wrong and
causing embarrassment, what can help you to act? (You could prevent an assault; you could prevent
someone from committing a crime; you could help a potential victim get out of a situation. If you
interrupt something consensual there may be embarrassment, but not for long.)
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3. If you are hesitant to intervene in a situation because you are worried about your safety, what are
some options you can consider?

4. What are some things you can do that may lessen the chances of needing to intervene in a
situation? (Discuss with friends how to stay together and in contact; have an exit strategy; know who
your trusted adults are and how to contact them; pay attention to what is going on at a party; do nor
let your friends go off with someone if they have been drinking; intervene if you think someone has
gotten drunk and get them out of the situation; if you think someone is in an unsafe situation go check
on them)

5. How can you be a friend if someone comes to you after an assault or harassment? (Believe them;
y y
get them to an authority who can help, such as the hospital or police; stay with them; don’t judge)

6. What are some ways you can be an advocate to stand up against sexual assaulgand harassment?
(Spread your knowledge about consent, sexual harassment, and sexual assault fronlthis unit; stop rape
myths or jokes when you hear people using them and educate them on the factsi : don’t laugh at
sexually explicit jokes aimed at people’s identity or participate in victim-blugning language; volunteer
for an assault hotline, social media action center, or local student activis %&ee
bttps:/fwww.rainn.orglger-involved for more information.)

O
RN

u sault. Retrieved from
t-sexual-

-1418968205.1594759440.

Resource:

RAINN. 2020. Steps you can take to preve
https://rainn.org/articles/steps-you-can-take-

assault? ga=2.1835574.60679966.15947

O
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CARES Facilitator’s Guide

Facilitator Directions:

e Ask a volunteer to read a letter and its strategy, found on the poster

o Offer additional context and then lead a brief discussion using the
guestions found below

e Repeat for each letter in CARES

C - Create a Distraction

A distraction can pause the action so that people have a chance to ifferent decisions
and/or for the person at risk to get to a safer place.

e What are some distractions, or interruptions, yo hlnk of that might
interrupt a situation?

A - Ask Directly

Asking the person you believe is at ris;@%ﬁnd out what they need, or how you can

help, in the moment.

e What are some questio ght ask someone who may be at risk?
e What does speaking cn making toxic masculinity jokes, etc. have to do
with preventin assmént and assault?

R - Refer t @sted Adult

Finding someoe with the power or privilege to change the situation can be the best or
safest option. People with power may be a trusted adult in the school, the owner of a store,
etc.

e Who are trusted adults you might turn to when there is a need to intervene?

e What can you do preventatively to coordinate with trusted adults, in case you
need to turn to them for help? (Talk to them ahead of time abour CARES, make
sure you have phone numbers, talk about how they might be able to support in
preventing sexual violence, etc.)

o If those trusted adults are not available in the moment, what other adults might
you turn to?
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E - Enlist Others

You may not feel comfortable, or be able to, approach a situation alone. Asking others to
work with you can be a good strategy. For example, enlisting a friend to come with you to
approach the person at risk may help because there is power in numbers.

e In what scenarios might it be supportive to enlist others when intervening?

e When might asking someone to intervene instead of you be a strategy?
(Someone of the same gender could escort the person at risk to a bathroom, a close

friend of the person at risk might be able to offer a distraction, etc)
%?

e How can Enlist Others be useful if a trusted adult is not ava

e Who are some people you might be able to enlist? (Fr the person at risk,
the person throwing the party, someone who will be lis ecause of their

identity or status [popularity, well liked...], etc.) O

S - Speak Up/Say Something

Your voice can be a valuable tool. If you trustfjoyr tinct that something may be wrong
and speak up or step in, you are setting the lgand expectation that others should do

the same. A
e How does taking action ep€ourageothers to take action? Why is this

important?
e In what other mome&scan'you use your voice to help prevent sexual
al asSau

harassment and I’ le?
!l as interrupting harmful jokes, stopping conversations when
O

o someone, even if they aren’t present, etc. fit into preventing
sstitent and assault?
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Strategies for Intervening

@ - Create a Distraction
% - Ask Directly

% - Referifo’a Trusted Adult
% - Enlist Others

% - Speak Up/Say Something

Adapted from RAINN
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templote
CARES Scenario Strips

Cut out along dotted lines

S

You are in the locker room with some friends, and they start
talking about someone who is not in the room. The talk turns
sexual, and a few people start making degrading sexist jokes.

* Using CARES, choose a strategy you could use to infervene.
What is something you can do or say as part of that s+r%

*
* What effect might your strategy have on the situatiog?
x GMirﬁrerverﬁrior\ in

Take turns: Practice how you could infervene by sayi

your own words or talking through the Gcﬁonb OWh way.

You are at a party and see a fri king up the stairs at a
party with someone. You have ncomfortable feeling about

what is happening.
* Using CARES, choose a stpbtegy™ou could use to intervene.

A dogor say as part of that strategy?

* What is something yo
* What effect might €out
*

Take turns: Pragiice hdw you could intervene by saying your infervention in
your own wo lking through the action in your own way.

A friend Q:leep on the couch, and you can see from the

other room that someone is getting very close to the person

ategy have on the situation?

and taking photos.

* Using CARES, choose a strategy you could use fo infervene.

* What is something you can do or say as part of that strategy?

* What effect might your strategy have on the situation?

* Toke furns: Practice how you could intervene by saying your intervention in
your own words or Talking tThrough the action in your own way.
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templote

You are in the lunchroom with your friends and a group of
students nearby start making sexual gestures and comments
to one of the people sitting with you. Your friend is trying to
ignore the comments, but you can see that your friend is
upset.

* Using CARES, choose a strategy you could use to infervene.

* What is something you can do or say as part of that strategy?
* What effect might your strategy have on the situation?
*

Take turns: Practice how you could intervene by say’§ oupintervention in

your own words or talking through the action in y way.

O

You are at work and the shift supe@r leans too closely over
your coworker, using the reasor thahthey need change from
the register. You've noticed pens during many shifts.

* Using CARES, choose a str. ou could use to intervene.
* What is something you @r say as port of that strategy?
* What effect might sthdtegy have on the situation?

*

Take turns: Practice Mow you could infervene by saying your intervention in
your own wor. talking through the action in your own way.

When yo&if a classmate’s house for group homework, that

person’s parent leaves sexually explicit materials out in rooms
you are regularly in.

* Using CARES, choose a strategy you could use fo infervene.

* What is something you can do or say as part of that strategy?

* What effect might your strategy have on the situation?

* [oke furns: Practice how you could intervene by saying your intervention in
your own words or Talking through the action in your own way.
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{e e

You are waiting for public transportation (bus, subway, etc.)

and you see someone approach a person sitting nearby. The

person stands close, and is talking to the seated person and

saying things that might be flirtation, and the seated person

looks uncomfortable. The standing person makes some loud

comments and starts to hassle the seated person.

*

*
*
*

Using CARES, choose a strafegy you could use to interveng. \
What is something you can do or say as part of that strategye:

What effect might your strategy have on the situatign®
Take turns: Practice how you could intervene by s ur infervention in

your own words or talking through the action @r wn way.
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Response to Sexual Assaulit:

What Can We Do?

**Make sure a counselor is on standby when conducting this activity**

Bridge
Build a bridge from the last activity. For example, “In the last activity

b

we...” or “Yesterday, we learned...” and connect it to the theme.

Theme

The purpose of this activity is to give students guidelines for how to help

if sexual assault occurs.

Directions
1. REVIEW the following as you set the theme:

e Sexual assault is very common in our society and that it i
possible that they will have a friend come to them for h
some point in their life.

o This activity will address what to do if you arage
assaulted and what to do if someone comegfto yotndor help.

e Some victims of sexual assault prefer survivors,
and others prefer victim or something @lse'®gtirely. For the
purposes of this activity, we are gsi term victim because
it aligns with legal terminolo anyone who has

experienced sexual assault t t to decide for
themselves what term t eir own story.

2. Hand out Whar to

have volunteers read the tips one at a

time.
3. Use the tw, 7’ Guides for helping survivors and options for
victims to uss each tip.

4. Hand out Resource ¢ Support Services List.

Reflections

Discuss the following questions:

1. Why do you think believing the victim is the first step if someone
comes to you for help?

2. What active listening skills might be of particular importance if a
victim comes to you?

Total Time:

20 minutes

Materials

What to Do... handout
for everyone

What to Do if a Sexual
Assault Survivor Comes

to You for Help
Facilitator’s Guide
handout for facilitators

O Options for Sexual
Assault Victims
Facilitator’s Guide
handout for facilitators

O  Resource & Support
Services List handout
for everyone

Where in your community can you go or bring a friend if faced with
sexual assault? (include a list of local community and school based services)
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AU hondout

What to Do If a Sexual Assault
Survivor Comes to You for Help

If someone discloses to you that they've been sexudlly
assaulted:
® Believe the victim
Listen
Say no to violence
Encourage medical attention

Help regain control

Recommend counseling

Op’rions for SexualAssault Vichms

If someone is sexudlly‘dssaulted, they have options, which
might include some ‘o dll of the following:

Tell somegng

Call the lecal)Fape hotline

Don’TNshower, eat or drink, or change clothes
Cdll or go to police

Go to the emergency room, clinic, or doctor

Get counseling from a sexual assault crisis counselor
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What to Do if a Sexual Assault Survivor
Comes to You for Help:
Facilitator’s Guide

Believe the victim

1. What might be some common misconceptions for not believing someone who says they are
assaulted? (Perceptions that the person was drunk, flirting, promiscuous, had already hooked up, etc.)

2. Why do you think it is important to believe the victim? (So the person can feel supported; to help
them realize it is not their fault)

3. What could happen if you do not believe the victim? (7hey could decide nowtager help or not tell
anyone. It is harder to recover if a survivor keeps the assault a secret.)

4. What do you have to lose by believing the survivor even if you arganstise about what

happened? (Nothing. As a friend you need to be supportive so themicitng can get help and recover.)

1. Why is it important to simply listen to the victim? (‘Ng@wietim needs to be able to talk when they
are ready and not be interrupted. This can help supvioousSicgain a sense of power and control.)

b

What questions would be okay to ask? (W/g cam I do? How can I help?)

b

What questions should you avoid? (AP any questions thar ask for details or suggest the survivor
did something to cause the sexual asiuliy)

Say no to violence

1. Why might someone wafi§to be Violent towards a sexual assault victim’s attacker? (Angry about
the assault happening \Lofseelwrevenge)

2. Why is this a bad\idea?[(Sexual Assault victims need friends to be attentive to them, not pur
themselves gf risk fowmlore violence.)

3. What are some$pecific consequences? (Their friend can end up getting hurt or arrested.)

Encourage medical attention

1. Why is it important for a victim to seeck medical attention? (7o receive necessary care or
treatment following the assault, Risk of pregnancy, STIsS/HIV, and other bodily injuries)

b

Where can a victim go for medical treatment? (Hospital, doctor’s office, local clinic)

b

Why should a victim resist the urge to shower before secking medical attention? (So they don'’t
wash away evidence that can be collected at the hospital if they decide to press charges later.)
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Help regain control

1.  Why might a victim not feel in control? (Control was taken away when they were violated and
forced to have sex.)

2. What do you think it means to help the victim “regain control™ (7o help the victim begin to feel
in control again over what they do and what is happening in their life.)

3. How can you help someone regain control? (Allow the victim to make decisions, no matter how
small or large.)

Recommend counseling

1. How would counseling help a victim? (They can talk through what happened, pyocess their feelings,

and begin to recover.)

