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Destruction of 
Assuming Rights Property 

Do you or does your partner: 
• Make all the decisions in the 

relationship? 
• Go out with friends, but not 

allow the other one to come? 
• Leave during arguments? 
• Call or text and assume the 

other answers every time? 

Psychological 
Abuse 

Do you or does your partner: 

• Put the other down? 
• Stalk? 
• Play mind games? 
• Tell "secrets" to others? 
• Ignore or give "silent 

treatment? 

Physical Abuse 
Do you or does your partner: 
• Attempt to harm or 

threaten harm? 
• Do any of the followi•- _, 

Hitting, biting, ha 
pulling, trippir 
kicking, scrP chirg, 
grabbing, pin, ' ,mg, 
pushing, shovin,_ 
choking, burning 

• 

Do you or does your 

• Destroy personal 
objects, such as nhc, 's, 
emails, clothing, gi, 

• Ruin belongin_ 
• Deface or tea. n 

possessi ms? 

rQWER 
84 

Control 

Isolation, 
Possessiveness, 

Jealousy, & 
Restrictions of 

Freedoms 
Do you or does your partner: 

• Use jealousy to "show love"? 
• Control actions and activities? 
• Accuse the other of cheating? 

Sexual Abuse 

Verbal Abuse 
Do you or does your partner: 

• Name call? 
• Criticize? 
• Use put-downs? 
• Publicly humiliate? 
• Purposely embarrass? 

Threats, Anger & Intimidation 

Do you or does your partner: 

• Use looks or actions to 
intimidate? 

• Smash or throw objects? 
• Threaten to leave? 
• Threaten to commit 

suicide? 
Do you or does 
your partner: 

• Force oral, vaginal, or anal sex? 
• Continue to pressure the other 

for sex when told "no"? 
• Treat the other like a sex object? 
• Use force during sexual activity? 
• Tamper with or restrict access to 

condoms and/or other methods 
of birth control? 
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Unit 10: Understanding & Preventing Dating Violence 25 

Red Flags 

Bridge 
Build a bridge from the last activity. For example, "In the last activity 
we..." or "Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to practice identifying the red flags of 
dating abuse. 

Directions 
1. Discuss the following questions. 

a. What comes to mind when you think of a red flag? (A warning) 

b. How would you define a red flag in a relationship? (Red fla 
warning signs that a person may have a tendency to be abu 

2. Divide students into pairs. 

3. Hand out a Red Flags Scenario to each pair. 

\4. Have pairs read their scenario and respon

What is the red flag(s)? 

What makes this a red fla 

Would this be a problem 

What would yo 

Remind studen 

ollowing questions: 

y happened once? 

he person you were with behaved this way? 

cenarios may have more than one red flag. 

5. Bring eve back to large group and have pairs read their scenario 
and report the responses. 

6. During each report out, record the red flags on newsprint and allow 
the large group to add any red flags that may have been missed. 

7. Repeat for each scenario. Be sure the list includes the following red 
flags. 

Total Time: 
60 minutes 

Materials 
Red Flags Scenarios 

Newsprint and markers 

NOTE: 
Explain to students that 
red flags are not always 
indicative of an abusive 
person but that they 
are behaviors to pay 
attention to as they 
often point to aspects 
of an unhealthy 
relationship. 
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Red Flags 
1. Quick to anger 

2. Impatient 

3.Put downs 

4.Jealous 

5.Wants all your time 

6.Isolation: Doesn’t want you to be with your friends 

7.Isolation: Doesn’t want you to be with your family 

8.Tells you what to do 

9.Makes choices for you 

10. Tells you how to look 
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
 
1. Jailyn was washing a car and Jesse was helping out. “Would you hurry up?!” Jailyn 

yelled. “You are so slow; I could do it faster myself.” 

a. Name the red flags.  

b. What makes this a red flag?  

c. Would this be a problem if it only happened once?  

d. What would you do if the person you were with behaved this way? 



2. Cam showed Alex the project for science that had taken weeks to complete. Alex 
laughed. “You are so dumb Cam, but I love you anyway. Who else would love you 
but me?” 

a. Name the red flags.  

b. What makes this a red flag?  

c. Would this be a problem if it only happened once?  

d. What would you do if the person you were with behaved this way? 



3. Peyton was talking to a friend, Jo, when Charlie walked up looking angry. Peyton 
greeted Charlie but before being able to introduce Jo, Charlie grabbed Peyton’s 
arm and twisted hard, and pulled them down the hallway away from Jo. 

a. Name the red flags.  

b. What makes this a red flag?  

c. Would this be a problem if it only happened once?  

d. What would you do if the person you were with behaved this way? 


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

4. Al told Yuri that they couldn’t hang out on Saturday because of work. “No way”, 
Yuri said. “Get out of it; you’re with me on Saturdays.” 

a. Name the red flags.  

b. What makes this a red flag?  

c. Would this be a problem if it only happened once?  

d. What would you do if the person you were with behaved this way? 



5. Para wanted to go to a movie with friends. When Ryann acted hurt, Para said, “It’s 
a romantic comedy; you wouldn’t like it.” Ryann responded, “I don’t like your 
friends. Tell them you have other plans.” 

a. Name the red flags.  

b. What makes this a red flag?  

c. Would this be a problem if it only happened once?  

d. What would you do if the person you were with behaved this way? 



6. Cass invited Kanan to go to a family 4th of July picnic. “Your family is annoying” 
Kanan said. “I don’t want to be with a bunch of people anyway; it’ll be a lot more 
fun to watch the fireworks alone.” 

a. Name the red flags.  

b. What makes this a red flag?  

c. Would this be a problem if it only happened once?  

d. What would you do if the person you were with behaved this way? 


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

7. Ricky was so excited about getting into the afterschool art class and couldn’t wait 
to share the news. “Art is for weirdos” Ricky’s partner said. “You’re not going to 
hang out with those people.” 

a. Name the red flags.  

b. What makes this a red flag?  

c. Would this be a problem if it only happened once?  

d. What would you do if the person you were with behaved this way? 



8. “I can’t decide whether to take Spanish or French this year,” said Sam. “Spanish,” 
said Taylor. “We’ll take it together.”  

a. Name the red flags.  

b. What makes this a red flag?  

c. Would this be a problem if it only happened once?  

d. What would you do if the person you were with behaved this way? 



9. Nik walked into the restaurant to meet Jordan for lunch. “Are you for real?” 
Jordan said, laughing at Nik’s outfit. “There’s no way I’d be seen with you in that. 
After lunch we’ll find you something decent to wear.” 

a. Name the red flags.  

b. What makes this a red flag?  

c. Would this be a problem if it only happened once?  

d. What would you do if the person you were with behaved this way? 


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

10. The waitress accidentally spilled some of Ravi’s coke when they set it on the table. 
Ravi jumped up and cursed at them. 

a. Name the red flags.  

b. What makes this a red flag?  

c. Would this be a problem if it only happened once?  

d. What would you do if the person you were with behaved this way? 



11. Sonam caught AJ going through social media apps and messages on Sonam’s phone. 
When confronted, AJ replied “We are together. I can read your messages 
whenever I want.” 

a. Name the red flags.  

b. What makes this a red flag?  

c. Would this be a problem if it only happened once?  

d. What would you do if the person you were with behaved this way? 



12. Gabe sent Avery several text messages today, never got a response because 
Avery was busy at a family event. When Avery finally texted Gabe back, Gabe said, 
“I need you to respond to me when I text you. Don’t let this happen again.” 

a. Name the red flags.  

b. What makes this a red flag?  

c. Would this be a problem if it only happened once?  

d. What would you do if the person you were with behaved this way? 


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
 
13. Amari and Keen are good friends. They went to the mall together last week. When 

Amari’s new partner saw this, Keen was threatened and told to stay away from 
Amari or else there will be consequences. 

a. Name the red flags.  

b. What makes this a red flag?  

c. Would this be a problem if it only happened once?  

d. What would you do if the person you were with behaved this way? 



14. CJ and Raq have been in a committed relationship and having sex. They always use 
protection. However, today, CJ refused to use protection and is pressuring Raq 
have sex anyway.  

a. Name the red flags.  

b. What makes this a red flag?  

c. Would this be a problem if it only happened once?  

d. What would you do if the person you were with behaved this way? 



15. Clay posted a selfie on social media. Several friends commented on the picture 
saying how good Clay looked. Brooks, Clay’s partner, then added a comment telling 
people to back off because Clay is taken. 

a. Name the red flags.  

b. What makes this a red flag?  

c. Would this be a problem if it only happened once?  

d. What would you do if the person you were with behaved this way? 


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1. Jailyn was washing a car and Jesse was helping out. “Would you hurry up?!” Jailyn 
yelled. “You are so slow; I could do it faster myself.” 

a. Name the red flags. (Impatient, put down, quick to anger) 

b. What makes this a red flag? (Jailyn is yelling and insulting Jesse) 

c. Would this be a problem if it only happened once? (Put downs are never ok. If 
Jailyn apologizes and it doesn’t happen again, it may not be a problem. But if 
Jailyn frequently puts down Jesse, it is a problem.) 

2. Cam showed Alex the project for science that had taken weeks to complete. Alex 
laughed. “You are so dumb Cam, but I love you anyway. Who else would love you 
but me?” 

a. What would you call this red flag? (Put down) 

b. What makes this a red flag? (Alex is making Cam feel stupid and not worthy of 
love.) 

c. Would this be a problem if it only happened once? (This behavior shows that 
Alex doesn’t respect Cam. If this is really how Alex feels, there is an imbalance 
of power in this relationship, which is unhealthy.) 

3. Peyton was talking to a friend, Jo, when Charlie walked up looking angry. Peyton 
greeted Charlie but before being able to introduce Jo, Charlie grabbed Peyton’s 
arm and twisted hard, and pulled them down the hallway away from Jo. 

a. Name the red flags. (Quick to anger, isolation, jealousy)  

b. What makes this a red flag? (Controlling a partner’s behavior, isolating a 
partner from others, and using physical force.) 

c. Would this be a problem if it only happened once? (Yes. Charlie’s extreme 
reaction indicates there are anger and jealousy issues. It is never okay to use 
physical force.) 
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4. Al told Yuri that they couldn’t hang out on Saturday because of work. “No way”, 
Yuri said. “Get out of it; you’re with me on Saturdays.” 

a. Name the red flags. (Isolation, tells you what to do) 

b. What makes this a red flag? (Yuri is not allowing Al to make is own decisions 
about what to do on Saturday.) 

c. Would this be a problem if it only happened once? (Yuri’s intention may just be 
to spend more time with Al. However, if Yuri repeatedly tells Al what to do and 
who to spend time with, this is a problem.) 

5. Para wanted to go to a movie with friends. When Ryann acted hurt, Para said, “It’s 
a romantic comedy; you wouldn’t like it.” Ryann responded, “I don’t like your 
friends. Tell them you have other plans.” 

a. Name the red flags. (Isolation, jealousy, tells you what to do) 

b. What makes this a red flag? (Ryann is keeping Para isolated by controlling 
behavior.) 

c. Would this be a problem if it only happened once? (If Ryann repeatedly keeps 
Para from friends, it is a problem.) 

6. Cass invited Kanan to go to a family 4th of July picnic. “Your family is annoying” 
Kanan said. “I don’t want to be with a bunch of people anyway; it’ll be a lot more 
fun to watch the fireworks alone.” 

a. Name the red flags. (Isolation, controlling) 

b. What makes this a red flag? (Kanan is setting up a barrier between Cass and 
family.) 

c. Would this be a problem if it only happened once? (Kanan may have wanted 
to spend time alone with Cass, but should never insult family. If the 
disrespect or isolation continues, it is a problem. ) 
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7. Ricky was so excited about getting into the afterschool art class and couldn’t wait 
to share the news. “Art is for weirdos” Ricky’s partner said. “You’re not going to 
hang out with those people.” 

a. What Name the red flags. (Isolation, put downs, tells you what to do) 

b. What makes this a red flag? (Ricky’s partner insults Ricky’s interest in art 
and decides who Ricky can hang out with.) 

c. Would this be a problem if it only happened once? (The fact that Ricky is 
being insulted and isolated indicates a problem.) 