2. Why do sexual assault victims often not seek counseling? (Don 't wartnpédple g know, afraid of
being blamed or judged, blame themselves, don’t know where to go, lavksesdurces ro get there)
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Options for Sexual Assault Victims:
Facilitator’s Guide

Tell someone

1. Why do victims often keep silent? (Afraid, embarrassed, humiliated, fear of retaliation, don’t
believe or haven’t processed yet that a sexual assault occurred)

b

Why is it important to tell someone? (It is hard to think clearly after an assault and it is helpful ro
have an objective person help you talk through what to do; the victim needs medical attention and it
will make recovery much faster if they have someone to talk to)

Call the local rape hotline or rape crisis center

1. How can you find the number for the local sexual assault hotline or tap&grisis center? (Google
sexual assault hotline” or “rape crisis center” in your state and the nuguberSNfo¥ all the counties will

come up; visit www.rainn.org; get referrals from a medical providengriegunselor)

b

What can a victim get from the hotline? (4 trained persgn to“walk #, advice about what to do,
directions to the nearest hospital; the hotline will notify the Emergency Room as well as provide a
trained advocate to meet the victim at the hospital)

Don’t shower, eat or drink, or change clothes

1. Why is this important? (All these behaviorsSpayNaffect DNA evidence collection, which can be
gathered at the hospital and used in agridtafhe victim decides to press charges.)

Call or go to police

1. Why don’t some victims go to'she police? (Afraid they will be blamed or not believed,
embarrassed, humiliatefl, afraid police won't help or might make it worse, fear of retaliation)

2. What are some b€ncfigs Of notifying police? (Police can provide transportation ro the hospital and
protection to the Gictimilthey can see the distress of the victim and can testify about the legitimacy of
the case, shduldghe Vittim choose to press charges)

Note: Usually, for @ perpetrator to be arrested, the victim has to give that person’s name in order for
the police to pick them up for questioning. In most cases, the victim has to be willing to press
charges for an investigation to go forward.

Go to the emergency room, clinic, or doctor

1. We have talked about the medical reasons victims should go to the hospital. Why do some
often refuse? (Shock, embarrassment, fear of blame; afraid they will be arrested for underage
drinking; afraid that their parents will find out; afraid of police; insist that they will not press
charges)
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Note: Victims should have DNA evidence obtained and held even if they believe at the time that
they will not press charges. A state will hold DNA evidence for a period of time, so it will be
available if a victim changes their mind.

Get counseling from a sexual assault crisis counselor

1. What is a sexual assault crisis counselor? (4 person trained by the sexual assault hotline or rape
crisis center in each county to be a sexual assault service provider, dedicated to supporting survivors.
These individuals will offer a certain number of free, confidential sessions with the victim.)
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Select Resources & Support
Services for Teens

Legrn More

® American Civil Liberties Union: Know your Student Rights
O https://www.aclu.org/know-your-rights/students-rights

® |Love is Respect
O https//www.loveisrespect.org/understanding-teen-dating-violence-and-sexual-
assault/

® The National Center on Violence Against Women in the Black Communi1‘y!

O https://ujimacommunity.org/

® National Child Traumatic Stress Network V
O https//www.nctsn.org/sites/default/files/resource ual_assault_teens.pdf

® Rape and Incest National Network (RAINN)
O https//www.rainn.org/statistics/children-and-+

® National Sexual Assault Telephone Hotli
O https//www.rainn.org/about-nati sexual-assault-telephone-hotline (or call

800.656.HOPE (4673)

O https//www.acl

® |ove is Respect Hotline

Getting Inveolved ond Supporting Friends

® That's Not Cool
O https://thatsnotcool.com/

® |[ove is Respect
O https//www.loveisrespect.org/for-someone-else/
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 73

The Other Side of Consent:
Power and Control —
Knowledge, Action, Power

Bridge Total Time:

Build a bridge from the last activity. For example, “In the last activity 45 minutes

b}

we...” or “Yesterday, we learned...” and connect it to the theme.

Theme f Materials

@ Onesetof
Knowledge Cards,
printed on paper*

The purpose of this activity is to better understand facts about power and
privilege and the power we have to change the culture of sexual violence

that dominates our society. Qo t of Acti
ne set of Action

Cards, printed on

. - blue paper*
Directions
0 One set of Power
ACTIVITY 1. Knowledge, Action, Power Cards, printed on
yellow paper
1. Place the die and the 3 decks of cards, KnowledgenAction, Power, O One set of Card
face down, in the middle of the group, on theigrspetive Card Label Boards
Label Boards. O One paper die, cut

and taped from
template provided

2. Review the following directions:
) a3 large sheets of

e Knowledge Cards: True of Falsée Paper
a3 sets of colored

If you roll a Knowledge @ind, tgad aloud the statement on markers

the c.ard to ‘the group But NQT the answer. Ask the group O Resource List

to raise their hands«if theybelieve the statement to be zrue. handout for

Then, read the dnswegon the card to the group. everyone

i ~ ™

* Action Cafds Note: If there are

Actions not
present in the
the cardy Action Cards that
you think your
group would like,
If you roll a Power Card, read the Power Word on the left or relevant

side of the card and the quote aloud and then show the statistics to your

. . community not
image to the group. Then, read the question on the card, represented in the

respond to it, and pass the question to someone else based Knowledge Cards,
on what the card says. blank templates
are provided for

. . . . ou to add to

3. Model by being the first to roll the die and begin play, ensuring i/hose decks.

everyone gets at least one turn. . S

If you g6ll afdetion Card, lead the group in the action on

e Power Cards

4. Continue until there are 15 minutes left.
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 74

ACTIVITY 2. Creating a Culture of Consent Messages

5. Bridge from the previous activity.
6. Shuffle all of the Power Cards — including those that the group may not have gotten to.

7. Divide everyone into 3 smaller groups and give each group 4 Power Cards, one large
piece of paper, and markers.

8. Review the following directions:

e Fach group will work together to create its own message about creat&ga culture of

consent.

o Use the paper and markers to write 1 or 2 sentences for yo sage, making sure
to include all 4 Power words.

e Underline your 4 Power Words. O

¢ If you have time, you can also decorate your poSter.

9. Have each group present their poster and redd t message. After each group shares,

lead a round of applause. \

Reflections
Discuss the following questions:
1. What's something that’s s olyfour mind from today’s activities?

2. After having participated intgday’s outreach, what do you see as the importance of
using your voice to @ e a culture of consent?

3. What impact ¢z dents have when they use their voice to demand a culture of
consent? Ho s help your community work toward eradicating sexual

harassmenf'a fal assault?

4. What resour@s exist in our school/community for a student who needs help?
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template
Directions to Make Cube:

o Copy pattern onto a piece of
cardstock

o Cut along solid lines

o Fold along dotted lines
between the 4 center squares
and Flap A to form four sides
of the box tucking Flap A
inside the edge of Action
(secure the flap with tape)

o Fold dlong dotted lines of Flap
ing Flap B into inside
of the box (secure the flap

Vﬁpe)
%@ d along dotted lines of Flap

C tucking Flap C into inside
of box (secure the flap with
tape)

o Use tape to close the edges

where the sides of the box
come together

g de|4

g

a/f)
=
[T'_‘l
=
&
@
=

D del4

dIMOd

WA -0023154



Page 156 of 236

PI13/26

template

MESSE BNX3SINOqBSTo8)-] [ S108) AT/010°8 UJat0S Op MMM /ST

*Mouy Aay1 suoawos Aq palnesse
aJe SWIA Jnesse |enxas Jo Ajliofew 1seA ay] "asjeqd

29s/.J 10 aNnJ) JUsWa1e]s SIyls|

‘sioguel)s usamian
AN220 }|nesse [enxas Jo sjuapdiso

STV D@ VAON]

™
o
I
o
—
—
c
Q
e
S
o
@)
)

Case 6:25-cv-01748-AA

WE[qOTd-3I00S SONSTERS /310" U BT MMA /- ST

"]jnesse |enxas JO WIIA
e 90 Ueo—Iapuagd Jo Sso|pJe8al—auoAuy ‘8RBT 9oUlS usw
uol|jiw € AlJeau s, 1eyl—awiall| JIdy) Ul 90US|OIA [eNXasS
padualIadxa 9ABY USW UBdLBWY €€ Ul T 3noqy "asjed

£9s/eJ 10 an.J) Juswaleis syl s|
Jinesse [enxas JO SWIIIIA 9( } ued us|\

ST D@ VAN

JpdTORIS0) [eNX0S U0 SIOE]-| ¢/S[1J/510 BASUOTIN[ O AJTUNTUITIO0 MMM /7 SART

'so110e] pasn Ajjuanbal) 1sow ay) se

SuIA] pue ‘uone|ndiuew [euollows ‘sgnip pue |oyooje Jo
asnh ay1 SunId ‘SWIOIA JI8Y] 1sulege SIoIAeyaq oA104909
8uIsn 01 Jlwpe salpnis 1usdal ul siolelladiod “asjed

£9s/eJ 10 anJ) Juawale]s syl S|

"sonjoe)} suisn aie
Ady] aieme ), uaie A9Y] ‘9AI24909 die
}Inesse jenxas jJo siojeljadiad uaym

"QeuI] S,11 UBYM Wyl asn 01 Apeal aq ||,noA pue pnoje
wioyl suIAes aonoeld *,.1eyl 1ysnoyl noA azijeal 1, upip
[, 10 <40 10U s,1eyl, .‘0ai3e ,uop | ‘Aay, ‘eie suonenis
Auewl 01 paljdde aq ueo 1ey) seseiyd swos *anag

2es|8] 1o an.) Juawaje)s siyl S|

"Juauxiow e ul dudAiajul

0} Apeai 3q o0} 9|doad djay ueds awj} jo

peaye suoiesiaAuod 10 sayof |jnjuiey
sundniiajul 10j saseayd supnoeid

-0023155

WA



JPd9-39UR[OT A 7 BNXIS-PUE-US WO M P B €1/20/3 [0¢/S PO AN AU} H00-0M /510 A0t/ /ST

"USWIOM ¥oe|g 1Sulege a0U3|oIA JO [essIWsIp ay) dols 0) JapJo

Ul SeNnssI 9say) azIugooas 0) Juenodwi s3] “Suniodal SWINOIA JO
Jmmz@_ J9MO| Ul 1NsalJ ‘asnge pue 1snasiw |eo101sly Jo suaned
— UO paseq JusWiadIojus Me| pue SaliuNWWod %oe|g Usamiag
£ Jsnasiw Yum paweal ‘siy] suedialunod alym Jisyl ueyl
wfuo%__mo_ aq 01 Aj9¥1] SS3| 2 01 Way] SUISNED ‘90USJO0IA |eNXaS
140daJ USWIOM Yoe|g Uaym saselq a1ealo A101siy Inoysnoiyy
s3uiaq pazilenxasiadAy se uswom yoe|g IN0gR SAN *anaL

Page 157 of 236

29s/.J 10 anJ) Juswaess sily1 s|

"USWIOM )oe|g JsuleSe 22uajom Jehxas
uo joedwl Juesiugis e sey wsPey

STETD D@ WAON]

P/13/26

3 AT BLTUI-U] 2o (-5 U 21350 8] S OM-TN0/S T 00 OM T MMM // S AJI [90Ua] OTA | BXJ5-S WO A SONSITEIS /510 Ut BT MMM/ /S AP

™
0_
—
o
—
o
c
a)
£
=
0
@)
a

‘918l
ysiy A|Bulwele ue 1e 99US|0IA |BNXSS 99B) 10]0D JO UBWOM
< suUeJ] ")nesse [enxas pue juswisseley [enxas Jo) ajdoad
R Jopuadsio ueys ysu Joygiy e 1e aie ojdoad Fulwiojuoouou
Japuag pue ‘Jssnbiopuss ‘Jepusgdsuel] *andy

A

£9S/eJ 10 3N} JuswWwale)s siyl s|

‘9jdoad 19puag@sio
uey) Jusduwisseley pue jjnesse jenxas jJo
ysu 19ysgiy je aie djdoad 1apudgsuei]

SNV AN ONM

Case 6:25-cv-017

TEQUI/Sa[OTI B8 T0 T [ A /75T

"UBW SUYM ‘|eqLi}-uou AQ panilwiod ale

synesse ||e AjlJeau y3noyl usAas ‘puel |eqlil U0 SBWILID YWWOD
oym siolenadiad a1noasoud 01 wolsAs aa1nsn( ayy Jo sguljiel
a3yl WoJ wals saled Yysiy asay] "saoel ||e 01 pasedwod
1jNesse |enxas aoualiadxa 01 A|9)I] Se 92IM] dJe suedliowy
SAIIBN "UONBZIWNIIA JO S1.) Joy3ly aAeY 4009 Jo ajdoad
‘}nesse [enxas JO WIOIA e 8q Ued duohue aliym "as|es

£95/.J 10 8N} JuswWa)e)s siyl S|

“}inesse jenxas Jo sajel
ouies 9ayj 9Aey saoel jje jo 9jdoad

ST @I THON]

SOUR[ OT A BNX0S-S WO A SOTISITEIS /510 UL BT MMM //-SANT|

"]jnesse |enxas
10) ys1Nsalgiy syl 1e ale {€-¢T sede a|doad "and)

29s/eM0 an.) Juswa)e)s siyl S|

"99UD|OIA [EeNXdS JO
Ysu 1saygiy ayj je aie ajdoad 193Uunop

-0023156

WA



Page 156 of 236

2115/26

A -AI0W-po U
SRRSO A X3 ZI B -U0S SR Bl-IP-3TISST SUSIOM-TS T-0U S M3 U-I3 PUss /SUON B qRd-SAatMpa PIOJUER T3 puas /75T

‘paynesse aje oym usw guipnjoul—oajdoad ||e

m—o uoneziwnoiA ayy suiddols Agaiayy ‘0ouUsd|OIA JO SOSNeD
1004 9y3 Sunysiy 1e aouey9 J91eaI8 B 9ABY 9M ‘SWIIOIA

a3yl 10U ‘waisAs ay) pue siolesiadiad ayy uo 3uIsno0y
Ag *dnoJ3 jueulwop ay) asdwod oym uasw Ajjeioadso
‘U Suneolpels Ul 9y el1s e sey auokIans ‘92UdB|OIA |BNX3S
J0 ainnd e Ag pa109jje sl suokIans aspeoag “as|ed

[

temp

¢9S/eJ 10 ani] Juswale]s Siyil sj

"SONSS| S,UdWIOM
aJle jjnesse pue juswsse.iey [enxss

ST P TAONZ]

™
o
—
o
—
—
c
(<b)
IS
S
o
o
a

Case 6:25-cv-01746-AA

POAJOAUI-]IS /SI0 U B MMM, sanyg

"90UD|O0IA 12qUIOD pUB SIOAIAINS pPle 01 SUIYIOM

sSuOoIeZIURZIO 40} J93LUN|OA pUR JBJesS S|00YDS JIay) 9yew 01
s99110e.d pue Sa101j0d J0) 81BO0APE OS|e URD SUapNIS 'JUBSU0d
1noqe dn uiyeads pue ‘@ous|oin aleniadiad 1eyl sexol
gundnuiolul ‘saldo0|0apI 1SIX0S04a10Yy puk ‘sioed ‘sixes ajowoud
1ey} eipaw 3uUl0240Q S Yyons ‘90Uud|oIA |BNXAS JO 8In}nd

Jno uo ¥oeq ysnd 01 op ueod susal s3ulyl Auew ale aJay] "pliom
ay) 83ueyd ued pue [njamod A|qipaJoul S| 8010A YINOA "dNAL

£9s/eJ 10 3N} Juswaje)s siyl s|

"39UD|OIA [ENX3S JO 3IN}Nd
Ano uo joedw ue aAey ued YnoA Iy

[T TOSTA-0 T AT ed WAS 00 B MESS T BIXa5/S()/6 [0 ¢/S NN Od-PUE SMa /00 31 8S /7SR

"UOI10IAUOD B Ul 1 nsal saded Jo 1uddlad T

Japun aJaym ‘sawilio 8say] J0) spuswysiund woly wayl
S109104d—UdW Japuagdsio ‘Ayyeam ‘@uym Ajjeroadsa
—1|nesse |enxas Jo siojesiodiad piemol seiq S, wolshs
2211sn[ jeuiwiid syl ‘A|ge1oN "99Ud|OIA JO 81N N2 UNO
syoedwi seiq 1ey) shem Jo Alalien e aie aiay] "asjed

29s/eJ 10 anJ) Juawale)s siyl s|

"39U3|OIA JO 3in}|NJ INO
uo Joeduwi ou aAey ama_;:n pue seig

BOX0S -POUALIAAXD
TOTAU MMM //SARY

oAl -UDWOM JO-TU00I0 A-A1 [[O10-S P UL -ASAINS-MAU-B/61 312085/ 10/ 20/ 3 10 C/A BM-OMIA (/ST

"yijeay |erusw pue |eaisAyd uo sj094)o

WwJIa3=8lo|pue LOoYS YloQg dARY UBD Judwsseley |enxas
"3l H8U3slll d19yMAIBAa AlJeauauljuo ‘19a41s 8yl uo
‘awoy ‘[0olos “Ypom 1e—awiayl| J1vyl sulnp luswsseley
|enxas Jo wiQLatlos paoualadxa aAeY Sajew JO %€ pue
Sajews) JO %TSWEYL punoy sey Apnis 1usdal v "asjed

29s/eJ 10 an.J} Juawalels siyl s

*A}2190S InoO Ul dnss|
ue jo giq jJey) 3. usl Juswisse ey [enxas

STV DT IRON]

-0023157

WA



Page 159 of 2306

/15/26

template

ST D@ VAN

™
o
—
o
—
—
c
Q
=
)
&)
o
al

Case 0:25-cv-017/46-AA

ST DT TRON]

oM ([M-So10] (X0 285 -U0S 3]0 Bl-IP-0NSSI SUSIOM-IS N[-JOU S A3 U-IaPUas /STON B[ qNA-S Mty NPa PIOJUE) 1o puas //: SNy

*A19100S JO SlUBWa|d JaYl0 pue

Aydesgouiod ‘Aielljiw ‘saniuialel) ‘suods ‘elpawl AQq pay
‘a1qisuddSayploy aq p|noys oym asoyl ysiund 1o wa|qo.id
aUNSSo4PPR,01 S|kl 1eyl WaISAS e AQ paulelulew pue
paleald S| 0U3|QIA JO 8N} NJ 8y} 1eyy azijeal 0} yueuoduwi
SI 1l ‘paysrendyaq pInoys sjenpiAlpul ysnoylly “asjed

29s/eMo anJ) Juswale)s siyl sy

"sauilId ay) ajesadiad
oym ajdoad ay) Aq Ajuo pajeald
S1 99UdJOIA [ENX3S JO 3i1N}Nd YL

-0023158

WA



¥ JyBla sy} of Buirow pup

-_

E| ‘PI0O By} mc__o_omc_ uosJad oy}

YLIM Bulpdols  “@ADAN BY |, O(]

:dnodb sy Ul sUOKTIeA

Page 160 of 236

P/13/26

SFAp) Uol}o\f

™
o
—
o
—
—
c
o
S
S
o
@)
(@]

.r_m__o_c(_ooo_o O} &I| p|nom
NOA |0OB B UOISIAUB ‘SpUODaS
G JOJ pup soAa JnoA 2s0|)

Case 6:25-cv-01748-AA

‘abossaw sAlfisod b soy

joy} eyl NoA Buos b Jo 8|}l ayy

oJoys ‘dnodb sy} punodo BUIAOA

SEip) UolJo\

SEip) Ul

ISPU003S ()| J04
posy JReA ._.OQ puo \/__mﬁ JNOA any
:dnodB sy} ui suoAusny

SEip) Uol}o\

-0023159

WA



Fage 161 or 250

115726

template

.m_OCOO®m O_ (_Om. (_OO_,L.

\m_ﬂ_o._. @C_._. uo __O(_CC_J(__O @) m.v__O_\/_

:dnodb sy} ul suoA gy

SEip) Uol}>\/

Docunjent 101-23

Case b:Zo-cv-Ul/74c6-AA

«.,Aopoy NoA auo moyy,
cfom 'NoA o} Jxau mc_._.._._m
Jou st oym dnodb unoA ul

2UOBUIOS YLIM SpuUpny SXoyg

-dnodb sy} ur suoAusny

(IPY4PR4q pUd HOM SN[ [S9[O4ID

JoYJo wod aUoAUD Joyjoqg | uop
mmowﬁv Jpes JNoA O} oPg pup 2[0JID
UMO JnoA PUNOUD oM MO|S O 830 |

:dnodb sy| ul uosdad Ausng

SEip) UolJo\f

SEip) Uol}o\

3|90 @dp NoA
41 @odyeyl gxop Buidwinp ¢ o
:dnodb syy ul suoAueny

SEip) Uoloy/

-0023160

WA



o passod si |1 sl yops

mw Jybrem puo azis sebuoyo oyl
M 109 Adoulbowl uo punoJo ssod
£ «dnoJb o sp Lmr_._.mmo._. mc_v_go>>

115726

SEip) Uol}>\/

Docunjent 101-23

Jo poob Ajpad
196 o} &yl pjnom noA oyl —
|00YOS JO N0 JO |00YOS Ul — Bulyy
2uo NoA o} Jxau uosdad a8y} ||I2|

:dnodb syy Ul uosded Adeny

Case b:Zo-cv-Ul/74c6-AA

AJols eyl Jou
‘swou syl tsnl—Aopol ejpiosuddo
noA aJ1| JnoA ul uosded suo
4O BWIoU 8y} Buluoys udn) o oo |
.dnoub sy} ul uosded Adeny

SEip) UolJo\

SEuiQ@es ¢ JoJ me.mmﬁ. SelVleTe
‘L1 SMouy SUOAUBAS 90U() "@AOW
S0UDP URS P JO SPUOOes G dnoJb

@C_._. C_OO@._. UuoO OC_>> 2UO3UJOS _OC_H_

-0023161

WA



Fage 1bs OT Zdb

2115726

plate

984} Pumodb o so

mf_mm%o\» suUIboWI PUD UPD NOA SP

Yoy SO SO UNOA Yoy euls
:dnoub syy ul sUCA ey

SEip) Uol}oY

Docunjent 101-23

Case b:Zo-cv-Ul/74c6-AA

.m(_O_OO @._._(_O>_Of+ O>>._-

JNoA o} Jxau uosJad =VINIET]

:dnodb syy ul uosded Adeny

XpJed of >L+
NOA sp SyjosJq Qmm_o ﬁmco_ ¢ ool
‘© JO JuUnoo ey} up

:dnodb sy} Ul sUoAuen]

iSpuUooes G
$snl ad] upo noA so pno| so a|BBI6
4o YORDYE JO JUnood ey} uo
:dnodb sy} Ul sUoAuen]

SEip) Uoloy/

-0023162

WA



Page 164 of 236

PI13/26

¢,SUOLLONLIS P|JOM [D8d Ul SN
djay @0o1}onud Sy} S80p MOH ¢ Juesuod Joj
Puisp eoijooud o} Jupdodudl os JI st AYpn

J—

temp

SAQYVD ¥IMOd

™
o
—
o
—
—
c
(5]
IS
S
o
o
O

AA

Case 6:25-cv-01748

s 90UB|OIA [ONX8S JO 84NN JNO 3| UDWISIP Of Jamod
}PY} @sn susa) Upd Mop ‘ebupyo abny axpui of
Jomod sy} eApy \/mcz. Cmr_._.mmo._. 3JOM susa} UsYAA