8. “I can’t decide whether to take Spanish or French this year,” said Sam. “Spanish,” 
said Taylor. “We’ll take it together.”  

a. Name the red flags. (Makes decisions for you) 

b. What makes this a red flag? (Taylor is telling Sam what to do) 

c. Would this be a problem if it only happened once? (This may not be a 
problem if Sam is simply suggesting they take a class together. However, if 
Sam forces Taylor to choose Spanish just to be together and not with 
anyone else, it is a problem.) 

 
 
9. Nik walked into the restaurant to meet Jordan for lunch. “Are you for real?” 

Jordan said, laughing at Nik’s outfit. “There’s no way I’d be seen with you in that. 
After lunch we’ll find you something decent to wear.” 

a. Name the red flags. (Put downs, tells you what to do/wear) 

b. What makes this a red flag? (Jordan is making fun of Nik and wants to 
control what Nik wears) 

c. Would this be a problem if it only happened once? (If Jordan was joking, Nik 
knew it was a joke, and it only happened once, it may not be a problem. 
However, if Jordan frequently puts down Nik tries to control behavior, this is 
a problem.) 

  

FOR R
EVIE

W
 O

NLY

WA -0023010

Case 6:25-cv-01748-AA      Document 101-23      Filed 02/13/26      Page 11 of 236



10. The waitress accidentally spilled some of Ravi’s coke when they set it on the table. 
Ravi jumped up and cursed at them. 

a. Name the red flags. (Quick to anger, impatient) 

b. What makes this a red flag? (Ravi is over-reacting to an accident.) 

c. Would this be a problem if it only happened once? (Yes. It is not acceptable 
for Ravi to curse at a waitress, especially when what happened was an 
accident and no one was harmed. This behavior indicates that Ravi may have 
some anger issues and gets set-off easily.) 

11. Sonam caught AJ going through social media apps and messages on Sonam’s phone. 
When confronted, AJ replied “We are together. I can read your messages 
whenever I want.” 

a. Name the red flags. (Snooping, invading privacy) 

b. What makes this a red flag? (This is an invasion of privacy. AJ feels entitled 
to know Sonam’s business.) 

c. Would this be a problem if it only happened once? (If Sonam tells AJ this is 
not okay and the behavior stops, this may not be a problem, as they have 
worked through the situation. However, Sonam should look out for other 
times AJ might invade that privacy and if it happens again, it is a problem.) 

12. Gabe sent Avery several text messages today, never got a response because 
Avery was busy at a family event. When Avery finally texted Gabe back, Gabe said, 
“I need you to respond to me when I text you. Don’t let this happen again.” 

a. Name the red flags. (Needy, impatient, jealous, tells you what to do) 

b. What makes this a red flag? (Gabe doesn’t ask Avery why there’s been no 
response; needs constant contact; tells Avery what to do) 

c. Would this be a problem if it only happened once? (If Gabe gets upset one 
time and they talk it through, this may not be a problem. If Gabe continues 
to insist on immediate access to Avery, this is a problem.) 
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13. Amari and Keen are good friends. They went to the mall together last week. When 
Amari’s new partner saw this, Keen was threatened and told to stay away from 
Amari or else there will be consequences. 

a. Name the red flags. (Threatening friends, isolation, quick to anger, jealousy) 

b. What makes this a red flag? (Amari’s new partner wants all of Amari 
attention and threatening violence) 

c. Would this be a problem if it only happened once? (Yes. It is never okay to 
threaten violence.) 

14. CJ and Raq have been in a committed relationship and having sex. They always use 
protection. However, today, CJ refused to use protection and is pressuring Raq 
have sex with anyway.  

a. Name the red flags. (Refusing to use protection, telling you what to do) 

b. What makes this a red flag? (CJ is trying to make a sexual decision without 
consent.) 

c. Would this be a problem if it only happened once? (Yes. If CJ insists Raq has 
to have sex without protection, there is no shared sexual decision-making. 
Birth control and protection are shared decisions in a healthy relationship.) 

15. Clay posted a selfie on social media. Several friends commented on the picture 
saying how good Clay looked. Brooks, Clay’s partner, then added a comment telling 
people to back off because Clay is taken. 

a. Name the red flags. (Possessive, jealousy) 

b. What makes this a red flag? (Brooks is telling other people to stay away 
from Clay, indicating a sense of Clay being property.) 

c. Would this be a problem if it only happened once? (Since Brooks is implying 
that Clay belongs to Brooks, this indicates an imbalance of power in the 
relationship. If this problem is not addressed, it could lead to other control 
issues in the relationship.) 
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Unit 10: Understanding & Preventing Dating Violence Howlewor 37 

Dating Violence & the Law 

Bridge 
Build a bridge from the last activity. For example, "In the last activity 
we..." or "Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to explore the common state laws 
associated with domestic abuse/dating violence. 

Homework 

PART 1: Assign Homework 
Directions 

1. Explain that one out of every 3 adolescents has experienced 
emotional, physical, or sexual violence in a dating relations 
that it is important to be aware of state laws that can he pr 
victims. 

2. Hand out My State Laws and explain that for l40mewi everyone is 
to research their own state law and respondlto each question on the 
handout. Briefly discuss resources they ca usvg_tVsearch state laws. 
Let them know that they will report e ?text class. 

PART 2: In-Class Presents fs
3. Review the 5 questions on tl4e My *tote Laws handout by having 

volunteers share their h ewNresponses to each. 

Reflections 
Discuss the folloldoi ions: 

1. If the law udes the term "emancipated minor" what does that 
mean? (A pers who has been married, has entered military service, has 
a child or is pregnant, or has been previously declared by the court to be 
emancipated) 

2. Why are restraining orders sometimes ineffective? (The abuser 
sometimes ignores it and has contact with the victim anyway) 

3. What does "Duty to Report" mean? (Adults who work with children 
and young adults are required by law to report harassment, bullying, and 
dating violence to protect them from harm) 

Total Time: 
20 minutes 

Materials 
My State Laws handout 
for each peer educator 

NOTE: 
The National 
Conference of 
State Legislatures 
provides a 
comprehensive list 
of all state 
legislation related 
to dating violence, 
and may be a good 
starting place for 
your research: 
http://www.ncsl.or 
giresearch/health/ 
teen-dating-
violence.aspx. 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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My State Laws 
Directions 
Research state laws pertaining to dating violence in your state and record 
responses to the following questions: 

1. Name five abusive behaviors that are illegal according to the law. 
 
 
 
 
 
2. What are the legal options for a victim/survivor of dating or domestic violence? 
 
 
 
 
 
3. What is a restraining order and what does it cover? 
 
 
 
 
 
4. Who can get a restraining order? (How old must the victim be; how do you file for 

one, etc.) 
 
 
 
 
 
5. What community resources are available for victims/survivors? (Counseling 

centers, shelters, etc.) 
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Unit 10: Understanding & Preventing Dating Violence 39 

Frankie's Story 

Bridge 
Build a bridge from the last activity. For example, "In the last activity 
we..." or "Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to help peer educators appreciate the 
magnitude and effects of dating violence. 

Directions 

Preparation Needed Before Class: 
At least one day before class: 

Choose a peer educator who is a good dramatic rea r to ead"' 
Frankie's Story aloud. Allow them to decide if they f 1 ok/ 
with reading it for the class. Give the student th toryiri 
advance and ask them to practice reading it a home. 

Ensure a school counselor will be availle du the class 
when Frankie's Story will be read. 

1. Prepare students by explaining that* oing to hear a story 
about a person who experienced Ittintvio ence. Make sure to let 
students know that if anyonefoels uncomfortable, they may leave the 
class and go to their school coun , 

2. Have the preselecte t read Frankie's Story. 

3. Hand out pa e 
Frankie or v 
to share the etters. 

one and have them write a brief letter to 
their feelings. Tell students they will not have 

Reflections 
1. Once they are done writing, invite volunteers to share any comments, 

reactions, or feelings about the story or what they wrote. 

Total Time: 
15 minutes 

Materials 
Frankie's Story 
handout for each 
reader 

A piece of writing 
paper for each peer 
educator 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Frankie’s Story 
My name is Frankie. (Pauses, looks quizzically at audience) What? You think this is my 
fault? You think I asked for this? Look, I stayed because I loved them. And they loved 
me too. I thought I could help them.  
 
You have to understand, I never thought I was that person. You know, the one you see 
on a show who went back to their partner after they beat them. That wasn’t me; I 
would never, ever do that. I just wasn’t that person. (Pause) At least in the beginning. 
 
I was in 9th grade when I met Ziv, and it was my first time dating anyone. Ziv was hot 
and so funny and really liked me…I never thought a junior would be into a 9th grader. I 
was flattered and excited; I’d never had so much attention before. We were so into 
each other; we spent every minute together. Ziv had problems with their stepfather 
and really didn’t like my parents. Ziv didn’t like my friends either, which was okay with 
me because they seemed very childish compared to Ziv. So, we spent most of our time 
alone. Ziv got a little jealous sometimes when I talked to other people in the hall, but… I 
kinda liked it; it made me feel important – you know, special.  
 
Sometimes, when Ziv got really mad they would yell at me- but then always say sorry. 
Usually Ziv was so sweet to me, telling me how attractive I was, and how loved I was, 
and how they couldn’t live without me. 
 
I know, I know, you think I should have left when they started yelling. You’re right, I 
should have. But it happened so gradually… and by then, Ziv was my whole world. Over 
the year it got worse and worse. I couldn’t do anything right – it was always my fault 
that Ziv got so mad, that they failed a test; that they slammed a fist into the wall. It 
scared me. I vowed to do better, to be more careful. Ziv was a good person and I 
loved them; I told myself that if I were a better partner, I could help them deal with 
the anger. I would try harder. 
 
And I tried; I really did. But then Ziv completely lost it and slammed me up against the 
wall in the bedroom. I was grabbed so hard handprints were left on my arms. (Pauses, 
rubbing arms)  I didn’t know what to do - I’d lost all my friends and I was barely 
speaking to my parents. I was ashamed – I wasn’t that person. (Pause) But I was, and 
I didn’t know how to get out of it. 
 
One time I tried to break up with Ziv – I said I couldn’t take it anymore. But then Ziv 
cried and begged and told me how much I was loved and that if I left, they’d hurt  
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themselves. I got presents and was promised it would never happen again. I was so in 
love, and I believed it. (Pause) 
 
It did get better at least for a while but then it started all over again. By that time I 
didn’t have the courage to stand up for myself. I made excuses for Ziv when the anger 
would come. I wore long sleeved shirts to cover up the bruises. I justified it all because 
I felt like nothing without Ziv. 
 
As graduation got closer Ziv started talking about how we should run away together 
and get married. That was it – I could see my future and I knew I had to get out. I 
made an appointment with a teacher that I thought I could trust, and I told Ziv I 
needed math help after school. Once I closed the door to the office, it all came pouring 
out. The teacher was so kind to me; I couldn’t believe how nice they were, and 
supportive. I felt safer there. They told me it wasn’t my fault and that Ziv needed 
help. They promised to go with me to the school counselor and to tell my parents. The 
teacher also talked with Ziv’s counselor too and we worked out a whole safety plan. 
 
I did it. It was hard but I got out of it. I know it’s easy to say that this could never 
happen to you – that you aren’t that person. But it can, and it does, and you could be, 
anyone can. If you are in a relationship where your partner is being abusive – 
emotionally, physically, or sexually – tell someone. You can get help; your partner can 
get help. And if you notice that a friend’s behavior has changed – that they have a 
jealous partner and are with that person all the time – reach out; ask if everything is 
okay. Then watch for signs of abuse and alert a school counselor about your concern.  
 
I wish I could have stood up for myself and been more assertive sooner. I wish I 
could’ve gotten out of this before it got violent if I had been aware of the signs and 
asked for help. Or, if someone else had recognized the signs and reached out to me. Pay 
attention to the signs of dating abuse – nobody deserves it. Now that I’ve gotten the 
help that I needed, I know this wasn’t my fault. FOR R
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Unit 10: Understanding & Preventing Dating Violence 42 

How to Help a Friend 

Bridge 
Build a bridge from the last activity. For example, "In the last activity 
we..." or "Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to increase awareness about the warning 
signs of dating violence, develop understanding and empathy for 
people in abusive relationships, and increase skills for helping a friend 
who is being abused. 