SAQYVD ¥IMOJ

¢S4 40 Jop4eq Bulyeb

ul suead JunoA Juoddns

NoA upd Mo} ¢ s|doad
ewos Joy) Buibus|oyo

©Qq UDO Juasuod Jo Jdeouod

SU} fuiyyy NoA op Ay

AONATIVHO

SAQYVD ¥IMOd

¢, 0UB|OIA [oNXes
JueAadd op |oof o SO 9010A
JnoA ashAoA upo MOH

4
4
1))

SAQYVD ¥IMOJ

-0023163

WA



N

m\mcmm._. L@L._.O

JoJ m,QEOxm uo |es dn
Buiypads susa) J0O MOH

0 AVAdS

Page 165 of 236

PI13/26

SAQYVD ¥IMOd

&

—

S

5

=

>

S ¢SIy} op upd

P oA MO\ J0J $316810ULS SUIOS

< 8J0 LOYAN ¢,5830[ Jsiopd Jo

M |sixesodalay 4sixas (|9} ojdoad

ﬁ usym buijdnadeju ez/||jowiJou '
Ow o} juoyaoduul fi st AYypp

I

O

(]

E  JZITVIWWYON

SAQYVD ¥IMOd

R\

._.DOQO @C_V__O._- 2J0 2/MM

m\mocm_o_.? _O_Jxmm

usym sbs|ialud ssnosip \

o} +c0+c_0QE_ IS >;>> a

ADATIATIL

SAQAVD ¥IMOd

¢psbupyo ess

O} JuoM NOA PINOM {DYAA ¢, 80US|OIA
puD JuswisspJoy [onxes Buljusreud
0} puobad yLim si |1 840S Moy

40 SWJa Ul |00yos JnoA sAIb noA

PInom (40 D ‘g 'Y) eppUb oy

A4VS

SAQYVD YIMOJ

WA -0023164



¢ Ajunwiwioo ayy Ul fuoddns Jeb Asyy
UDO 8J8YM }|NOSSD PUD JUSUISSDJIDY [PNXSS

%Wfo S8NsSs| YLim mc__mmj(_+m 84D susa) Usyp\

= R,
J....

ALINOWWOD
SAQUVD ¥IMOd

temp

Page 106 of 2

115726

-23

AP

mm:a;u O} aUaAJBUI w_QomQ UDD MOH ¢22Us|OIA

Docunfent 101

_U_).xwm %O ®L3+_30 @] m._.O_:COLO_ U%@CC mmOT >>_OI

@ .
ok [ |
=@
JAN.LT100

SAQYVD ¥4IMOJ

Case b:25-cv-01748-AA

¢,S@1ppPUNOQ
Jisy} ‘Bulfesso e011onJd
puo ‘Mouy of mﬁowa

JoJ Juopaoduur 11 st AYyap

SATIVANNOd

SAQIVD ¥IMOJ

4

.- ¢ U0I104800 oouslJadxe

Jo @8s NoAN#Juoddns Joy of udn} NoA uoo
OYAN ¢UOIOU20D JO SUBIS BUWIOS 840 LOYAA

L30d4d0S

SAQYVD YIMOJ

WA -0023165



Case 6:25-cv-01748-AA  Document 101-23  Filed 02/13/26  Page 167 of 236

Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 87

School-Wide Campaign Check-In

Bridge

Build a bridge from the last activity. For example, “In the last activity Total Time:

we...” or “Yesterday, we learned...” and connect it to the theme. 5 minutes

Theme

The purpose of this activity is to ensure peer educators responsible for / .

implementing a school-wide campaign following this unit’s Materials

corresponding workshop are on track. 3 School-Wide

Campaign Check-In

andout for each

Directions peer educator in

1. Upon completion of the unit, hand out School-Wide Cﬂmpazgn to this topic

Check-In to each peer educator in the group responsible for t
topic. Students should start formulating ideas for their campa
you begin preparing for the workshop.

2. Review the School-Wide Campaign Guidelines handouit
educators received in Unit One to ensure they gdre n Remmd
students that they will need to submit 1dea 0 for approval. As

advisors, be sure to get the proper approv e school or
community before students impleme e carmipaign ideas.

3. If the group needs some ideas ywi is #6pic, you can suggest they
check out the following:

o Clothesline Projecyshitp://theclotheslineproject.org/

e  Where is

e Circle ttp://www.circleof6app.com/

e That’s Not'Cool: https://thatsnotcool.com/

the group assigned
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SCHOOL-WIDE CAMPAIGN CHECK-IN

Workshop Topic: Understanding Consent and Preventing
Sexual Harassment and Sexual Assault

Group Members:

N\
ftruciures @O%
2 Q/

3.

Plan for eanl@ctre: (Include frequency)

l
2

3.
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Parent/Guardian-Teen Homework

Bridge

Build a bridge from the last activity. For example, “In the last activity

b

we...” or “Yesterday, we learned...” and connect it to the theme.

Theme

The purpose of this activity is to provide a structure for
communication between parents/guardians and teens on the topic of

consent, sexual harassment and sexual assault.

Directions

1. Upon completion of the unit, hand out Parent/Guardian-Teen

Homework.

2. In advance of the workshop, peer educators should complet
d

homework assignment with a parent/ guardian, h
turn it back into advisors.

O

Q\
&

ave it Signed, and

Total Time:

5 minutes

/ Materials

f
Note:

Having peer
educators
complete this
homework
assignment
before the

Q Parent/Guardian-Teen

Homework handout
for each peer
educator

workshop can
help them create
buy-in among
workshop
participants
when asked to
do the same.

\ s
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Homework

UNDERSTANDING CONSENT AND PREVENTING

SEXUAL HARASSMENT & SEXUAL ASSAULT
PARENT/GUARDIAN - TEEN HOMEWORK

\x Student name: Date:
& PURPOSE

To provide a structure for communication between parents/guardians and teens on

the topic of consent and preventing sexual harassment & sexual assault

T+  DIRECTIONS
STER [

Together, read out loud the workshop objectives, listed below.
WORKSHOP TAKE HOME MESSAGES ()

Above dll else, no one should engage in any sexual a¢tivityfsthey don't have clear,
enthusiastic, and sober consent. Consent must béwgiven for any sexual activity. Anyone can
say “no” to sex at any time, at any point durihg a\sextial act, and even if they have said
“yes” in the past. The cost to a victim of gexual a88ault if they do not give consent is
extremely high.

e Sex without clear consent is sexual assaulfyConsent cannot be given if a person is being
coerced or is under the influence dfadrugs or alcohol.

e Sexual assault and sexual hardSsmént are never the victim’s fault. The effects of sexual
violence on a victim can befA8ng=ten and devastating.

o Believe the victim/surviveg. fhisuis one of the most important factors in a person’s ability
to recover from sexual haragsment or sexual assault.

e Sexual harassmenft cohtributes to a culture of sexual violence and is highly problematic for
victims and witmegses.

STEP 2

Teens should share with parents/guordians their answers to the following questions.

. What was the most important thing you learned in this unit?

SIEP 3

Teens and parents/guardians should discuss together their responses to the following questions:
| How can partners know if they are receiving consent?

2. What are some ways you can seek help if you or someone you know is a victim of sexual
assault?

3. What are some of the effects of sexual assault on the victim/survivor?
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Homework
—_—

STEPR &

Parents/guardians should share with teens their answer to the following question.

. What values do you want your child to receive from you regarding this topic?

SIEP &

Please sign and date below, indicating to the advisor that this assignment has been completed.

Parent/Guardian/Caregiver signature Date

© 2024 CENTER FOR SUPPORTIVE SCHOOLS

WA -0023170



Case 6:25-cv-01748-AA  Document 101-23  Filed 02/13/26  Page 172 of 236

Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 92

UNIT REFERENCES
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O. Rape, Abuse & Incest National Network, “&f fects of Sexual Violence.
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4

it
Curriculum Feedback Form ’fEENfg

Unit 11: Understanding Consent and Preventing Sexual
Harassment and Sexual Assault

Today’s Date: Length of your class periods: 45 60 80 90

No. of class periods to complete unit:

Please indicate the month the unit was taught:
September October November December January February March April May

a a Q Q a a Q Q Q

Advisor feedback is critically important in developing and revising curricular resounces that work for

So we can use your feedback in our process!

schools. We appreciate you completing this form (or logging into www. TeenPEP.o& to complete it online)

Please consider responding to any or all of the following questions in your W:

How effective were the activities in increasing students’ kno ?

How engaging were the activities for students?

How clear are the objectives and directions for each activit

What, if anything, did you do differently for a particular@activity? Why? What was the result for your
group?

Please scan and email to teenpep@supportiveschools.org or complete online at www.teenpep.org.
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Power Play

Understanding Consent and
Preventing Sexual Harassment &

Sexual Assault Workshop

Volume | - 2024

TEEN PREVENTION EDUCATION PROGRAM
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TEEN PREVENTION EDUCATION PROGRAM

ﬁﬁ Power Play
P

jfEEN Understanding Consent and
Preventing Sexual Harassment &
Sexual Assault Workshop

* WOrKShOP OVEIrVIEW ....oiveveerrisssssrssssssssssssssssssssnes EV .............. 1

* WOrkshop Agendas .......eeeeeeeeeeeeeeeeeeeeeeeesenesfhneeesbunnnnmmnnnnnnnnnnsnnnnnnnns 3

* Workshop Materials List ........... @ .......................................... 7
* Workshop Skits & Activ@ .................................................... 8

* Workshop Mate@ (=11 1] o] ] J-3 F 19

* Parent/ - TeenN HOMEWOIK ...oueeeeiemerensssennsssnnsssnnsssnnns 46
* WOrkshop EValUuation.......cccreeeeermrrmsmmsssssmmssssssssssssssssssssssssnssssssnnes 48
Note:

The content of this workshop has the potential to upset students who have had an
experience with sexual assault. It is recommended that School Counselors be alerted and
available o talk with students as needed.
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 1

Power Play

Understanding Consent and Preventing Sexual
Harassment & Sexual Assavlt
Workshop Overview

AN

i~
» Workshop Objectives /i/
After participating in this workshop, students will be able to:
e Name 5 elements that make up consent
e Define consent, sexudl harassment, and sexual assault

e Describe Y ways to support someone who has expefiencedd séxual harassment or sexual
assault

» Take Home Messages @

This workshop is designed to provide studenfwith information about understanding consent
and preventing sexual harassment and seXualtgsselilt. While conducting the workshop, peer
educators should keep in mind the mgjor,messages for participants to take home:

® Above dll else, no one should engade ip any sexual activity if they don’t have clear,
enthusiastic, and sober cofisent. Cohsent must be given for any sexual activity. Anyone can
say “no” to sex at any timéfat any point during a sexual act, and even if they have said
“yes” in the past.

® Any sexual beh@vioRwithout consent is sexual assault. Consent should never be assumed-it
must be given Wwith g clear, verbal “yes” that is enthusiastic, free, continuous, and sober.

® Sexual hardgsment contributes to a culture of sexual violence and is highly problematic for
victims/survivors* and witnesses.

® Sexual assault and sexual harassment are never the victim’s/survivor’s fault. The effects
of sexual violence on a victim/survivor* can be long-term and devastating.

® Seek support if you've been a victim/survivor* of any kind of sexual violence. There are
many avenues to healing.

® Believe the victim/survivor*. This is one of the most important factors in a person’s ability
to recover from sexual harassment or sexual assault.

© 2024 CENTER FOR SUPPORTIVE SCHOOLS

WA -0023175



Case 6:25-cv-01748-AA  Document 101-23  Filed 02/13/26  Page 177 of 236

Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 2

%5

*Note: Following guidance from RAINN, this curriculum uses both victim and
survivor as terms to identify those impacted by sexual violence, since some
people identify as a victim, while others prefer the term survivor. In the case
of defining sexual assault, we use the term victim because we are discussing
the crime, not the person. For more information, visit

https://www.rainn.org/articles/key-terms-and-phrases. !
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop

Workshop Agendas

» 90-minute workshop

Attention-Getting Skit: What’s the Big Deal?

Presenter Introduction
Workshop Introduction
Bridge to Skits

Skits:
*  What's Consent
* Examples of Consent
*  What to Do

Bridge to Small Group Activitiés

Small Group Activities

% Sexual Harassment Definitdens
% Sexual Assault Definiuéns

* Consent Flowchart
Bridge to Large Group Activity

Large Group’Activity
* CARES: Strategies for Intervening

Closure

Evaluation & Homework

3 minutes

2 minutes

2 minutes

1 minute

8 minutes
2 minutes
3 minutes

3 minutes

1T minute

60 minutes

30 minutes
25 minutes

10 minutes
2 minutes

4 minutes

4 minutes

2 minutes

5 minutes
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop

» Two 45-minute workshops

Attention-Getting Skit: What’s the Big Deal? 3 minutes

Presenter Introduction 2 minutes
Workshop Introduction 2 minutes
Skits: 5 minutes
* What's Consent 2 minutes

* Examples of Consent 3 minutes
Bridge to Small Group Activity 2 minutes
Small Group Activities

% Sexual Harassment Definitions 30 minutes
Closure/Bridge to Next Session 1 minute

Reintroduction & Bridge to Small"Group

Activity 1 minute
Small Group Activities: 30 minutes
* Sexual Assault Definitions 20 minutes
* Consent Flowchart 10 minutes
Bridge to Large Greup Activity 2 minutes
Large Group Activity

* CARES: Strategi¢s for Intérvening 3 minutes
Skits: 2 minutes
* What to Do 2 minutes
Closure 2 minutes
Evaluation & Homework 5 minutes

o

If completing this workshop in two Ho-minute sessions within the same week, use the
closing and opening bridges provided below. These should be used to close out Session |
and open Session 2 by adding the scripts into the oppropriate places within the
workshop as noted in the 2 45-Minute Sessions Workshop Agenda

© 2024 CENTER FOR SUPPORTIVE SCHOOLS

WA -0023178



Case 6:25-cv-01748-AA  Document 101-23  Filed 02/13/26  Page 180 of 236

Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 5

@ Closure/Bridge to Next Session (Session 1)

Peer Ed. 1: In today’s workshop, we introduced concepts around consent and sexual harassment.

Peer Ed. 2: When we get back together, we will use the information we learned today, build upon
them as we learn more about sexual violence, and discuss ways our simple actions can have
a big impact on making our communities safer for everyone.

Peer Ed. 1: We are going to close this session for now, but we’ll continue to talk about this topic
during session two of this workshop. Thank you so much for your attention.

. Reintroduction (Session 2)

Scene: Students are in a line across the stage

(One peer educator moves forward)

Peer Ed.: Hi. If you remember from last time, we are Leey PEP, which stands for Teen Prevention
Education Program. We are here today tQ coft the workshop, Power Play:
Understanding Consent and Preventing’SeXuah Harassment and Sexual Assault. My name
is

(Peer educator moves back in line a tudents introduce themselves to the audience)

FY Bridge from Last Session

Peer Ed. 1: In our last we learned a bit about sexual violence, consent, and explored sexual
harasan itions and scenarios.
1

Peer Ed. 2: Indod on, we will learn more about sexual assault as well as the ways we can show
up B one another and our community to help stop sexual violence. Please count with me
while Pnumber you off. Then look for the peer educator holding your group number and
go with that peer educator to your small group location.
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop

Workshop Agendas

»60-minute workshop

Attention-Getting Skit: What’s the Big Deal?

Presenter Introduction
Workshop Introduction
Skit:

* What’s Consent

* Examples of Consent

Bridge to Small Group Activities

Small Group Activities
% Sexual Harassment Definitions

% Sexual Assault Definitions
Bridge to Large Group Activity

Large Group Activity
* CARES: Strategies for Intervening

Skit:
* What to Do

Closure

Evaluation & Homework

3 minutes

1T minute

2 minutes

Ssminutes
2 minutes

3 minutes

2 minutes

35 minutes
23 minutes

12 minutes

2 minutes

2 minutes

2 minutes

2 minutes

T minute

3 minutes

Note:

It is not recommended that schools do this workshop in under 90 minutes.
If following a 60-minute agenda is imperative, take note of what is being
cut or shortened from the original agenda.
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop

Workshop Materials

Activity

Skit:
What’s Consent

Small Group
Activity:

Sexual Harassment
Definitions

Small Group
Activity:

Sexual Assault Definitions,
and Consent Flowchart

Large Group

Activity:
CARES: Strategies for

Intervening

Evaluation

Homework

Materials

Q

(W

5 large posters that say:

* Consent is active and enthusiastic
permission a person gives for something to
happen.

*

Directly, by giving a clear verbal “yes”

%* Freely, without pressure or being persuaded
by coercion, intimidation, violence, or
threats

% Continuously, because people aréallewed to
change their mind at any timegfor any
reason

% And sober—not under thelinfluence of
alcohol or other drugs

1 Sexual Harassment Definitighvedid, for each small group

1 set of 4 Types of Sexftal Harassment cards, for each small
group

1 set of Sexual Harassgent Examples cards, for each small
group

1 Sexitgl Hffrassment Definitions Facilitators Guide, for each

pegrFeducator:

1"e@py of Sexual Assault Definition handout, for each
parti@ipant

WSexual Assault Definitions Facilitators Guide, for each
peer educator

1 copy of Consent Flowchart handout, for each participant
5 large posters that sign that say:

%* C - Create a Distraction

* A - Ask Directly

* R - Refer to a Trusted Adult

%* E - Enlist Others

%* S - Speak Up or Say Something

Evaluation form for each participant

Pens or pencils for each participant

Parent/Guardian-Teen Homework for each participant

Template
Provided

v
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 8

Power Play

Understanding Consent and Preventing Sexual
Harassment & Sexual Assault Workshop

E= Attention-Getting Skit: What’s the Big Deal

Scene: (Two peer educators are sitting on chairs, acting as if watching jtow'e together.)

Peer Ed. 1: (Starts laughing uncontrollably) This movie cracks me up!

Peer Ed. 2: (Obviously annoyed) You think that is funny?! %
Peer Ed. 1: (Looking confused) What do you mean? Hou ot see that it’s funny?

Peer Ed. 2: I don’t see what’s funny about som ing sexually harassed at work.
Actually, I'm getting pretty tired of alht movies making jokes about sexual
violence.

Peer Ed. 1: (Pushes pause on the remo % ...I mean, I know sexual violence is serious, but
this is just a movie. Ghill owt ard laugh a little.

Peer Ed. 2: I can’t chill o tesfnd other media that make sexual harassment a joke
are a big pag @ A *xual harassment and sexual assault happen so much. It really
bothers me. [ike, look at what happened to Ty in PE class last week.

Peer Ed. 1: YouQﬁen MJ pulled down Ty’s pants? You’re kidding, right? That was

Peer Ed. 2: y? See, this is exactly the problem. It’s not even a little bit funny.
Even if Ty blew it off, you don’t know how they were feeling about it...about
being exposed like that. It’s not okay. It might seem like a prank, but it’s sexual
harassment.

Peer Ed. 1: So what...every time I hit on someone or play a little prank I have to worry about
sexual harassment?

Peer Ed. 2: I think you’re missing the point. Laughing at any kind of sexual
violence—even a joke or a scene in a movie—sends the message that it’s okay for
anyone to dehumanize others. And you're also telling victims and survivors that
their pain is a joke.
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 9

Peer Ed. 1: I don’t know...I still think i’s just a joke in a movie but I definitely don’t want to
be causing harm for others...

Peer Ed. 2: You know what? Tomorrow we have that Teen PEP workshop. Maybe we’ll both
learn something. Lets just finish the movie and call it a night.

Peer Ed. 1: (Pushes play on the remote) Alright I guess...

\\ -
&) Presenter Introduction

Scene: Peer educators form a line.
(One peer educator moves forward.) !

Peer Ed.: Hi. We are Teen PEP from High School. Teen PEP%tands for Teen
Prevention Education Program. We are juniof§/séaiorspwho have been trained
in leadership and sexuality issues. Today, we're goi a workshop for you on

Understanding Consent and Preventing Sex ssment and Sexual Assault

called Power Play. My name is .

(Peer educator returns to line and all studewts introduce themselves to the audience.)

&) Workshop Introduction

Peer Ed. 1: We are here to about understanding consent, sexual harassment, and
mon in a group of this size for someone to have experienced
¢ who has experienced sexual harassment or sexual assault. If at any

sexual assau
or know som

time eel uneomfortable with the material or the conversation, we have a school
cou ding by to meet with you during this time. You may also speak with
Q or or a Teen PEP advisor privately after the workshop.

Peer Ed. 2: ajority of people living in America have experienced some form of sexual

harassment, with LGBTQ people reporting the highest frequency of harassment."

The effects of this harassment—even for witnesses—can be severe and long-lasting.

Peer Ed. 3: Every 73 seconds, a person living in America is sexually assaulted’. Anyone can be a
victim of sexual assault, regardless of gender, sexual orientation, economic status,
race, religion, ability, or age. Because of its harmful effects, sexual violence affects
every one of us.

Peer Ed. 4: Sexual violence is not just an individual issue. It’s important to recognize that we
live in a society that promotes and justifies sexual violence and we are all affected by
that. Our culture has been built on deeply held gender inequalities that are
reinforced all around us, from the jokes we hear to the music we listen to, to the
movies we watch.
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 10

Peer Ed. 5: We each have a role in dismantling the system. By examining our own beliefs and
actions we can talk with partners about sexual boundaries, practice consent, and
take a stand against rape culture. We can also use our voices to stand up against
sexist jokes, support victims and survivors of harassment or assault, and speak out
against the inequities that we see.

Peer Ed. 6: After this workshop, we hope everyone will see the importance of participating in
dismantling rape culture by:

e Avoiding language that objectifies or degrades women, people who are not able-

bodied, or LGBTQ individuals

e Speaking up against sexually explicit jokes or jokes that trivialize assault and

harassment
e Believing and supporting victims/survivors of sexual har ent and assault
e Being critical of movies, music, and other medi rgmote rape culture
e Always secking active, enthusiastic, clear, con » and sober consent from

partners O
= Skit: What’s Consent?
Scene: (Six peer educators form a lz’n@ ward when speaking.)

Peer Ed. 1: Okay...so I'm hearing th x the main things we can all do to help change this
cheg i%
S

o create a culture of consent. So what exactly is

culture of sexual vio
consent, and howg€a pFactice it with our partners?

Peer Ed. 2: (Flips poster, s active and enthusiastic permission a person gives for
something to pen. In the case of sexual behavior, consent must be given:

Peer Ed. 3: (Flip

oster) Freely, without pressure or being persuaded by coercion, intimidation,

violence, or threats

irectly, by giving a clear verbal “yes”

Peer Ed. 4:

Peer Ed. 5: (Flips poster) Continuously, because people are allowed to change their mind at any
time, for any reason

Peer Ed. 6: (Flips poster) And sober—not under the influence of alcohol or other drugs

Peer Ed. 1: Consent should never be assumed—ask your partner for a verbal “yes” and make
sure you are both giving and receiving enthusiastic, clear, free, continuous, sober
consent during any sexual activity. Any sexual behavior without consent is sexual
assault.
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 1

Skit: Examples of Consent

Scene: (Four couples line up on the stage together, with ample space between each couple. One
peer educator is off to the side of the stage to narrate. When couple A is speaking, couples
B, C, and D freeze and look down, and so on.)