Directions 

Preparation Needed Before Class 
At least one day before class: 

Select 4 peer educators to play an abused or e partner in 
4 scenarios that will be reviewed in the ne t i ake sure 
they are okay with this role. You can al to have an 
advisor play these roles. 

Let the volunteers know not to ov a t can be troubling 
for students in the group or v be retraumatizing to 
someone who has experie d bus n the past. 

Ensure a school counsel\ /available during the class 
when Frankie's Story will bmPead. 

Ask 
1. Have everyone namAsome o‘the red flags they discussed in the last 

activity that incl. to an abusive relationship. 

2. Hand out p a Friend and have everyone read it silently. 

3. Answer any questions. 

4. Have the preselected student for Scenario 1: Too Much Texting move 
to the center of the circle. Select an additional 3-4 volunteers to play 
the role of friend. Explain that for each scenario, the following will 
occur: 

The person playing the partner in need of help will read their 
scenario to the class. 

The 3 to 4 friends will each use one to 2 strategies from the 
handout to try to help their friend in need. 

Total Time: 
45 minutes 

This activity appears in the 

workshop 

Materials 
How to Help a Friend 
Who is Being Abused 
handout for each peer 
educator 

How to Help a Friend 
Who is Being Abusive 
handout for each peer 
educator 

A set of Strategy cards 

A timer 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Unit 10: Understanding & Preventing Dating Violence 43 

Everyone who is not acting should check off which strategies the actors used on their the 
How to Help a Friend handout and write down observations about what went well and what 
could have gone even better. 

5. Repeat this process for Scenarios 2-4. 

6. Have everyone rejoin the circle for reflections. 

Reflections 
Discuss the following questions: 

1. If you were the abusive partner receiving help from your friends, how did it f 1? What was most 
helpful? 

2. If you were the abused partner receiving help from your friends, how 'd it fee . hat was most 
helpful? 

3. If you were one of the friends, how did it feel to try to help? Wh ficult about the task? 
What was easy? Why? 

4. If you were an observer, what observations did you males ab Iping friends in abusive 
relationships? 

5. How realistic is it to expect someone to confront 

6. A common reaction is to tell your friend to get oeo t e relationship. Why might this be 
harmful? (Offering advice can sometimes feerlike gment. Telling the abused person to leave the 
relationship can isolate them even more nd make them less likely to talk about it with you in the 
future) 

out abusive behavior? 

7. What should you do instead of vice? (Be supportive, practice good active listening; don't 
get mad or frustrated and pla w you heard so your friend can start to hear the red flags for 
themselves.) 

8. What do you think be the hardest thing about helping a friend who is being abused in 
real life? 

9. How has this been helpful? 

10. What has ay taught you about the experience of people being abused by a dating 
partner? 

11. How can you continue to support friends in abusive relationships even after a particular incident 
has passed? 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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How to Help a Friend  
Who Is Being Abused 

Knowing your friend is being abused by a partner can be hard on you, 
but knowing how you can help can make it a little easier. Consider the 
following recommendations to be the best friend possible. 

• Start by reaching out. Don’t be afraid to let your friend know you 
are concerned for their safety. 

• Be nonjudgmental of decisions; remain patient and on your friend’s 
side no matter what. You need to be there to listen, regardless of 
whether or not your friend stays with the abuser. Continue to be 
there for your friend after the relationship ends, too. 

• Share what you’ve learned about abuse from this unit in a caring 
way. Make sure your friend knows the abuse is never their fault.  

• Encourage your friend to get help, whether through calling the 
National Domestic Violence Hotline at 1-800-799-SAFE, talking to a 
parent or guardian, or reaching out to a school counselor.  

• Develop a safety plan with your friend. Remember, leaving a 
relationship can often be a time of increased risk of abuse, so be 
sure your friend has the help necessary to remain safe if and 
when they decide to leave. 

• If you feel like you’re not doing enough for your friend, remember 
that just being there is very important. Patience, understanding, 
and care are the things your friend most needs from you.  

• Remain focused on bringing your friend up, but do not put the 
abuser down. Never go after the abuser physically, verbally, or via 
technology.
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How to Help a Friend  
Who Is Abusive 

Having a friend who is the one being abusive can be just as hard on 
you, but you can play an important role in getting that person help. 
No matter how hard, remember that remaining silent won’t help stop 
the abusive behavior, and both your friend and their partner need 
help. Consider the following recommendations to be the best friend 
possible. 

• Start by reaching out. Don’t be afraid to let your friend know you 
are concerned about the abuse, worried for their partner, and 
want both of them to get help. 

• Make sure your friend knows that while you don’t accept the 
behavior, you are willing to be supportive if they seek help and 
works to break the patterns of abuse. Go with your friend to talk 
to a coach, school counselor, or parent/guardian/caregiver.  

• Share what you’ve learned about abuse from this unit in a caring 
way. Make sure your friend knows the abuse is never the victim’s 
fault—don’t allow your friend to make excuses for the abuse or 
blame their partner.   

• Remain patient and supportive of a friend who is trying to change. 
Be available to listen and encourage your friend and set a good 
example in your own relationships. If your friend refuses to 
change, you may need to report the abuse and/or walk away from 
the friendship. 
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How to Help a Friend Scenario Cards 

Abused Partner   Abusive Partner 

Scenario 1: Abused Partner  
Too Much Texting 

I am a high school senior going out with a 
sophomore. I can’t stand some of the 
stuff my partner does—like texts me 
constantly throughout the day and 
expects me to answer right away. And 
every time I get together with friends, 
my partner gets really upset if I don’t 
include them. If I talk about breaking up 
there is a lot of drama and even threats 
of suicide. After school, I’m going to talk 
about it with a couple of my friends.  

Scenario 2: Abusive Partner  
What’s Going On? 

I’m not sure what’s been going on lately. 
I guess I’m stressed out about finals, 
and the championship game coming up. I 
get angry over the littlest things - like 
everything my partner does sets me off. 
The other day, when my partner was 
talking to Alex after class, I totally lost 
it and threatened to break off the 
relationship altogether. I feel out of 
control but don’t know what to do. I 
heard some teammates want to talk to 
me after practice today. 

Scenario 3: Abused Partner  
Sick and Tired 

I am so tired of fighting with my 
partner I feel sick. But I’m trying to 
make it work because we’ve been 
together a long time and we’re about to 
go to the same college. My partner is 
pretty controlling and even though I try 
to do everything right, it’s never enough. 
Even when it seems like things are going 
great, after a while everything blows up. 
I really need to hang out with my friends 
so I’m going to go to AJ’s house on 
Friday night. Instead of telling my 
partner, I’ll just send a text every hour 
or so. 

Scenario 4: Abusive Partner  
Get Lost 

My best friend told me they didn’t like 
how I’m treating my partner. I told them 
to mind their own business; it’s between 
the two of us. If my partner would just 
stop dressing so sexy and flirting with 
everyone at school, everything would be 
fine. It’s not easy dating someone so 
immature – I have to make all the 
decisions.
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Unit 10: Understanding & Preventing Dating Violence 47 

School-Wide Campaign Check-In 

Bridge 
Build a bridge from the last activity. For example, "In the last activity 
we..." or "Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to ensure peer educators responsible for 
implementing a school-wide campaign following this unit's 
corresponding workshop are on track. 

Directions 
1. Upon completion of the unit, hand out School-Wide Campaign 

Check-In to each peer educator in the group responsible for this 
topic. Students should start formulating ideas for their camp ign a 
you begin preparing for the workshop. 

2. Review the School-Wide Campaign Guidelines hando 
educators received in Unit One to ensure they are 
students that they will need to submit ideas to oillS 
advisors, be sure to get the proper approva th 
community before students implement th 

eer 
emind 

alpproval. As 
chool or 

gn ideas. 

Total Time: 
5 minutes 

Materials 

School-Wide 
Campaign Check-/n 
handout for each peer 
educator in the group 
assigned to this topic 
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School-Wide Campaign Check-In 
Workshop Topic: Understanding & Preventing Dating Violence

Group Members: 

Structures: 

1. 
 
2. 
 
3. 

Plan for each structure: (Include frequency)

1. 
 
2. 
 
3. 
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Unit 10: Understanding & Preventing Dating Violence 49 

Parent/Guardian-Teen Homework 

Bridge 
Build a bridge from the last activity. For example, "In the last activity 
we..." or "Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to provide a structure for 
communication between parents/guardians and teens on the topic 
of alcohol, other drugs, & sexual decision-making. 

Directions 
1. Upon completion of the unit, hand out Parent/Guardian-Teen 

Homework to each peer educator. 

2. In advance of the workshop, peer educators should complet 
homework assignment with a parent/guardian, have it sj 
and turn it back into advisors. 

«cs 

Total Time: 
5 minutes 

Materials 
Parent/Guardian-
Teen Homework 
handout for each 
peer educator 

NOTE: 
Having peer 
educators 
complete this 
homework 
assignment 
before the 
workshop can 
help them create 
buy-in among 
workshop 
participants 
when asked to 
do the same. 
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Understanding & Preventing  
Dating Violence

PArent/Guardian/Caregiver – Child Homework 

Student name: Date:

Purpose
To provide a structure for communication between parents/guardians and teens on 
the topic of dating violence. 

Directions
Step 1 
Together, read out loud the workshop take home messages below.  

Take Home Messages  
• Dating violence is about power and control and can include emotional, physical, and sexual 

abuse. 
• Violence in a relationship is never the victim’s fault. 
• Oftentimes, abusers are not able to stop on their own and need to get help from a 

professional. 
• There are several things you can do if a victim comes to you for support. 

Step 2 
Teens should share with parents/guardians their answers to the following question: 

1. What was the most important thing you learned in this workshop? 

Step 3 
Teens and parents/guardians should discuss together their responses to the following questions: 

1. Why do you think the incidence of dating violence is so prevalent among teens? 

2. Why is it so important for teens to be in healthy relationships? 

3. What are some ways you can seek help for yourself or a friend if you feel unsafe in a 
relationship? 

Step 4 
Parents/guardians should share with teens their answer to the following question: 

1. What values do you want your child to receive from you regarding this topic? 

Step 5 
Please sign and date below, indicating to the advisor that this assignment has been completed. 

Parent/Guardian signature             Date 
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Unit 10: Understanding & Preventing Dating Violence 52 

Curriculum Feedback Form TEEN P 

Unit 10: Understanding & Preventing Dating Violence 
Name of Advisor:  School: 

Today's Date:  Length of your class periods: 45 60 80 90  
No. of class periods to complete unit:  

Please indicate the month the unit was taught: 
September October November December January February March April May 

Advisor feedback is critically important in developing and revising curricular resources that work for 
schools. We appreciate you completing this form (or logging into www.TeenPEP.orq to complete it online) 
so we can use your feedback in our process! 

Please consider responding to any or all of the following questions in feedback: wit a

How effective were the activities in increasing students' krini/l ig
How engaging were the activities for students? 
How clear are the objectives and directions for each a nifty? 
What, if anything, did you do differently for a parti ctivity? Why? What was the result for your 
group? 

Please scan and email to teenpep(&supportiveschools.org or complete online at www.teenpep.org.

 

        
❑ ❑ ❑ ❑ ❑ ❑ ❑ ❑ ❑

• 
• 
• 
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TEEN PREVENTION EDUCATION PROGRAM 

Ift"INEE1P 
Break the Cycle 
Dating Violence Prevention 
Workshop 

Workshop Overview   1

Workshop Agendas   2 

Workshop Materials List    5 

it tWorkshop Skits & Activ'  6 

Z 5....Workshop Mate s & Templates 35 

..) 
Parent/ n - Teen Homework 45 

Workshop Evaluation 46 
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Break the Cycle: 
Dating Violence Prevention

Workshop Overview

►Workshop Objectives  

After participating in this workshop, students will be able to: 

• Define the three types of dating violence and their related behaviors

• Describe three effects of dating violence

• Identify three strategies teens can use to address dating violence if it is happening 
to them or a friend 

• Describe the cycle of abuse

►Take Home Messages 
This workshop is designed to raise awareness about dating violence, understand the 
cycle of abuse, recognize red flags of unhealthy relationships, and identify ways to 
help someone who is in an abusive relationship. 
 
While conducting the workshop, peer educators should keep in mind the major 
messages for participants to take home: 

• Dating violence is about power and control and can include emotional, physical, and 
sexual abuse. 