Peer Ed. Okay...so we showed you in our last skit what consent means. Now, let’s see a few
ways it can look in our couples. It could be as easy as...

Partner Al: Hey! How’s it going?

Partner A2: Okay, I guess. What's up? A
Partner Al: Do you want to go play ball after school?

Partner A2: Yeah, that sounds great. I'll meet you by the gy er the bell rings.
Peer Ed. It can also look and sound like... O

Partner B1: Would it be okay if I kiss you? @

Partner B2: Yeah, I'd really like that.

Peer Ed. Or maybe it looks and so Nk this. ..

Partner C1: (Couple mimics kifsingt Partner CI pauses) Are you comfortable?
Partner C2: Yeah...are @

Partner C1: Oh @ efinitely. Do you want to go any further?

Alright, that’s cool.

Partner C2: cally just want to keep kissing you.
Partner C1: Q

Partner C2: Hey...thanks for checking in with me. (Partner C2 leans in to kiss again before
freezing)

Peer Ed. Or maybe even this...

Partner D1: (Couple mimics kissing, Partner DI pauses) Hey...I know I said I wanted to do this,
but I changed my mind.

Partner D2: Oh...did I do something wrong?

Partner D1: No, no, nothing like that. I think I'm just not into it right now the way I thought I

might be. Can we do something else instead?
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 12
Partner D2: Of course...I'm glad you told me. Want to play some video games?

Partner D1: Yeah, that’s cool... and thanks for respecting me.

Peer Ed. Pretty simple, right? Consent can look and sound different ways, but it’s always

about giving and getting an active, enthusiastic, direct, free, continuous, sober “yes”
during any sexual activity. You should be comfortable talking with your partner
about your boundaries and desires. And when you can do that, you will find a lot
more respect and pleasure with one another.

¥¥ Bridge to Small Group Activities

give you a chance to learn more about how sexual h and sexual assault are
defined and what that means for better understaneli nsent. Please count with

me while I number you off. Then look for ¢ ducator holding your group
number and go with that peer educator to II'group location.

Peer Ed.: Thank you to our actors. Now, we’re going to break you up int® small groups and
s&ew

’o”o‘ Small Group Activity: Sexual Harassment Definitions

)

Peer Ed.: In large group, we learne consent and how important it is to make sure you
always get active, e i
kind of sexual acgVit

don’t have copsent*swifich can result in us sexually harassing or sexually assaulting
another pe se activities, we will learn the definitions of sexual harassment
and sexual assawlt.

Small Group Activi
1. Place the Sexua

r
nt Definition card face up and have a volunteer read it aloud.

2. Oneata ave 4 volunteers flip over and read the definitions on the Types of Sexual
Harassment Gards. As each definition is read, answer any questions that come up before moving on
to the next card.

3. Use the Sexual Harassment Example Cards Facilitator’s Guide to help define any of the categories if
necessary.

4. Divide the group into pairs and give each pair an Examples of Sexual Harassment card.
5. Shuffle and put back into a pile the 4 Types of Sexual Harassment cards.

6. Flip over a Types of Sexual Harassment card, and have pairs decide whether their Example matches
the 7ype card being displayed. If so, have them put their card in the middle of the circle and
explain why. Use the Sexual Harassment Example Cards Facilitator’s Guide to help guide
conversation.
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7. Allow students to share additional example cards they may see that could fit into that category.
Clarify any questions before flipping the next 7ype card.

8. Discuss the following questions:
a. What did you learn from this activity that you didn’t previously know?
b. Why is it important to understand the types of sexual harassment?

c.  What are you thinking about differently from having participated in this activity?

¥Y Bridge to Activity

harassment. Sexual harassment is a big issue because it ca ¢ a person or even

Peer Ed. 1: In this activity, we were able to learn more about what consti!;]tes sexual
an entire community to endure physical and emotion@q nces and causes a

hostile environment that lacks safety and trust.

Peer Ed. 2: It is also important to understand that any
more partners where everyone has not give
considered sexual assault. In this next agtivi
assault.

sxual activity between two or
iastic, sober consent is
ill learn the definition of sexual

ﬁ Small Group Activity: Sexua/ Assault Definitions

Small Group Activity: Part 1, De
1. Hand out Sexual Assault Definitions € ¢

2. Read aloud, with your co-educ f the sexual assault definitions. Do not ask volunteers to read
these definitions, as it can be uncowfortable or trauma-provoking for them.

3. Pause after each definiti uss the questions listed on the handout as a group. Use the

Facilitator’s Guide @ e conversation.

oYgliestions:

4. Discuss the follo

What did yotylearn from this activity that you didn’t previously know?

b. Why is it important to thoroughly understand the definitions of sexual assault, coercion, and
consent? (It’s important to understand definitions as a way to ensure you are not coercing or being
coerced, and as a way to further reinforce what is necessary in order to have established consent)

c. Regardless of the many ways to define these terms, in instances of sexual assault, there is always an

absence of what key element? (Consent)

Small Group Activity: Part 2

5. Hand out Consent Flowchart and have everyone read it over briefly to themselves.

6. Explain that they can use the chart to consider their own personal scenarios as they relate to achieving
consent.
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7. Answer any questions participants have.

8. Discuss the following questions:
a. What did you learn from this activity that you didn’t previously know? What stood out to you?

b. How could you use the consent flowchart to help determine if you and your partner have
unlocked consent in your sexual decision-making?

¥Y Bridge to Large Group Activity

Peer Ed. 1: Thanks for the discussion. It’s so important that we have consent for any sexual

activity; that we don’t take advantage of anyone who is undeathe influence; and

that we, as friends, pay attention and intervene when ne

Wn how we can
t fight be happening, and

es to us for help.

Peer Ed. 2: Now, we are going to return to large group to learn
intervene if we suspect sexual harassment or sex
what we can do to support a victim/survivor

P&%}\ Large Group Activity: CARES: Strategies for
"0 Intervening

Scene: (Six peer educators move dgd. Wive are holding large signs turned away from the
audience. One at a timethel\turil their sign around and say the following lines.)
Peer Ed. 1: If you're in a si you think someone may be experiencing sexual

sault, it’s possible that you can intervene and help that

person out. s activity, we are going to explore some options that can help us
interved@if we dte ever faced with this real-life situation. It’s called the CARES
met

Peer Ed. 2: 05ter) One option for intervening using CARES is C-Create a Distraction.

Q distraction can pause the action so that people have a chance to make different

decisions and the person at risk may be able to get to a safer place.

(Ask the audience) What are some distractions that might interrupt a situation?
(Repeat answers as they’re called out.)

Peer Ed. 3: (Show poster) Or you could: A-Ask Directly. Asking the person you believe is at

risk is a way to find out what they need, or how you can help, in the moment.

(Ask the audience) What are some questions you might ask someone who may be at
risk? (Repeat answers as they’re called out.)

Peer Ed. 4: (Show poster) Another option is R-Refer to a Trusted Adult. Finding someone

with the power to change the situation can be the best or safest option. People with
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power could be a teacher or staff member in the school, the owner of a store, or
another trusted adult who holds an authority position.

(Ask the audience) Who are trusted adults you might turn to when there is a need to
intervene? (Repeat answers as they re called out.)

Peer Ed. 5: (Show poster) You could choose to: E-Enlist Others. You may not feel comfortable,
or be able to, approach a situation alone. Asking others to work with you can be a
good strategy. For example, enlisting a friend to come with you to approach the
person at risk may help because there is power in numbers.

(Ask the audience) When might it be a good idea to enlist others to help? (Repear

When you trust your instinct that something may ng and speak up or step in
to say something, you are setting the example a n that others should do
the same.

answers as they re called out.)
Peer Ed. 6: (Show poster) Finally is S-Speak Up or Say Something. Your k‘ce is valuable.
Sogn

(Ask the audience) How can speaking out ag xist jokes help prevent
harassment and assault? (Repear answers‘as theyre called out.)

(Ask the audience) What are so examples of times you can use your voice to
speak up against sexual violedge2d(Repeat answers as they re called out)

Peer Ed. 1: We all can play a role@ing sexual assault and sexual harassment. We hope
c

this skill makes yousfe confident if you ever need to intervene. Remember,
intervening can a difference, though your actions should not put your own
safety at risk,

)

Peer Ed. 2:

Scene: (Six peer educators form a line. One at a time they move forward and say the following
lines.)

Peer Ed. 1: If a friend comes to you for help after experiencing any kind of sexual violence, or if
you have been victimized yourself, it’s important to know that you have resources
to help you.

Peer Ed. 2: The most important thing to remember is that it is NEVER the victim’s fault. If a

person is sexually harassed or sexually assaulted, it is not their fault. If someone
comes to you for help, it is vital that you believe them, no matter what, and that
you listen to them without judgement or questioning them. If someone comes to
you, being supportive could sound like:
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(Peer Ed 3 moves forward and speaks to an invisible friend while facing the audience)

Peer Ed. 3: I’m sorry this happened to you. I'm here for you.
Peer Ed. 2: Or you might say...
Peer Ed. 3: This is not your fault... no one should have to go through this...
(Peer Ed 3 moves back)
Peer Ed. 4: If a person is sexually harassed, they have rights and should be protected. If the

sexual harassment happened in school, it can be reported with a counselor, teacher,
or other trusted staff member. If it happened at work, they shpuld tell someone in

management they trust. It is against the law for a school loyer not to
investigate a claim of sexual harassment.

Peer Ed. 5: If a person has been sexually assaulted, they can Y(}Sll rape hotline, rape
crisis center, or—if they feel comfortable doj#8%8e—%the police. They can also go to
an emergency room or clinic for immediate @ | care.

Peer Ed. 6: The effects of sexual harassment an | assault can be very difficult and

potentially long-lasting. Sexual vielenge 18%bout power and control. Whenever
someone is victimized they’vedSee to feel powerless. Empowering survivors
to make decisions for themselves) s as choosing to seck counseling and
healthcare for support, can’N m regain some control and start to heal.

Q.
X
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Scene: (Four peer educators come forward.)

Peer Ed. 1: Remember, sexual assault and sexual harassment are never the victim’s fault.
Blaming victims/survivors and downplaying the seriousness of sexual harassment
and sexual assault only serve to uphold our culture of sexual violence, which we all
have a stake in dismantling.

Peer Ed. 2: We can all play an active role to change our culture of sexual violence into one of
consent and respect. If you hear a sexist joke, say something. Reject media
depictions of violence against women, LGBTQ people, and dther marginalized
groups. If you suspect sexual harassment or sexual assaultamight be happening,
intervene if it’s safe to do so.

Peer Ed. 3: Above all, we hope you are taking away a better ymg of how to be sure
you are receiving freely given, enthusiastic, s sent from your partners every
time you engage in any sexual activity and otir partner if they change their
mind at any point during sexual activitg. Any less than consent is sexual
assault.

shop, or need additional resources or

Peer Ed. 4: If you have any questions aftegsthis
ut go a trusted adult for help. If you aren’t sure
can reach out to our Teen PEP advisors,

support, we hope you will &
t
. Thank you for your attention and participation.

who to turn to, rememb
and

Please take a few mdfiute omplete the evaluation form. We will also pass out a

homework assig that you can do with a parent, guardian, or other trusted

Evaluation
Pass out evaluations a

the workshop.

7 Ask all participants to fill out an evaluation and hand it in before leaving

\ Homework

Pass out Parent-Teen Homework handouts to all participants. Instruct participants to complete this
handout for homework with their parent/guardian, obtain a signature from their parent/guardian, and
return it the next day to their classroom teacher.

© 2024 CENTER FOR SUPPORTIVE SCHOOLS

WA -0023191



Case 6:25-cv-01748-AA  Document 101-23  Filed 02/13/26  Page 193 of 236

Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 18

WORKSHOP REFERENCES

| NPR. A New Survey Finds 8l Percent of Women Have Experienced Sexual Harassment.
2018. Retrieved from https://www.npr.ora/sections/thetwo-
way/2018/02/21/58/6 71849/ a-new-survey-finds-eighty-percent-of -women-have-

experienced-sexual-

harassment#:~text=11/20f ound/20that/208l/20percent,suggested/20by/200ther/20re
cent/20polls.

2. Mitchell KJ, Ybarra ML, Korchmaros JD. Sexual harassment among adglescents of
different sexual orientations and gender identities. Child Abuse Ne Y Feb;38(2):280-
95. Retrieved from https://pubmed.ncbinlm.nih.gov/244827/4/. V

3. RAINN. Victims of Sexual Violence: Statistics. 2018. Retriev '
https://www.rainn.org/statistics/ victims—-sexual-violen
4. Human Rights Campaign. Sexual Assault and the LGBY Q munity. 2018.

https://www.hrc.org/resources/sexual-assault- e-lgbt-community

S. RAINN. 2020. Steps you can take to pre
https://rainn.org/articles/steps-you-
assault?_ga=2.18355/4.606/9966.1584 /54

exual assault. Retrieved from
prevent-sexual-

-118968205.1594/594940.

© 2024 CENTER FOR SUPPORTIVE SCHOOLS

WA -0023192



Case 6:25-cv-01748-AA  Document 101-23  Filed 02/13/26  Page 194 of 236

Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 19

Workshop
Materials.&
Templates
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@

Consent is aciive and
Iy ® ®
enthusiostic permission a

person gives for
something to happen.
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v, by giving

lear verbal “yes”

© 2024 CENTER FOR SUPPORTIVE SCHOOLS

WA -0023195



rreely, withoutpressure
or being persuvaded by

coerciongintimidation,
violence, or threats




Continuvously, because
people are allowed to

change their mind at any
fime, for any reason




And sober-not under

the influencé of alcohol
or other drugs
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Sexual Harassment Example Cards
Facilitator’s Guide

% Note to facilitators:

This guide is infended to help you see the scenarios in one place. There are many scenarios

that can fit into multiple categories, and that’s okay. The goal is NOT to have participants
find the “correct” answer or debate where cards are placed, but instead to give everyone an
opportunity to hear the different ways that sexual harassment can happen.

If anyone gets hung up on a particular scenario, facilitators should bring thesegp¥ersation
back to the definition of consent, which is always about giving ond getting an activé
enthusiastic, direct, clear, free, continuous, and sober “yes’ during any%sexgl agtivity.

In addition, more information about each of the H Types of Sexsahildhassment are included
for facilitators in case participants have questions about how fhey afe defined.

Requests for Sexual Favors

When a person requests a sexual act efany kind in exchange for something non-
sexual.

1. M has been struggling in math glaspand*decides to ask | for help. J says “sure...if you
send me a nude pic.”

2. R has been trying to pick upyéxtra’hours at work. The scheduling supervisor makes a
comment that if R wodld loosén up and go out on a date with them, R might have
more hours on the schedtle

3. L has been giving T rigles to school all year. One Sunday night, T gets a DM from L
that says, “ligten. %#fou don’t start hooking up with me, I'm not going to keep taking
you to school¥

4. Q doesn’t know what to do... P keeps offering gifts and money in exchange for
getting into a relationship, but Q isn’t interested. The pressure isn’t letting up and it’s
making Spanish class really uncomfortable.

Unwelcome Sexual Advances

When a person is making romantic or sexual advances towards another person
who is not welcoming of it.

1. C passes a note to B that says, “you + me” with a drawing that implies oral sex.
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2. At the bus stop every afternoon, a stranger continually asks E to get together and hook
up.

3. S and R have been friends for a while, but lately S has been pressuring R to hook up
and isn’t giving up.

4. F went out for food with a few people from work and awkwardly turned down a pass
their supervisor made...and now F’s hours have been steadily getting cut at work.

Offensive Remarks About a Person’s Sex or Gender

When a person makes derogatory remarks or treats unfairly angther person in
any way based on that person’s sex or gender, it is considered sextal
harassment because it violates Title VIl of the Civil Rights¥cCé,

1. In the hallway, a group of students is constantly making jokgS"about another student’s
sexual orientation.

2. B repeatedly and purposefully refuses to use T’s affirmifigspronouns.

3. V is constantly making offensive comments abotir"atrans TV star during homeroom
where others can hear.

4. A small group of students runs past the @las§rogfn where the LGBTQ club meets
shouting slurs.

5. Cis constantly making commepn#s about®women’s inferiority to men in Literature
class.

Verbal, Physical, Visual, Written Harassment of a Sexual Nature

When a person says, does, shows, or writes anything of a sexual nature to or
around anotherpérson who is not welcoming of it.

1. S sits next toNR1n science every day and constantly stares them up and down.

2. In the stockroom at work, F’s coworker seems to always rub up against them, even
though there are ways to avoid contact.

3. A pair of students is watching a sexually explicit video at the back of homeroom with
the volume loud enough that people can hear it.

4. X hangs a sexually explicit image on their locker door for all to see.

5. At an afterschool club meeting, a teacher shares something about their sexual
relationship with another teacher, and students nearby can hear.

6. In the locker room, G exposes their genitals for others to see.

7. A senior sends a nude pic to a few 9th graders.
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8. A group of students sits under the bleachers to look up classmates’ skirts.

9. H is tired of having their bra strap snapped on the bus by T.

References:

U.S. Equal Employment Opportunity Commission. 2020. Types of Sexual Harassment. Retrieved from
https://www.eeoc.gov/laws/types/sexual harassment.cfm.

Rape, Abuse & Incest National Network. 2020. Sexual Harassment. Retrieved from

https://www.rainn.org/articles/sexual-harassment
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Sexual Assault Definitions

Sexvual Assavlt

The term sexual assault refers o sexual contact or behavior that occurs without explicit consent of the
victim. Some forms of sexual assault include:

1. Forced or coerced sexual touching or sexual acts of any kind (oral sex, penetration of the
perpetrator or victim’s body, efc.)

2. Rope (penetration of the victim’s bodly,)
3. Atftempted rape

Pause and discuss:

| What clarifying questions do you have obout this definition”?

Coercion

Coercion includes using threats, implied threats, intimidation, or otheég kipds of pressure to get someone to
do something against their will, thereby taking away their choice,
Pause and discuss:
| What are some examples of coercion outside¥ef sextial situations?
What might coercion look or sound like in'& sefal situation?

What does it mean to take away gomeond®s choice?

S

How might aspects of a persegfts identify as part of a dominant group (such as male, cisgender,

heterosexual, able-bodlied, Sted, Fpact their risk for being coercive?

Consent is active pegmigsion g person gives for something To happen.

In the case of sexBelbehavior, consent must be given:
o Directly (by giVing a clear verbadl “yes”),
o Freely (without being persuaded by coercion, force, or violence),
o Continuously (because people are dllowed to change their mind at any time), and
e Sober (not under the influence of any drugs or alcohol)

Consent should never be assumed-ask your partner for a verbal ‘yes” to ensure you have consent. Any
sexual behavior without consent is sexual assault.

Pause and discuss:

. What does it mean that “consent should never be assumed’?

2. What does the legal age of consent have o do with consent?
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Sexual Assault Definitions
Facilitator’s Guide

Sexvual Assavlt

The term sexual assault refers o sexual contact or behavior that occurs without explicit consent of the
victim. Some forms of sexual assault include:

e Forced or coerced sexual touching or sexual acts of any kind (oral sex, penetration of the
perpetrator or victim’s body, efc.)

o Rope (penetration of the victim’s bodly,)
e Atftempted rape 4

Pause and discuss: V

| What clarifying questions do you have obout this definition”?

Coercion

Coercion includes using threats, implied threats, intimidafion,

do something against their will, thereby taking away fifeir ¢
Pause and discuss: \

| What are some examples of coerci

(/ Being lied o, blackmail, an authfity,

er kinds of pressure to get someone to

side of sexual situations?
igurée making someone do tasks for them without

compensation, threating som the¥ don’t do your homework)
2. What might coercion look o@ke in a sexual situation?
(Being repeatedly askgahfor sé to the point the person feels like they have to give in, being fold

4 gr’ fo stop, saying you are in pain because the other person won’t

that “things have go
agree fo sex as o get them fo say yes, Threatening fo “out” someone as gay it they don’t

have sex, some

student)

ower-like a feacher-having sex with someone who lacks power-like a

3. What does ifygnean to toke away someone’s choice?

Y. How might aspects of a person’s identity as part of a dominant group (such as male, cisgender,
heterosexual, able-bodled, etc.), impact their risk for being coercive?
(If someone uses—even unconsciously—their position as a member of a dominant group to pressure
someone to have sex, it’s coercion and that’s sexual assault. For instance, it a popular student
subtly pressures someone who is less popular/unpopular for sexual favors, or if a cisgender
person pressures a gender nonconforming person fo have sex, it is coercive.)

Consent is active permission a person gives for something to happen.

In the case of sexual behavior, consent must be given:
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e Directly (by giving a clear verbal “yes”),
o Freely (without being persuaded by coercion, force, or violence),
e Continuously (because people are dllowed to change their mind at any time), and

o Sober (not under the influence of any drugs or dlcohol)

Consent should never be assumed-ask your partner for a verbal “yes’ to ensure you have consent. Any
sexual behavior without consent is sexual assault.

Pause and discuss:

| What does it mean that “consent should never be assumed’?
(You must ask your partner if they consent to ANY sexual behavior and have fo listen for a direct,
enthusiastic, freely given, continuous, sober “yes” to have consent)

2. What does the legal age of consent have to do with consent?
(Each state has its own laws about consent In the state of New Jefsey, for instance, no one
under the age of 16 can consent fo sexual activity with someone 4 o ears older than them;
therefore, if you are I8 years old and have sex with someone un age of /6 it’s considered
sexual assault-period In addition, high school students—eve Reyiere 22 years old and above
the age of consent-cannot consent fo sex with any emplo @
considered sexual assault)

Reference:
®ns ate. Retrieved from

_ga=2.240468483.1004148561.1611932159-

heir school system—that is
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Consent Flowchart

?. UNSURE 1_
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7 2
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Refer to a
Trusted Advult
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Homework

UNDERSTANDING CONSENT AND PREVENTING SEXUAL

HARASSMENT & SEXUAL ASSAULT
PARENT/GUARDIAN - TEEN HOMEWORK

Student name: Date:

@ PURPOSE

To provide a structure for communication between parents/guardians and teens on the
topic of sexual consent.
DIRECTIONS \
STEP [ \/
Together, read out loud the workshop toke home messages below.

TAKE HOME MESSAGES
e Above dll else, no one should engage in any sexual activity i don’t have clear, enthusiastic,

and sober consent. Consent must be given for any

activity. Anyone can say “no” to sex at
any time, at any point during a sexual act, and have said “yes” in the past.

e Any sexual behavior without consent is sexu onsent should never be assumed-it must

be given with a clear, verbal “yes” that is i

e Sexual harassment contributes to a cult &s
victims/survivors and witnesses.

e Sexual assault and sexual harassifientfare never the victim’s fault. The effects of sexual violence
on a victim can be long-term ating.

c, free, continuous, and sober-.
xual violence and is highly problematic for

e Seek support if you've bee of any kind of sexual violence. There are many avenues to

healing.
e Believe the vic’rim/shis is one of the most important factors in a person’s ability to

recover from s harassment or sexual assault.
STER 2

Teens should shar h parents/guardians their answers to the following question:
. What was the most important thing you learned in this workshop?