• Violence in a relationship is never the victim’s fault. 

• Oftentimes, abusers are not able to stop on their own and need to get help from a 
professional. 

• There are several things you can do if a victim/survivor comes to you for support. 

• It is important for victims to recognize red flags and use assertiveness and 
communication skills to help reduce their risk for violence. 
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Dating Violence Prevention Workshop 2 

Workshop Agenda 

90-minute workshop 

Time 

Introductory Statement 

Attention-Getting Skit: Reach Out 

Presenter Introduction 

Bridge to Skits 

Skits: 

Do What I Tell You 

What are THEY Doing Here? 

It Won't Happen Again 

Cool Off 

Carousel Monologues 

Small Group Acti -esq 

eBridge to Small Grou G es 

Closure 

Sexual Decision-Maki

Breaking the Cy e 

How to Helpern 

Evaluation & Homework 

1 minutes 

4 minutes 
4somms 

minute 

12 minutes 

2 minutes 

2 minutes 

2 minutes 

2 minutes 

4 minutes 

1 minute 

55 minutes 

20 minutes 

20 minutes 

15 minutes 

8 minutes 

4 minutes 
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Note: 
If completing this workshop in two 45-minute sessions within the same week, use 
the closing and opening bridges provided below. These should be used to close out 
Session 1 and open Session 2 by adding the scripts into the appropriate places 
within the workshop as noted in the 2 45-Minute Sessions Workshop Agenda. 
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Dating Violence Prevention Workshop 4 

Closure/Bridge to Next Session 

Peer Ed. 1: In today's workshop, we watched a variety of skits and talked through how dating violence 
and the cycle of abuse was present in each. 

Peer Ed. 2: We are going to close this session for now, but when we get back together for session 2 we 
will take a deeper look at factors that contribute to and are impacted by dating violence. 

Peer Ed. 1: Thank you so much for your attention. 

Reintroduction Session 2) 

Scene: Students line up across the stage 

Peer Ed.: 

(One peer educator moves forward) 

Hi. If you remember from last time, we are Teen P 
Education Program. We are here today to con ue 
Dating Violence Prevention. My name is 
(Peer educator moves back in line and all s 

Bridge from Last Session 

c stands for Teen Prevention 
the workshop, Breaking the Silence: 

oduce themselves to the audience.) 

Peer Ed. 1: Who remembers the thre 1444143,41ts of the cycle of abuse from our last workshop 
session? 

(Pause, wait for resp
4
0 r eating them as they are called out) 

Sample ReskellTension building period, explosion period, honeymoon period 
Great, t se re lel correct. 

Peer Ed. 2: D s neOremember some of the examples we saw from Amari and Kai's story? 

(Paus , wait for responses, repeating them as they are called out) 

Sample responses: Tension-building: Kai demanding to be with Amari all the time; constantly 
texting; jealousy, put downs in front of their friends; Explosion: When Kai shoved Amari, the 
scratch on Amari's neck, screaming at Amari; Honeymoon: Brought ice cream to the house; 
interacted with family, bought a shirt, paid for the concert) 
Great, those are all correct. 

Peer Ed. 1: In today's session, we will learn more about how we can identify signs of 
dating violence and we will also focus on what we can do if we or someone we care about is 
in an abusive relationship. 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Dating Violence Prevention Workshop 5 

Workshop Materials 
Activity Materials 

Template 
Provided 

Skits 

Skit 
Discussion 

Breaking the 
Cycle 

How to Help a 
Friend 

Homework 

Evaluation 

1 of each of the following signs that say: 

Do What I Tell You 

What Are THEY Doing Here? 

It Won't Happen Again 

Cool Off 

1 set of Skit Discussion cards for each small group 

\r1 set of Breaking the Cycle cards for e gr up 

How to Help a Friend hand each participant 

Parent-Teen H 4 o 1dout for each participant 

Evalu orat for each participant 

ils for each participant 
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Dating Violence Prevention Workshop 6 

Break the Cycle: 
Dating Violence Prevention Workshop 

Introduction Statement 

Scene: 

Peer Ed.: 

A peer educator moves forward and reads the following statement to the audience. 

Violence within a dating relationship is never acceptable And s ould never be 
condoned. If you are in a dating relationship that incldes viol ce of any kind, 
you are advised to seek the assistance from parents, teachers, unselors, and trusted 
friends in order to develop strategies for stoppin , '.l  ce. If you know people 
in a relationship that involves violence, you a uraged to talk with them as 
part of an effort to link them to the kind of ill stop the violence. 

It is everyone's responsibility to use 
communication, negotiation, an as 
dating relationship at all stages 
risk of dating violence. Teen 
loving and healthy relations 

fe ve decision making, evaluation, 
se ess skills needed to engage in a healthy 

ting relationship to prevent and reduce the 
ieves that everyone deserves safe, respectful, 

Attention-Getting Skit: Reach Out 

Scene: 

Mr. Anderson: 

Toni: 

Mr. Anderson, the school counselor, is sitting in a chair to the side of the stage as if 
working at a desk. Toni comes into the office and sits across from the desk. Mom, 
Amari, and Kai are in a line on the other side of the stage with backs to audience. 

Hey Mr. Anderson, thanks for letting me come talk to you. I'm worried about my 
brother, Amari. He seems kind of depressed and I don't know what to do about it. 
His grades have been going down and my dad is on him all the time; he gets mad 
easy and just isn't around very much anymore. He's been with his partner Kai most 
of junior year and they are together almost all the time now. 

Mr. Anderson: How did it all start? 

Toni: Things were cool in the beginning. He fell for Kai at the beginning of the year. 
Kai's really good looking and a great basketball player. Amari couldn't believe Kai 
liked him too; he's kinda shy and it's his first relationship. Anyway, he started going 
to Kai's games and hanging out after to talk and stuff. Kai started coming over, and 
pretty soon was there every day. Our mom started complaining that they were 
always up in his room, and nobody ever saw them. Amari told me that Kai didn't 
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Dating Violence Prevention Workshop 7 

like my mom and how mom was always raggin on them to spend time with the 
family. You know, like: 

Mom: Amari, you and Kai come on down here and have dinner. 
Amari, I think you and Kai spend way too much time together. 
Amari, let's do something together as a family. 

Mr. Anderson: So, what happened? 

Toni: 

Kai: 

Amari: 

Kai: 

Amari: 

Kai: 

Amari: 

Kai: 

Amari: 

Kai: 

Amari: 

Toni: 

So they stopped being at our house at all. Amari hung out with me sometimes--
we'd watch a game on TV or go get pizza, but Kai called him constantly—it was 
like I wasn't even there. One day when Kai called I listened in... 

What are you doing? 

I'm with Toni — we're watching the game. 

Where are you? 

At home — do you want to come over?

No, I want you to come here. 

Well, I promised Toni. 

I don't care what yo 

Kai, sorry but .

Amari, by, ed to see you. Today. Now. I know you don't like to see me mad. 

ay; '11 get there as soon as I can. 

‘l' oni. I want to see you. 

just stared out the window for a few minutes and then he looked at me and 
shrugged. Like, "What do you want me to do?" And then he left. The only time I 
see him now is in school. If he's not with Kai then he's looking at his phone. His 
friend said the coach finally took it away at practice. I snuck a look at it once: 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Dating Violence Prevention Workshop 8 

Kai: 

Mr. Anderson: 

Toni: 

•••00 Venzon T.• 4:30 PM 

< Messages Contact 

What r u doing'?I9!'? 

Who r u with? 

When will u b done? 

When r u coming over? 

WHERE R U?I!!II

L1 iMessage 

Is it just with family that you nyt this? What about friends? 

No. His friends have bac 
But it doesn't stop t 
yelling at him. 

Kai: Why are yo 
I told you not to Jo. 
What'samng w you? 
HoAcoultiejati be so stupid? 
You bette4not EVER talk to Jo again. Do you hear me? 

Toni: 

Kai: Do you HEAR me? 

Toni: And then Kai shoved him. 

cause Kai never lets him hang out with them. 
fri nd said she saw them in the gym and Kai started 

I just stood there looking at the floor. 

The next day I passed Amari going into my room and I saw this scratch on his 
neck. "What's that?" I asked. He told me to shut up and left the house. 

That night Kai came over with ice cream and was being real sweet to my mom and 
tried to hang out with me. They were laughing and joking around and Amari 
looked happy for once. The next day at school started out all good. I saw them 
holding hands and kissing in front of their lockers. But later on...Kai was talking 
real loud to her friends, right in front of Amari. 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 

 

FOR R
EVIE

W
 O

NLY

WA -0023038

Case 6:25-cv-01748-AA      Document 101-23      Filed 02/13/26      Page 39 of 236



Dating Violence Prevention Workshop 9 

Kai: What is wrong with him? 
He is such a terrible boyfriend. 
He can be so stupid; I don't know why I put up with him. 

Toni: 

Toni: 

Amari: 

Toni: 

Amari: 

Toni: 

Amari: Stop, Toni. I love Kai and it's really nine your usiness. 

Mr. Anderson: Have things gotten any better? 

Toni: 

Amari just stood there looking embarrassed. I tried to talk to him after that. 

Amari, why are you still with Kai? It seems like you're always getting talked down to. 

You don't know Kai, Toni. 

I see what Kai says to you and how that makes you feel. It's not r . ht.

Look, Kai gets mad sometimes but is really trying. .. and is a go rson. Like when we 
were all hanging at the house together the other night, re mber? ost of the time 
things are a lot of fun; I'm happy that we're together. 

Kai: 

Amari, you deserve to be treated better. 

No...it just keeps going. After t ig fights Kai brings him stuff. Amari had a new 
shirt on the other day and I knew my mom didn't buy it for him. In December I 
thought maybe th a br4cen up because he was home a lot and in a really bad 
mood. But then i ok him to a concert and paid for everything. I heard them 
talking wheriey ck: 

I'm sor. 
It w 

under a lot of stress. 
en again. 

I love you 
ari, I need you. 

Toni: So I guess they got back together...again. I'm worried about him and I don't know 
what to do. 

Mr. Anderson: (Leans forward) Toni, you did the right thing by coming to talk to me. Let's talk 
about how we can help Amari. 
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Dating Violence Prevention Workshop 10 

AI Presenter Introduction 

Scene: Students line up across the stage. 

(One peer educator moves forward.) 

Peer Ed.: Thank you to our actors. Hi. We are Teen PEP from High School. Teen PEP 
stands for Teen Prevention Education Program. We are juniors/seniors who have 
been trained in leadership and sexuality issues. Today, we're going to do a workshop for 
you about abusive relationships. Our workshop is called Break the Cycle: Dating Violence 
Prevention. My name is 

(Peer educator moves back in line and all students introduce t selves to the audience) 

C413 Workshop Introduction 

Scene: Peer educators are facing audience; S peer e4 rs move forward, 3 pick up signs and 
keep them at their sides. 

Peer Ed. 1: What you just saw was an example o i if Violence. Dating violence is a pattern of 
abusive behavior between two pe o are in a relationship together. It can include all 
kinds of negative behaviors o on ses to gain and maintain power and control over 
the other person. 

There are 3 common 'ating Violence. The first is Physical Abuse. (Peer educator 
with Physical Abuse sign m es forward displaying sign for audience to see) This is what most 
people think oinithen they hear the term "dating violence." Can any of you give me some 
examples of sicalio4.buse? (Hitting, kicking, holding down, shoving, etc.) 

Anot f dating violence is Emotional Abuse. (Peer educator with Emotional Abuse 
si m and displaying sign for audience to see) Can anyone think of some examples of 
em nal abuse? (Yelling, name calling, humiliating, threatening, etc.) 

The third type of dating violence is Sexual Abuse. (Peer educator with Sexual Abuse sign 
moves forward displaying sign for audience to see) What are some examples of sexual abuse? 
(Rape, any sexual contact without consent, refusing to use protection, coercing someone into 
having sex, etc.) 

Peer Ed. 2: Teen dating violence is a serious problem in the United States. One in 3 teens is a victim of 
physical, emotional, or sexual abuse by dating partner. The story of Amari and Kai is a 
common one. In this case Amari was the victim/survivor, but we know that teens can be 
abusers or victims regardless of their sexual orientation or gender identity. 
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    About the Skits  

Using dramatic skills, peer educators will present examples 
of relationship pressures common to teens. Peer educators 
are encouraged to adapt the language in the skits to better 
reflect their school community. As always, the language that 
is used should be clear and relevant, but not offensive. 
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Dating Violence Prevention Workshop 12 

Jackson: Mom, I don't have time to eat. I gotta go find Carla. She was supposed to call me hours 
ago. (gets up from the table) 

Mother: Okay Jackson. 