STEP 3

Teens and parents/guardians should discuss together their responses to the following questions:
. How can partners know if they are receiving consent?

2. What are some ways you can seek help if you or someone you know is a victim/survivor of sexual
harassment or sexual assault?

3. What are some ways you can challenge our society’s culture of sexual violence?
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STEP &

Parents/guardians should share with teens their answer to the following question:

. What values do you want your child to receive from you regarding this topic?

SIEP 8

Please sign and date below, indicating to the advisor that this assignment has been completed.

N

Parent/Guardian signature Date
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4 Power Play: Understanding Consent and
o %’g’ Preventing Sexual Harassment & Sexual Assault
jfEEN p Workshop Evaluation

Neither
Please rate how much you agree or disagree with
each statement by placing a check mark in the ST Agree Agree Disagree Strongly
, Agree Nor Disagree
appropriate box. Disagree

This workshop has made me more aware of the
definition of consent.

This workshop has made me more aware of the
definition of sexual assault. !
This workshop has made me more aware of the

definition of sexual harassment.

This workshop has helped me understand what T
can do if a victim/survivor of sexual assault or
haorassment comes To me for help.

This workshop has helped me identify ways I can

reduce the culture of violence.

Complete the sentence: One of the most suppo @ important things you can do for a

victim of sexual assault or harassment is to:

Name 5 elements of consent: Name Y ways you can support someone who has

| Q@ experienced assault or harassment:

2
3 2
4, 3.
5 < : H
Please rate the presenters on the following by Neither
placing a check mark in the appropriate box. Strongly Agree Strongly
Agree Agree Nor bR Disagree
Disagree

The presenters clearly explained the directions
for each activity.

The presenters were well prepared and
organized.

Please use the space below fo write any comments and suggestions.
Thank you for completing this evaluation.
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Unit Twelve

Closure & Celebration

Volume | - 2024

TEEN PREVENTION EDUCATION PROGRAM
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% TEEN PREVENTION EDUCATION PROGRAM

wrxf; Unit Twelve

EEN P Closure & Celebration

INtroduction fOr AAVISOFS ....cceuieimieireirerrerrersnresrnsesasnsasnsnnsnnsnns ] ................. 1
An Evaluation of Teen PEP

(20 minutes)

Our Stages of Group Development
(15 minutes)

(15 minutes) %
What I’ll Miss Most About You A\ ...................................................... 6

(45 minutes)

(20 minutes)

Spiral Out ............. . e oo teatee e aaa e eeaEaRERaERaRRSRRSSERSRRRSRRRRRRSR SRR RRRRRES 8
(5 minutes) O

L@ g o] Tod= Y o= 9
(10 minutes)
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Introduction for Advisors

You have completed a year of challenging and rewarding work. The following unit includes activities that
will give your group an opportunity to reflect on your year and your accomplishments.

Taking time to celebrate your successes and reflect on your year reinforces the important contributions of
cach group member. It is also an essential component of group stages, (mourning/morning) that allows
group members to gain closure on this experience and begin to look forward to what lies ahead.

By the end of this unit, your peer educators should be able to:

Describe three ways the group was successful in achieving the goals of Teen PEP

Identify 1 example of how the group progressed through each of the stages o%development

Share what they are taking away from their Teen PEP experience

Celebrate the work that’s been accomplished individually and collecsi

It is recommended that, if possible, this unit be completed in a 2- 3

&
&
Q.
<<O

\agmp

ock of time with refreshments.
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An Evaluation of Teen PEP

Bridge

Build a bridge from the last activity. For example, “In the last activity

b}

we...” or “Yesterday, we learned...” and connect it to the theme.

Theme

The purpose of this activity is to revisit the purpose and goals of Teen
PEP and reflect on how well peer educators feel they met their
objectives for the year.

Directions
1. Hand out Teen PEP Objectives and review.

2. Using the Degree of Success chart below as a rating scale, have everyo
rate the degree to which they think the team has been successfi

reaching the target. Ask students to share the reasons for their raging
Reflections @
Discuss the following questions. @

1. How do we know we were successful? \
2. What factors contributed to our success?A

3. What suggestions do you have forgwvhat next year’s group could do

differently? 2

Total Time:

20 minutes

f Materials

O Newsprint and markers

Q Teen PEP Objectives
handout for each peer
educator

Degree of Success

Not Somewhat

Very

Successful Successful Successfql
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Teen PEP
Program Objectives

Teen PEP is a peer education program that:

decisions and have healthy relationships

To achieve this objective, Teen PEP develops Jrh@ip skills of
high school juniors and/or seniors so that th effectively
provide outreach to freshmen. Both peer; eo@ors and workshop
participants benefit as a result. Som@e skills and attitudes

that peer educators will develop th een PEP include:

¢ Knowing accurate sexual he @moﬁon

e Improving decision-maki

e Exploring their ottit values about sex and sexuality
(both independent| ith family)

e Increasing co ication about sexual health issues with
porenJrs/gQ friends, and partners

o Facilitqiin sive and engaging group discussions

e Developing an appreciation for differences among peers

e [Equips students with the knowledge and skills to makj healthy

e |earning how to colloborate effectively
e Becoming positive role models for peers

e Understanding a wide variety of leadership styles
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Our Stages of Group Development

Bridge

Build a bridge from the last activity. For example, “In the last activity

>

we...” or “Yesterday, we learned...” and connect it to the theme.

Theme

The purpose of this activity is to review the stages of group development
and reflect on how they’ve applied to our group.

Directions
1. Have everyone list the stages of group development they learned this
year. Record their responses on newsprint.

Sample List

Stages of Group Development O
e Forming e Performing

e Norming e Mourning/Morning

e Storming

2. Starting with forming, discuss the following que
a. What was an example of how ouggroup Xperienced this stage?
b. What activities or structures in successfully completing
this stage?

3. Continue this process fthe remaining stages in order.

Reflections
Discuss the follox%ue on:
1. Why is it important to think about how our group evolved over the

year?

Total Time:

15 minutes

/ Materials

0 Newsprint and markers

4
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Unit 12: Closure & Celebration 5

What P’ll Miss Most about Teen PEP

B”dge Total Time:

Build a bridge from the last activity. For example, “In the last activity 15 minutes

>

we...” or “Yesterday, we learned...” and connect it to the theme.

Theme

The purpose of this activity is to share what we each have appreciated

about being a part of Teen PEP and express what we will miss most / Materials
about the program. No materials are

eeded.
Directions &

1. Go around the circle and have everyone complete the following
sentence stem:

What I will miss the most abour Teen PEP is. .. O
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What I’ll Miss Most about You

B”dge Total Time:

Build a bridge from the last activity. For example, “In the last activity 45 minutes

>

we...” or “Yesterday, we learned...” and connect it to the theme.

Theme Pz .
The purpose of this activity is to show appreciation for each member of Materials
O Manila folders with 2
the group. holes punched at
opposite ends of one
ide for everyone,
Directions &uding advisors
=(l Prep Needed Before Class 3 ANallofyam or string
dab| Set up the materials for this activity by punching 2 holes in the top JdScissors
of each manila folder and looping through the holes a piece of
string about 2 feet in length, so that each person will be ablg
hang the folder on their backs. Write or print labels on the
each that say, “What I Will Miss Most About You...” §¢e the
diagram to the right for a visual representation of t product.
5
1. Hand out prepped folders to each group memb R

Will Mmijss

Most
2. Have everyone hang the folder on their bQ\ ol bt

c aVgpciabmessage on the back of
ach person and what will be

3. Have everyone go around and wri

each person, sharing what is va
missed after Teen PEP ends for t

4. Once each person has w%ir message to all other group
members, have thea w minutes to review what was written.

Reflections
Discuss the following questions:

DO

1. What was it like to write messages for your groupmates?

2. What was it like reading what had been written for you?

3. What is something you’d like to say to members of this group?
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The Web

Bridge

Build a bridge from the last activity. For example, “In the last activity

>

we...” or “Yesterday, we learned...” and connect it to the theme.

Theme

The purpose of this activity is to reflect on and share feelings about being

part of the Teen PEP team this year.

Directions
1. Have the group stand in a circle.

2. One advisor, who is holding a ball of string, begins by responding t

group?

3. Wrap some string around your hand and then throw th f string
across the circle to a peer educator, who should the the

same question.
4. Continue until everyone has received the baliENn and spoken. The

ball of string then returns to the first ady1 o spoke.

5. Explain that the web that has begff &reatedSymbolizes a web of support
and strength which connects e peven though the program is

ending for the year.

6. DPass around the scigg6fandyallow everyone to cut the piece of string
free that is wrappec @ d their hand to keep as a memento from the

year.

the following question: What last comment do you want ro share 0

Total Time:

20 minutes

/ Materials

U A ball of yarn or string

 Scissors

4

Adapted from 100 Ways to Enbhance Self-Concept in the Classroom by Jack Canfield and Harold C. Wells.
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Spiral Out

Bridge
Build a bridge from the last activity. For example, “In the last activity

B

we...” or “Yesterday, we learned...” and connect it to the theme.

Theme

The purpose of this activity is to help group members recognize that they
all came from different backgrounds, but they worked together towards
a common goal.

Directions
1. Have everyone in the group hold hands in a circle with all members
facing inward.

2. Remind students that they came together at the beginning of t} @
to work towards a common goal, the Teen PEP target, and,to répresent
Teen PEP at their high school. To symbolize this start, retreat,
the group did Spiral In. As the Teen PEP year comes,to ¢ this

activity, Spiral Out, is one way to begin to move qif to
still appreciating the shared group experience.

individual they pass.

3. Explain to students that while continuin hkands, they will
follow the advisor through the circle@ contact with each

4. The advisor should drop ong

motion inside the big ci

5. When the circle @iteh directions to spiral outwards. This will
turn the circleffro g inward to facing outward so that all

members are nowgfacing outside the circle.

han d lead the group in a circular

Reflections
Discuss the following questions:

1. What is something you’d like to say to members of this group?

Total Time:

5 minutes

/ Materials

o materials are
eeded for this activity
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Certificates

Bridge
Build a bridge from the last activity. For example, “In the last activity

>

we...” or “Yesterday, we learned...” and connect it to the theme.

Theme
The purpose of this activity is to reflect on and share feelings about being
part of the Teen PEP team this year.

Directions

During your closure ceremony or celebration, students are awarded
certificates for their achievement in completing this program. Students
should be called up, one at a time, to receive their certificates.

Reflections

Discuss the following questions: O
1. What is something you’d like to say to members of this

O

Total Time:

10 minutes

/ Materials

O An individualized

certificate for each

student (Sample
ollows, or find mo

re

emplates by logging

to your faculty
adlyisor account at
www.teenpep.org)
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High School’s Teen Prevention Education Program

=\

Presents

Name of peer educator

Certificate of

Congratulations!

Faculty Advisor Signature Date

Faculty Advisor Signature Date
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Unit 12: Closure & Celebration

Curriculum Feedback Form )iﬁ "
Unit 12: Closure & Celebration EEN P
Name of Advisor: School:
Today’s Date: Length of your class periods: 45 60 80 90 _

No. of class periods to complete unit:

Please indicate the month the unit was taught:
September October November December January February March April May

a a a a a Q Q Q Q

Advisor feedback is critically important in developing and revising curricular resources that work for
schools. We appreciate you completing this form (or logging into www.TeenPEP.org to complete it online)
SO we can use your feedback in our process!

Please consider responding to any or all of the following questions in your f@;\

How effective were the activities in increasing students’ knowle ?

How engaging were the activities for students?

How clear are the objectives and directions for each activit

What, if anything, did you do differently for a particular act hy? What was the result for your

<
&
O
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