(Jackson goes offstage; parents freeze; Erica and Carla begin talking.) 

Erica: Hey Carla. I am going to a movie with Luke and Jeff. You want to come? 

Carla: I don't know. I have to check with Jackson, he might have made plans for us. 

Erica: Weren't you with him all weekend? I never see you anymore. (David comes on stage) Oh, 
hey David. (big smile) 

David: (Puts arm around Erica) Hey. Hey Carla. What are you guys to? 

Erica: I'm going to the movies with Luke and Jeff. Wanna co 

David: Thanks, sounds good but I have a lot of work to d. Man, I wish I could go ... but 
you guys have fun. I'll call you later? 

Erica: Okay, don't work too hard. Talk to yo . es David a hug, then David leaves) 

Carla: David is so nice to you. You're s 

Erica: Well yeah David's my boy course he's nice to me. We're nice to each other. Why 
do you say that? 

Carla: I don't know. Jack é ... he gets mad at me a lot and calls me names. He makes 
me feel really s i 

Erica: Actually noticed. You know Carla, you should.. . (Jackson enters interrupting 
them) c son. 

Jackson: ng Erica's hello) Carla, where have you been? I've been calling you for like an hour. 
Why J on't you ever answer your phone? (Grabbing Erica's arm) Hey. Are you listening to 
me? 

Carla: I'm sorry Jackson, I guess I left it at home. I was just about to call you from Erica's. 

Jackson: What, are you stupid? 

Erica: Hey, Jackson, so she forgot her phone, whatever. Relax. 

Jackson: Erica, why don't you mind your own business? (Pulling Carla aside) Where have you been? 

Carla: I'm sorry, please, don't be mad at me. 
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Dating Violence Prevention Workshop 13 

Jackson: Carla, I wouldn't get so mad at you if you'd just do what I tell you to do. Sometimes 
you're so dumb. I don't know why I stay with you. 

Carla: Okay. I'm sorry. I won't forget my phone again. 

(Freeze before exiting) 

Skit: What Are They Doing Here? 

Scene: Marc, Calvin, and Shana are sitting around watching a movie. 

(A peer educator goes by with "What are THEY Doing Here?" sign) 

\de many movies with fast Shana: Can't you guys ever watch a movie that I'd like? I can o 
cars and things exploding every five minutes. 

Calvin: Okay, okay, next time. 

Shana: 

Marc: She'll be here, she had to do some or . Pauses) I hope it takes a while. 

Shana: What's that supposed to me 

Marc: I know this sounds mess ut sometimes it's just too much. Jen can get really jealous. 

Calvin: Marc, she's super in resides I think the jealousy thing is kinda hot. 

Marc: I thought s st. I liked it that she was so into me. But now, I don't know... 

Shana: Don' pow 

Marc: 

at? 

*ArWhatever. Hey Marc, where's Jen? You uy ays together. 

I fe ike Jen's always checking up on me. I get like 20 text messages whenever we're not 
togeth r. Sometimes I just want to be left alone. 

Calvin: (Sarcastically) Ahh, poor Marc. He's got this hot girlfriend who wants him all the time. 

Marc: Yeah, but she can't stand it when I hang out with the guys. And if I'm talking to a girl, like 
just a friend after school, we have a huge fight about it. 

Shana: That's not cool. 

Marc: I've tried telling Jen to give me a little space, but it just makes it worse. She thinks that I'm 
cheating on her or want to break up. 
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Dating Violence Prevention Workshop 14 

Jen: (Comes into the room and sits in Marc's lap) I've never done my math homework so fast. I 
missed you. 

Calvin: Hi, Jen. 

Jen: (Reluctantly to Calvin) Urn Hi. 

Shana: Hi, Jen. 

Jen: (Looks at Shana but doesn't respond, then, to Marc) Can I talk to you outside for a minute? 
(Jen pulls Marc to the side; Calvin and Shana exchange looks and shake their heads) 

Jen: What are they doing here? 

Marc: You mean Shana? 

Jen: (Sarcastically) No, your mom. 

‘ 4\/
Marc: We're hanging out; we were just watching a movie. 

Jen: All three of you? And how long was Calvin stick around? 

Marc: What are you talking about? 

Jen: I know Shana's into you. She ro bl o d Calvin to leave so she could be alone with you. 

Marc: Jen, you're reading too this. Shana and I are just friends. 

Jen: Well, if she's here, l tig, and if you want to hang out with me tonight, you'd better 
leave too. 

(Jen goes nvklves Marc there) 

Skit: It ifir-on't Happen Again 

Scene: Sam and Jesse are sitting close together talking. 

(One peer educator goes by with "It Won't Happen Again" sign) 

Sam: Jesse, I'm so sorry. I didn't mean to, honestly. (Moves hair aside to look at a bruise) Are you 
okay? 

Jesse: (Pushes hand away) I'm fine, Sam. But you really hurt me this time. 

Sam: I know...I know. Look, I told you I was sorry. It won't happen again, Jesse. I love you so 
much. Here, I bought you this shirt. I know you've been wanting it....it's the one you 
wanted, right? 
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Dating Violence Prevention Workshop 15 

Jesse: Sam....stop. I can't take this anymore. (Puts head in hands) 

Sam: No, Jesse, listen. It's just that I've been so stressed lately...with school and track and 
everything else. And you made me so mad! I wish you would just stay away from CJ. You 
know I can't stand to see you two together. 

Jesse: Sam, I was just talking to CJ. What's wrong with you? You know I would never cheat on 
you! 

Sam: I know. I'm sorry. I'm so sorry....It'll never happen again. I promise. Don't leave me Jesse; 
I need you; I love you so much. (Hugs Jesse tightly) 

Jesse: Okay, okay. I love you too, Sam...I'm sorry I upset you. 
4laik 

Sam: Okay, I gotta get to class. I'll see you before practice. I love . leaves) 

(Jesse's friend, Kanan, comes over and sits down.) 

Kanan: Hey — I thought I'd find you here. What's up th ..always lookin' so mad? 

Jesse: Uh, yeah. (Looking down at phone as if t t make eye contact with Kanan) Sam's 
pretty stressed about school. And Co J s n really hard on them.... you know.... 
(Pause). So, what are you up to? 

Kanan: Not much — wanna hang o some stuff to do for my mom after school, wanna 
come with me? 

Jesse: Uh, no thanks. I pr I'd see him before practice (Looks up at Kanan). 

Kanan: (Noticing Jest wises) esse, what happened to your eye? Did Sam do this to you? 

Jesse: No, o 
att io to run Kanan. See you later. 

Kanan: Jesse...% 

(3 months later) 

Sam: I told you — never do that to me again!! 

Jesse: Sam, don't! (Raises hands to protect head and face) Don't, please, Sam.... 

Sam: I've HAD it with you Jesse! (Raises hand — stage slap; then freeze) 

I got hit in the face with a ball in PE class. I totally wasn't paying 

Skit: Coo/ Off 
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Dating Violence Prevention Workshop 16 

Scene: Jo and Cory are in the middle of an argument. 

(One peer educator goes by with "Cool Off "sign) 

Jo: Look, can we at least talk about this? 

Cory: 

Jo: 

Cory: 

Jo: 

Cory: 

No, I'm sick of talking. You aren't listening to me. I told you I can't go — I'm not lying to 
my mom again. I don't want to. 

Cory, what is wrong with you? This is really important to me. If you care about me at all, 
you'll do this for me. 

Do this for you? What about me? You don't even care that I got in t uble with my parents 
last time and I'm not doing it again! 

NV(Puts head in hands) Cory. You make me so angry! I feel lik '  g to explode. You 
better go. 

Don't worry. I'm leaving. I'm not going to stay her 
cool off. 

Skit: Carousel Monolog:des 

yelled at. Call me when you 

Scene: The four couples from the skits folNo ircles — one partner per couple in each circle. 
They all face outward, wit backs to one another. In the first round, Jackson and Carla are 
facing the audience. After r speak, both circles turn to the right so that Marc and Jen are , h  0 , r
the next pair facing th , and so on through the four couples. tz ar

Jackson: 

Carla: 

Jackson: 

Carla: 

C. <,:isrDo What I Tell You 

Why a  you ipo ing at me like that? I didn't hurt her 
or yt g. I ouldn't hurt Carla...I'm not like that. 

I rea love Jackson...I do.... But he embarrasses me. 
He makes me feel stupid all the time. 

Note: 
The carousel 
monologues use the 
same 4 couples from 
the previous 4 skits 
who speak to the 
audience. 

Carla drives me nuts! She can't remember anything. She's a little dense sometimes, but I 
like her a lot. Carla just needs to do what I tell her. 

Honestly? Jackson scares me. He gets so angry when I don't do what he wants. (Pause) Like 
the last time we were together, I didn't really want to have sex... but I didn't feel like I had 
a choice. I do everything I can to be a good partner...I don't want to lose Jackson. 

(Freeze; then both circles rotate until Jen and Marc are facing audience) 
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Dating Violence Prevention Workshop 17 

> What Are THEY Doing Here? 

Jen: I'm afraid I'm losing Marc. When we first started going out we were together all the time, 
just the two of us. But now? Something's changed. 

Marc: 

Jen: 

Marc: 

I don't know what to do. I really like Jen, but this jealousy thing is out of control. I don't 
want to be with anybody else; I just want to hang out with my friends sometimes. It 
shouldn't matter who I'm hanging out with, but Jen makes it seem like such a big deal. 

Marc's friends tease him about being "married" and all that. I know those guys; they'll 
hook up with anybody. They just don't know what it's like to really be in love. And the 
others? They're just jealous. (Laughs) Ha and they say I'm the jealous one. 

Jen makes my friends feel so uncomfortable that they don't even o hang out 
anymore. I try to talk to her about it but anything I say just stems to m e it worse. I don't 
know what to do. 

(Freeze; then both circles rotate until Jesse and Sam ar facin *itdience) ( I,

> It Won't Happen Again 

Sam: 

Jesse: 

Sam: 

Jesse: 

I can't believe I hit them. I love Jess d t m. I don't know what I'd do without 
them. I gotta make it up to them 

O000...ouch. (Looking in nai 
this one. (Pats it like tryi 
(Pauses and looks at se 

ching bruise) I'm not sure how I'm going to cover up 
ver I up) It looks pretty bad. Make-up just makes it worse. 

I'll have to think of another excuse. 

I know what you're t ing — that I'm a jerk for hitting my partner. But you just don't 
know what i 's (Becoming angry) Seeing Jesse with other people... it makes me so mad. 
I can't tak- e. 

Lool#,. I ..I never thought this would happen to me either. But when you really love 
sdlineorte, you accept their flaws. I just have to work harder...I'm sure I can help change 
things. 

(Freeze; then both circles rotate until Cory and Jo are facing audience) 

C. Cool Off 

Jo: Wow, I can't believe I got so mad at Cory. I was so angry I could have actually thrown a 
punch. I never would have... but I felt like it. I'm glad we knew to take a break before 
anything worse happened. 
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Dating Violence Prevention Workshop 18 

Cory: 

Jo: 

Jo and I get really mad at each other sometimes. We even yell and scream at each other. It 
scares me a little to feel so angry and I know it scares Jo too. But it stops there. We would 
never hurt each other. 

I care about Cory, and I think we have a good relationship. I like it that Cory takes a stand 
when I get upset. We work through things together. We pause to get some distance and 
cool off. 

Cory: I think it's normal to get mad at each other sometimes when you're a couple. We try hard 
to listen to each other and respect each other. That's really important to me, and to Cory. 

(Freeze; Peer Educators come out to describe the Cycle ofAbuse) 

Peer Ed. 1: Dating violence often follows this pattern, called the Cycle of Ab is includes periods 
of Tension Building: where the abusive partner is easily irrit4ed, start ights, and blames 
their partner; Explosion: when the abuser attacks their partner emo nally, physically or 
sexually and Honeymoon: afterwards when the abusive glogizes, makes promises 
and blames something or someone else for the abuse 

v

O 

Peer Ed. 2: This cycle typically repeats in this pattern, wit he ce escalating each time. It's 
important to remember that anyone can fin selves in unhealthy or abusive dating 
relationships. Pay attention to your rela ' d those around you. If you recognize 4 frr
the Cycle of Abuse — talk to an adult o 

Bridge to Small GrOL p Activities 
$1( (A peer educator moves o ) <1 

Peer Ed.: In the skits you saw e o examples of dating violence and the Cycle of Abuse. Now 
we're going to ak int small groups to give you the chance to talk about how to deal 
with the issie of dating violence. Please listen while I number you off. Then look for the 
peer ed tor displaying a sign with your group's number and go with that peer educator 
toy y mall Froup location. 

Ake9, 
Akfc.), Small Group Activity: Skit Discussion 

Peer Ed.: We just saw four skits that showed different relationships. We also heard what each of the 
characters was thinking. Now we're going to talk about these examples and see what you 
think those teens could do to help their situation. 

Directions 
1. Place the first skit card in the middle of the circle and begin to discuss this skit. 
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Dating Violence Prevention Workshop 19 

2. Use the Facilitator's Guide to lead the discussion with participants about the problems that were 
presented in the skit. 

3. When the first discussion is finished, put another skit card in the middle of the circle and begin the next 
discussion. 

4. Continue until all skits have been discussed 
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Dating Violence Prevention Workshop 20 

Skit Discussion Facilitator's Guide 

Skit Discussion: 'o What I Tell You 

Characters: Carla, Jackson, Erica, David, Mother, Father 

Peer Ed.: In this skit, Jackson is angry at their partner, Carla, for not answering the phone. 

> Discussion Questions 

1. Think about the beginning of the skit when Jackson was sitting at the dinner 
table with their parents. How do you think the relationship between 
Jackson's parents affects Jackson's behavior? 4 
(Jackson is repeating the behavior of their father, Jackson has learned that it's o couples to behave this 
way, The father has modeled unhealthy/abusive behavior where men ac wer over women) 

2. What do you think Jackson was trying to acco plis by yelling at Carla for 
not answering the phone? 
(To get them to do what they want to the next time; Jacks ' "ng possessive and trying to get control) 

3. How does Carla feel about Jackson downs and calling them "stupid?" 
(Carla doesn't like it and feels embarrassed) 

If Carla stays in this relations at might happen? 
(Things with Jackson will stay the sam 

4. What did Erica do whe 
(Stepped in to support Carla by ca 

Ask 

How do you feel lout what Erica did? 

t wo e, Jackson might become physically violent) 

confronted Carla? 
out the behavior and told Jackson to relax) 

5. What do yo ink would happen if Erica told Carla that they should just 
break up o et about Jackson? 
(Carla really lik ckson and doesn't want to break up with them right now. Carla would probably feel 
more embarrassed and might avoid talking to Erica about the relationship issues they are having.) 

6. What could Erica do that might be more helpful to their friend? 
(Tell Carla that they're concerned for them; that Jackson is being abusive and has no right to treat them that 
way; that they're there to listen; that it's not Carla's fault. Erica should encourage Carla to speak to a trusted 
adult, such as a school counselor, and offer to go with them for support.) 

7. What could Carla have done earlier in the relationship to help prevent this 
from happening? 
(Recognize red flags and the Cycle of Abuse, talk to an adult to get help or get out of the relationship) 

Skit Discussion: What Are THEY Doing Here? 
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Dating Violence Prevention Workshop 21 

Characters: Marc, Calvin, Shana, Jen 

Peer Ed.: In this skit, Marc is feeling like their partner, Jen, is too jealous. 

> Discussion Questions 

1. How does Marc initially feel about Jen's jealousy? 
(At first Marc was flattered and thinks it's kind of fun; likes the attention; though it showed how much Jen 
was into them) 

2. What has changed to make Marc feel differently? 
(Jen wants to be with Marc all the time and makes it difficult for them to be with or lk to anyone else-
isolating Marc from their friends. Marc feels smothered and annoyed that Jen is ing that they trust 
each other.) 

\' l‘3. Why do you think Marc's friends don't take the compla eriously at first? 
(Some people buy into societal gender roles and expectations in reladonshi s 

ring or normal) 

that guys are "supposed 
to" want girls who are devoted to them; many people think jealousy is a 

How can Marc deal with this situation? 
(Have a talk with Jen about their feelings. Make it cle 
Jen needs to show trust and give space to hang out 
need to end the relationship.) 

like Jen but, for the relationship to work, 
ogle. If Jen is not able to do that Marc may 

What might be some reasons en acts this way? 
(Low self-esteem, insecure in their rela m y have seen this type of behavior modeled in their family 
and thinks this is how it has to be i ships) 

What could Marc have 
from happening? 
(Recognize red flags and t 

e earlier in the relationship to help prevent this 

of Abuse, talk to an adult to get help or get out of the relationship) 

kit Discussion: It Won't Happen Again 

Characters: Sam, Jesse, Kanan 

Peer Ed.: In this skit, Sam is physically abusive to Jesse, and ultimately hits them. 

C. Discussion Questions 

1. What did Jesse do when Kanan asked them about the bruise on their face? 
(Made an excuse saying they got hit in the face with a ball in PE class while not paying attention, covering 
up for Sam, then said they had to leave and exited) 

2. Why do you think Jesse is trying to hide the fact that Sam hits them? 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Dating Violence Prevention Workshop 22 

(Jesse feels ashamed and somehow believes it is their fault. Jesse loves Sam and really hopes/believes the abuse 
will stop. Jesse knows other people will get upset with Sam and doesn't want to feel responsible for that or 
have Sam's behavior get worse in response.) 

3. Why is Jesse making excuses for Sam? 
(Jesse knows the way Sam treats them is wrong but is afraid of losing their partner, doesn't want Sam getting 
in trouble, and afraid Sam might hurt them more if Jesse tells others about the abuse.) 

4. What can Kanan do to help their friend? 
(Kanan should approach Jesse again and tell them that they're concerned for them, and that Sam is being 
abusive and has no right to treat Jesse that way. Kanan needs to tell Jesse that they will go together with them 
to speak with a trusted adult. Ifiesse is not willing to go, Kanan needs to talk to a school counselor, teacher, 
or another trusted adult about what is going on.) 

5. If Sam is really serious about not hitting Jesse, what des Sa need to do? 
(Sam needs to get help from a professional, such as a counselor or therapist. Most ab rs don't stop until they 
get help to unlearn their behaviors, so it is very unlikely that Sam will to strip on their own.) 

6. If Jesse ends things with Sam, but Sam does n e them alone and Jesse 
feels unsafe, what can they do? 
(Jesse can speak to a trusted adult and even consider going t olice for a protective restraining order. 
This means that if Sam continues to try and contact Jest be arrested for violating the order.) 

'CQ Skit Discussion: Coo/ Off 

Characters: Jo, Cory 

Peer Ed.: In this skit, Jo 

C. ZDiscussion Quest' s 

that they can imagine hitting Cory, but they don't. 

1. What do you out how Jo and Cory handled this situation? 

2. Why is it es helpful to take a break from a disagreement? 
(Gives you time ool off and think about things, less likely to react out of anger, shows respect) 

3. What do they need to do next? 
(They still need to deal with the issue of jo pressuring Cory to do something that they don't want to do [lie to 
their mother]. They should talk to each other about their feelings and set boundaries, using healthy 
communication strategies such as "I messages". ) 

4. What are the qualities that Jo and Cory have that makes it possible to work 
through conflict? 
(They both understand that conflict is a natural part of relationships; they respect each other; they are able to 
stand up for themselves without putting down the other person; they leave before the situation escalates or 
becomes violent) 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Dating Violence Prevention Workshop 23 

Bridge to Next Activity 

Peer Ed.: Now we're going to do an activity that will help us learn more about the cycle that most 
abusive relationships go through. 

'9Y(. Small Group Activity: Cycle of Abuse X9, 

Step 1 

Peer Ed.1: This is the cycle of abuse. (Peer educator places the Cycle of Abuse car n the middle of the 
circle) The cycle of abuse can be described in three phases. The fi se is the Tension 
Building Period. Here, the abusive partner is easily irrita , starts ghts, yells and 
makes the victim feel like they can't do anything right. 

Peer Ed.2: In the Explosion Period, the abuser attacks th 'becoming emotionally, 
physically, or sexually abusive. 

Peer Ed.1: In the Honeymoon Period, the abuser apo izes and blames something or someone 
else for the abuse. The abuser will also y mak up with their partner and promises the 
abuse won't happen again. 

\Peer Ed.2: Then the cycle starts over with T \ 
each cycle. 

Step 2 
Discuss the following questions: 

1. Thinking back to the Amari L i  skit at the beginning of the workshop, what were some examples 
of tension building bet4ieen n? (Kai demanding to be with Amari all the time; constantly texting; 
jealousy; controls wh hey sesuses put downs in front of their friends) 

2. What are exa s e osive incidents? (Shoving, the scratch on Amari's neck, screaming) 

3. What kinds o ngs did Kai do in the honeymoon period? (Brought ice cream over; interacted with 
Amari's family; bo ght gifts such as a shirt; paid for the concert) 

4. How might Amari feel during the honeymoon period? (Happy, more relaxed, hopeful) 

5. What is the purpose of the honeymoon period? (To make-up for the abuse and keep the victim/survivor 
believing that it will get better; to keep their partner from leaving; gain and maintain power and control 
over their partner) 

6. Toni went to speak to the school counselor. How could this be helpful? (Gives Toni someone to talk to, 
shares the burden, the counselor might be able to talk with Amari and show support, might be able to get Kai 
some help) 

Building. Usually, the violence gets worse with 

Step 3 
Read the following summary statement. 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Although statistics show that people who identify as females are more commonly the victims/survivors of dating 
violence, they can also be the abusers and all teens—regardless of sexual orientation or gender identity—can find 
themselves in unhealthy and abusive dating relationships. Pay attention to your relationships and those around 
you. If you recognize the Cycle of Abuse — talk to an adult. 

Bridge to Next Activity 

Peer Ed.: Now we're going to do an activity that will help us learn more about abusive relationships. 

Py9, 
Small Group Activity: Breaking the Cycle 

Peer Ed.1: Now, I'm going to divide you into pairs and give you a 
questions on your card, and then together come up r a swer. When everyone is 
ready, each pair will report out to the rest of the gr 

Directions 
1. Hand out all of the Breaking the Cycle cards to partic. a CEPT "Dating Violence is About Power 

and Control," which you'll use for group discussi 

L 
fe going to read the 

2. Have pairs read and discuss their card questi i. 

3. Have a pair volunteer to be the first re t the question and report out their answer. 

/ 11% 
4. Facilitate the discussion on that card ming the Breaking the Cycle Facilitator's Guide and read the 

summarizing statement b re mojng on to the next card. 

5. Continue until all c been discussed or until time runs out. IO 

4(<6. After particip is a scussed their cards, peer educators will discuss the final card that reads 
"Dating Violen is About Power and Control." 

Peer Ed.1: What do you think about this statement? 

Peer Ed.2: Why might someone feel the need to have power and control over their partner? (There are 
many reasons why a person may be abusive, such as having had violent role models, having been 
abused themselves, feeling insecure, angry, or out of control and believing they need to have 
control in their relationships.) 

Peer Ed.1: In an abusive relationship, the abuser is the one with the problem. This behavior is never 
okay. The abuse is never the victim's fault. If you are being abused, if you are causing harm 
to someone else, or know someone in this type of relationship, go to an adult to get help. 
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Dating Violence Prevention Workshop 25 

Breaking the Cycle Facilitator's Guide 

Red Flag 

1. What does a Red Flag mean? (Early warning signs of trouble) 

2. What are some red flags of dating violence? (quick to anger, impatient, put downs, one person demanding 
to spend all of their time with you, extreme jealousy and possessiveness, isolation from friends and family, 
checking up on you when you are not with them, not listening or caring about your point of view, makes all 
choices for you, tells you what to do or how to look) 

Summary Statement: 
There are often warning signs in an abusive relationship, and it is important attention and get 
out of the relationship if behaviors continue or get worse. 

Alcohol and Other Drugs 

1. What role do alcohol and other drugs play in abusive relations s? (Jr ople lose inhibitions and do/say 
things they normally wouldn't-. It often makes abusive people ire viole t, people are less likely to effectively 
communicate, use assertiveness skills, or get out of a situati 

2. What kinds of abusive behavior have you seen w n m e is under the influence? (Yelling, shoving, 
humiliating, etc.) 

Summary Statement: 
Alcohol and other drugs are often in 
people are under the influence, t 
behavior. 

el in ses of abuse between intimate partners. When abusive 
s control and do not think about the consequences of their 

Embarrassment & Gurc 
/haw 

1. Why might a victirdsurvivoi feel embarrassed or guilty about the abuse? (Victims/survivors often blame 
themselves for thwiolence d think if they were a better partner, it would not happen.) 

2. Why do victim rvivors often stay in abusive relationships? (Love, fear that the abuser will hurt them 
more, don't know o' w to get away, don't have any support from friends or family, think they can "change 
the person, think this is the norm for relationships, don't want to get the abuser in trouble) 

3. How might embarrassment keep an abuser from seeking help? (The perpetrator might know their 
behavior is wrong but is too embarrassed to seek help) 

Summary Statement: 
Many victims feel embarrassed or guilty about the abuse. It is important not to judge people who may 
stay in abusive relationships. Instead, we need to give them our support and offer to help them go to an 
adult for help. 
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Dating Violence Prevention Workshop 26 

Gender Issues 

Witnessing Abuse 

1. Why do you think people sometimes ignore abuse in other people's relationships? (If it is emotional 
abuse, they may think it is not serious; may think it's none of their business; don't want to get others in 
trouble) 

2. What responsibility do friends have if someone they know is being abused? (They can tell a parent or 
trusted adult and assist their friend in getting help. It is important to know that dating violence does not get 
better on its own. It may begin as emotional abuse and escalates to physical or sexual abuse as the relationship 
progresses.) 

3. What if it is someone you don't know well? (Tell an adult about what's happening, call out the behaviors 
and tell the abuser that their behavior is not okay if you feel comfortable doing so, go tet help) 

Summary Statement: 
Ilv1(It is our responsibility to speak out, stand up and not be afraid to inte A Tw now someone is 

being abused emotionally, physically, or sexually. 

Violence in the Home 

1. What are some specific ways that violence in the home 
them upset, fearful and angry, they are afraid to tell bec us 
may think it is the norm) 

affect teens? (They could get hurt, it makes 
on't want a parent to get in trouble, they 

2. How might this violence affect their future relationsi 'e (11a violent parent is a child's role model, the 4 

child might grow up to believe that this is normal behavior and become abusive or submissive in their own 
relationships.) 

Summary Statement: 
Not all people who grow up in'viol mes become violent. However, sometimes teens who witness 
or experience violence wit mily copy that behavior in their own relationships. It is important to talk 
to a trusted adult about is happening at home and seek out healthy adult role models. 

1. What are som4 ender stereotypes in a relationship that might support dating violence? (Think back to 
Gender Boxes in it 2—Males/masculine partners making all sexual or non-sexual decisions, 
females/feminine partners expected to be more passive and try harder to please their partner, etc.) 

2. What are the qualities of an equal relationship? (Both people make decisions, there is mutual respect, both 
partners feel heard, there is an equal distribution of power) 

3. What can a couple do at the beginning of a relationship to decrease this partner imbalance? (Talk about 
what both partners want in terms of communication, respect, and equality) 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Summary Statement: 
Both partners in a relationship may have different ideas about what they expect based on how they 
view societal gender roles and expectations. It is important to challenge these pressures by talking about 
what both people want, need, and expect in the relationship in order to avoid conflict. 

LGBTQ Relationships 

1. How common is dating violence in LGBTQ relationships? (Statistics show that teen dating violence is 
just as prevalent in LGBTQ relationships as it is in heterosexual relationships) 

2. What might make it more difficult for a person who identifies as LGBTQ in an abusive relationship to 
get help? (If the person is not "out" to family and/or friends, then they may not have a support system of 
people who even know about the relationship, and therefore could not lend support i he relationship is 
unhealthy or abusive. If someone in the relationship does seek help, they need to ure to find someone 
who is not only supportive, but LGBTQ friendly) 

3. How can someone know if the adult being sought out for help is L ley? (Look for a safe 
zone or other LGBTQ support sign outside of their office, seek out a w as worked with LGBTQ 
youth or is an advisor for the school's Gay-Straight Alliance or LG TQsup rt group) 

Summary Statement: 
It is important to remember that dating violence can all types of relationships, regardless of 
gender identity or sexual orientation. However, L ens who experience abuse may have 
increased difficulty seeking help depending on t .p.rt system around them. 

((r4t

(<C)S
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res Bridge to Small Group Activities 

Peer Ed.: Now that we understand what dating violence looks like, we are going to spend some time 
learning how we can help a friend who is in an abusive relationship. 

Small Group Activity: How to Help a Friend 

Directions 
1. Hand out How to Help a Friend to each everyone. 

4laik 
2. Go around the circle, having participants trade off reading paragraphs Ile points aloud. 

Peer Ed. 1: There are a lot of strategies you can use to reach out din an abusive relationship, 
whether the friend is the person being abused or th one o is abusive. Now we are going 
to read you four scenarios, and after each one will ide ify which strategies you might 
use if you were the one trying to help a frie 

Peer Ed. 2: Scenario 1. I am a high school senior with a sophomore. I can't stand some of 
the stuff my partner does—like to tantly throughout the day and expects me to 
answer right away. And every ti ether with friends, my 
partner gets really upset if th t i luded. If I talk about breaking up there is a lot of 
drama and even threats o ter school, I'm going to talk about it with a couple of 
my friends. 

1. What signs of atti you hear in the scenario? (Texting constantly, wants answers 
right awa nts pafOtner all to themselves, threats) awa

-Jr 
2. Wh t 'es would you use from the handout if this was your friend? O 

Peer Ed. 1: S a • m not sure what's been going on lately. I guess I'm stressed out about finals, 
an e championship game coming up. I get angry over the littlest things - like everything 
my pa ner does sets me off. The other day, when they were talking to Alex after class, I 
totally lost it and threatened to break off the relationship altogether. I feel out of control 
but don't know what to do. I heard some teammates want to talk to me after practice 
today. 

1. What signs of abuse did you hear in the scenario? (Getting angry, jealousy, loss of control) 

2. What strategies would you use from the handout if this was your friend? 

Peer Ed. 2: Scenario 3. I am so tired of fighting with my partner I feel sick. But I'm trying to make it 
work because we've been together a long time and we're about to go to the same college. 
My partner is pretty controlling and even though I try to do everything right, it's never 
enough. Even when it seems like things are going great, after a while everything blows up. I 
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really need to hang out with my friends so I'm going to go to AJ's house on Friday night. 
Instead of telling my partner, I'll just send a text every hour or so. 

1. What signs of abuse did you hear in the scenario? (Fighting, controlling, cycle of abuse, 
texting) 

2. What strategies would you use from the handout if this was your friend? 

Peer Ed. 1: Scenario 4. My best friend told me they didn't like how I'm treating my partner. I told 
them to mind their own business; it's between the two of us. If my partner would just stop 
dressing like that and flirting with everyone at school, everything would be fine. It's not 
easy dating someone so immature — I have to make all the decisions. 

1. What signs of abuse did you hear in the scenario? (Put downs, tc usy, controlling 
behavior) 

2. What strategies would you use from the handout if 

Discussion Questions 0 
r friend? 

1. How realistic is it to expect someone to confront a frie a ut abusive behavior? 

2. A common reaction is to tell your friend to get ou ela ionship. Why might this be a bad idea? 
(Offering advice can sometimes feel like a judgme e*nl e abused person to leave the relationship can 
isolate them even more and make them less like talk‘put it with you in the future) 

3. What should you do instead of offering 
mad or frustrated with them, play back 
themselves) 

(ilevsupportive and practice good active listening, don't get 
ear them saying so they can start to hear the red flags for 

4. What do you think would be t thing about helping a friend who is being abused in real life? 

5. How has this activity bee 1pful? 

Peer Ed.: Durin wily you identified a lot of strategies you can use to help a friend in an 
abusive nship. It may be hard but reaching out could be just what they need. 
Re&mber to support your friend, be patient, and don't judge or criticize. Sometimes 
being  friend is nothing more than just listening. If you don't know what to do, 
always find a trusted adult for guidance. 

Bridge to Large Group 

Peer Ed.: Thank you for your participation in our small group discussion. We're going to stop now 
and go back to the large group to find out how our characters resolved their relationship 
problems. I hope that talking about these issues has given you a better understanding about 
dating violence. 
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•41 ► 
er•FOIll Large Group Activity: Skit Resolution 

Peer Ed: In the beginning of the workshop, we showed you three skits which represented different 
types of dating violence and a fourth that showed how to deal with anger in a healthy way. 
Now we're going to show you one way these issues can be addressed. 

> Skit Resolution: Do What I Tell You 

Erica: Hey Carla, I really need to talk to you. 

Carla: Yeah? What's up? Can it wait a minute? I have to call Jackson. 

Erica: 

Carla: Why? 

That's what I want to talk about. I'm really worried about yo nd Jackson. 

Erica: Look Carla, I know you don't really feel okay abou y Jackson treats you. He's so 
mean. He puts you down all the time. 

Carla: But I love Jackson, you know? I really 
makes me feel like it's all my fault. 

try to talk to him, he gets so mad. He 
ly is. 

Erica: Carla! No, it isn't your fault. aclkn s a problem; he disrespects you and tries to make 
you look bad in front of yo . You have to do something. Maybe we can go talk to 
someone about this. 

Carla: Like what? I don't 

Erica: Let's think 
talk wit 
friends 

eak up with him. Who would we talk to? 

hat you can say to him. Or maybe I could come with you and we could 
together. Or maybe David could talk to him — they're pretty good 
ise me we'll work on it, okay? 

Carla: 0 thanks. I gotta get to class. I'll call you tonight. (Carla exits stage) 

Erica: (To audience) I know this isn't going to be easy and Carla isn't really ready to deal with it 
yet. But as their friend, I just had to speak up and try to help. Carla really needs help... 
and I want to support Carla in getting help from a counselor or other trusted adult. 

C. Skit Resolution: What Are THEY Doing Here? 

Marc: 

Jen: 

Hey Jen, we need to talk before we go to Calvin's party. 

Yeah? Okay... want to talk about what we're doing after? (Puts arms around their neck) 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Marc: 

Jen: 

Marc: 

Jen: 

Marc: 

(Takes their arms down) No, actually....I want to talk about this jealousy thing. Jen, I really 
care about you. And I'm not interested in anybody else; you've got to believe that. But 
you're making me feel uncomfortable by watching me all the time and getting mad every 
time I hang out with my friends or talk to anyone else. I can't take it. 

What are you saying? 

I'm saying, that if you can't stop acting this way, I can't go out with you anymore. Maybe 
you could talk to somebody about it, like a counselor. Maybe we could go talk to them 
together - I want to work it out. 

No you don't! You just want to break up with me! (Jen runs offstage 

(To audience) I knew this would happen. I don't want to hurt Jen 
don't even think Jen knows how to stop. I know I cannot be i a relatio hip with Jen 
unless they get help. 

> Skit Resolution: It Won't Happen Aga 

Jesse: 

can't live like this. I 

(Jesse, sitting with head in hands, looks up.) I do this anymore. I'm so tired ... of lying, 
of being scared, of making up and then f 
excuses and blame me for everything. 
do. If I tell someone Sam could 
them arrested. My sister actually al a p 
figured it out. Maybe my sis ca 
me. I have to talk to you 

C. Skit Resolution: Co 

(Jo and Cor 

Cory: So? 

Jo: 

Cory: 

Jo: 

Cory: 

Jo: 

Cory: 

a in. I love Sam, I do, but they make 
ant it to stop but I don't know what to 

troouble. My parents would probably try to have 
er like this once, but she got out of it; she 

help,- me. (Pulls out phone and dials) Kristin? Hey, it's 
thing really important; can I come over? 

wards each other; Jen crosses their arms over their chest.) 

Lo  Cory, I'm sorry. I've been thinking about it, and it wasn't fair to try to make you do 
some 'ng you didn't want to do or ask you to lie about it. 

You weren't listening to me. You were being selfish. It's not fair to ask me to lie. 

I know, I know. I'm sorry. 

Seriously. You need to understand that I cannot be in a relationship with you if this 
behavior continues. 

Yeah, I understand. Look, let's think about doing something else Saturday night. What do 
you want to do? 

Hmm...I don't know, let's talk about it on the way to class. (exits stage, talking) 
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Closure 
(Peer educators line up across the stage facing the audience. One peer educator moves forward 
while another brings a chair to the center front of the stage) 

Peer Ed. 1: Let's give a big hand to our actors. We hope that we've given you some ideas about what to 
do if you are in an abusive relationship, or if you know someone who is. There is one more 
person who wants to talk with you. This is  (Say peer educator's name) and they 
are going to read Johanna's Story. 

(The peer educator sits down and reads the story to the audience. Peer educators in the line need 
to be attentive and still) 

My name is Johanna. (Pauses, looks quizzically at audience) What? You think this 1 cult? You think I 
asked for this? Look, I stayed because I loved them. And they loved me too. I iought could help them. 

You have to understand, I never thought I was that person. You know, 
back to their partner after they beat them. That wasn't me; I woul 
person. (Pause) At least in the beginning. 

saw on Oprah who went 
er do that. I just wasn't that 

I was 15 when I met Damian; he was my first boyfriend. H o hot and so funny; he was a junior, and 
he liked me. I was flattered and excited; I'd never had s a ntion before. We were so into each „,h
other; we spent every minute together. Damian had ob m ith his stepfather, and he really didn't like 
my parents. He didn't like my friends either, whit o with me because they seemed very childish 
compared to Damian. So, we spent most of our 1 al . He got a little jealous sometimes when I talked 
to another guy in the hall, but... I kinda li triTde me feel important — you know, special. 

Sometimes, when Damian got really 
sweet to me; he told me how beaut 
me. 

d at me - but he always said he was sorry. He was so 
d how much he loved me and that he couldn't live without 

I know, I know, you think I hui ave left when they started yelling. You're right, I should have. But it 
happened so gradually. by then, he was my whole world. Over the year it got worse and worse. I 
couldn't do anythin4right — was always my fault that Damian got so mad, that he failed his test; that he 
slammed his fist iato . He scared me. I vowed to do better, to be more careful. He was a good 
person and I loveJ-4m; I told myself that if I were a better partner, I could help him deal with his anger. I 
would try harder. 

And I tried; I really did. But then Damian completely lost it and slammed me up against the wall in the 
bedroom. He grabbed me so hard he left handprints on my arms. (Pauses, rubbing arms) I didn't know 
what to do - I'd lost all my friends and I was barely speaking to my parents. I was ashamed — I wasn't that 
person. (Pause) But I was, and I didn't know how to get out of it. 

One time I tried to break up with Damian — I told him I couldn't take it anymore. But then he cried and 
begged and told me how much he loved me and that he would hurt himself if I left him. He bought me 
presents and promised it would never happen again. I loved him and I believed him. 

(Pause) 
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Dating Violence Prevention Workshop 33 

It did get better at least for a while but then it started all over again. By that time, I didn't have the courage 
to stand up for myself. I made excuses for him when he got angry; I wore long sleeved shirts to cover up 
the bruises; I had to defend him because I was nothing without him. 

As graduation got closer Damian started talking about how we should run away together and get married. 
That was it - I could see my future and I knew I had to get out. I made an appointment with a teacher 
that I thought I could trust, and I told Damian I needed math help after school. Once I closed the door to 
the office, it all came pouring out. The teacher was so kind to me; I couldn't believe how nice they were, 
and supportive. I felt safer there. They told me it wasn't my fault and that Damian needed help. They 
promised to go with me to the school counselor and to tell my parents. The teacher also talked with 
Damian's counselor, and we worked out a whole safety plan. 

I did it. It was hard but I got out of it. I know it's easy to say that this could never h pen to you — that 
you aren't that person. But it can and it does, and you could be, anyone can. If you e in a relationship 
where your partner is being abusive — emotionally, physically or sexually — tell some You can get help; 
your partner can get help. And if you notice that a friend's behavior has ch ed — that they have a jealous 
partner and are with that person all the time — reach out; ask if everything isl en watch for signs of 
abuse and alert a school counselor about your concern. 

I wish I could have stood up for myself and been more assertive so 
before it got violent, if I had been aware of the signs and asked 
the signs and reached out to me. Pay attention to the signs 
I've gotten the help that I needed, I know this wasn't 

(Reader goes back to line. 8 peer educators move for 

ish I could've gotten out of this 
r, if someone else had recognized 

g abuse — nobody deserves it. Now that 

Peer Ed. 1: Thank you . (Applause) Here's a few things that we've learned: 

Peer Ed. 2: Pay attentio d flags and Cycle of Abuse in your relationships 

Peer Ed. 3: T to ur partner — be clear about what behavior is not okay 

Peer Ed. 4: Listen o your partner — respect their boundaries and concerns 

Peer Ed. 5: Don't let yourself be isolated from your family or friends 

Peer Ed. 6: Give yourself a chance to cool off if notice you're getting too angry or upset 

Peer Ed. 7: Talk to an adult if you're being hurt or if you think you might be hurting your partner 

Peer Ed. 8: Be a good friend- reach out, share your concerns and offer ways to get help 

Peer Ed. 1: Thanks everybody. Now we'd like you to take a minute and fill out this evaluation. 
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Dating Violence Prevention Workshop 34 

VEvaluation 

Pass out evaluations and pencils. Ask all participants to fill out an evaluation and hand it in before leaving 
the workshop. 

Sktt, Homework 

Pass out Parent-Teen Homework handouts to all participants. Instruct participants to complete this 
handout for homework with their parent/guardian, obtain a signature from their par nt/guardian, and 
return it the next day to their classroom teacher. 

0 
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Dating Violence Prevention Workshop 35 

© 2024 CENTER FOR SUPPORTIVE SCHOOLS 

Workshop 
Materials & 
Templates
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Do What  
I Tell You
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What Are THEY  
Doing Here? 
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It Won’t  
Happen Again 

FOR R
EVIE

W
 O

NLY

WA -0023068

Case 6:25-cv-01748-AA      Document 101-23      Filed 02/13/26      Page 69 of 236
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Skit Discussion Cards 

Do What I Tell You 

Characters: 
Carla, Jackson, Erica, David, Mother, Father 

Summary: 
Jackson is angry at their partner, Carla, for not 
answering the phone. 

What Are THEY Doing Here? 

Characters: 
Marc, Calv. Va a, Jen 

Sum 
Marc fee mg like their girlfriend, Jen, is too 

ic 

US. 

It Won't Happen Again 4 ,<<tCool Off 

Characters: Characters: 

Sam, Jesse, Kanan Jo, Cory 

Sam is physically abusive to sO, aRill"P'nd ultimately 
Summary: 

hits them. 

Summary 
Jo gets so angry that they can imagine hitting Cory, 
but they don't do it. 
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Red Flags 

What does red flag mean? 
 

What are some red flags of dating 
violence? 

Embarrassment & Guilt  

Why might a victim feel embarrassed or 
guilty about the abuse? 

 
Why do victims often stay in an abusive 

relationship? 

Alcohol & Other Drugs 

What role do alcohol and other drugs play 
in abusive relationships? 

 
What kinds of abusive behavior have you 

seen when someone is under the 
influence? 

Witnessing Abuse 

Why do you think people sometimes 
ignore abuse in other people’s 

relationships? 
 

What responsibility do friends have if 
someone they know is being abused? 

 
What if it is someone you don’t know 

well? 
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Violence in the Home 

What are some specific ways that 
violence in the home might affect teens? 

 

How might this violence affect their 
future relationships? 

Gender Issues 

What are some gender 
stereotypes in a relationship that 

might support dating violence? 
 

What are the qualities of an equal 
relationship? 

 
What can a couple do at the 
beginning of a relationship to 

decrease this partner imbalance? 

Violence in the Media 

In what ways do you think the media 
contributes to dating violence? 

 
Describe 3 examples you have seen or 

heard. 
 

LGBTQ+ Relationships 

How common is dating violence in LGBTQ+ 
relationships? 

 

What might make it more difficult 
for someone who identifies as 

LGBTQ+ to get help if they are a 
victim of abuse? 

 
How can someone know if the adult 
sought out for help is a supportive 

ally?
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How to Help a Friend  
Who Is Being Abused 

Knowing your friend is being abused by a partner can be hard on you, but 
knowing how you can help can make it a little easier. Consider the 
following recommendations to be the best friend possible. 

• Start by reaching out. Don’t be afraid to let your friend know you are 
concerned for their safety. 

• Be nonjudgmental of decisions; remain patient and on your friend’s side no 
matter what. You need to be there to listen, regardless of whether or not your 
friend stays with the abuser. Continue to be there for your friend after the 
relationship ends, too. 

• Share what you’ve learned about abuse from this unit in a caring way. Make 
sure your friend knows the abuse is never their fault.  

• Encourage your friend to get help, whether through calling the National 
Domestic Violence Hotline at 1-800-799-SAFE, talking to a parent or guardian, 
or reaching out to a school counselor.  

• Develop a safety plan with your friend. Remember, leaving a relationship can 
often be a time of increased risk of abuse, so be sure your friend has the help 
necessary to remain safe if and when they decide to leave. 

• If you feel like you’re not doing enough for your friend, remember that just 
being there is very important. Patience, understanding, and care are the things 
your friend most needs from you.  

• Remain focused on bringing your friend up, but do not put the abuser down. 
Never go after the abuser physically, verbally, or via technology.
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How to Help a Friend  
Who Is Abusive 

Having a friend who is the one being abusive can be just as hard on you, 
but you can play an important role in getting that person help. No matter 
how hard, remember that remaining silent won’t help stop the abusive 
behavior, and both your friend and their partner need help. Consider the 
following recommendations to be the best friend possible. 

• Start by reaching out. Don’t be afraid to let your friend know you are 
concerned about the abuse, worried for their partner, and want both of them 
to get help. 

• Make sure your friend knows that while you don’t accept the behavior, you are 
willing to be supportive if they seek help and works to break the patterns of 
abuse. Go with your friend to talk to a coach, school counselor, or 
parent/guardian/caregiver.  

• Share what you’ve learned about abuse from this unit in a caring way. Make 
sure your friend knows the abuse is never the victim’s fault—don’t allow your 
friend to make excuses for the abuse or blame their partner.  

• Remain patient and supportive of a friend who is trying to change. Be available 
to listen and encourage your friend and set a good example in your own 
relationships. If your friend refuses to change, you may need to report the 
abuse and/or walk away from the friendship. 
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Dating Violence Prevention 
Parent/Guardian – Child Homework 

 
 

Student name: Date:
 

Purpose
To provide a structure for communication between parents/guardians and teens on the 
topic of dating violence. 

Directions
Step 1 
Together, read out loud the workshop take home messages below.  

Take Home Messages  
• Dating violence is about power and control and can include emotional, physical, and sexual abuse. 
• Violence in a relationship is never the victim’s/survivor’s fault. 
• Oftentimes, abusers are not able to stop on their own and need to get help from a professional. 
• There are several things you can do if a victim/survivor comes to you for support. 

Step 2 
Teens should share with parents/guardians their answers to the following question: 

1. What was the most important thing you learned in this workshop? 

Step 3 
Teens and parents/guardians should discuss together their responses to the following questions: 

1. Why do you think the incidence of dating violence is so prevalent among teens? 

2. Why is it so important for teens to be in healthy relationships? 

3. What are some ways you can seek help for yourself or a friend if you feel unsafe in a 
relationship? 

Step 4 
Parents/guardians should share with teens their answer to the following question: 

1. What values do you want your child to receive from you regarding this topic? 

Step 5 
Please sign and date below, indicating to the advisor that this assignment has been completed. 

Parent/Guardian signature              Date
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Please rate how much you agree or disagree with 
each statement by placing a check mark in the 
appropriate box. 

Strongly 
Agree 

Agree  Neither 
Agree 
Nor 

Disagree 

Disagree  Strongly 
Disagree 

Because of this workshop, I can identify the red 
flags and Cycle of Abuse of dating violence.  

     

This workshop has taught me the definition of 
dating violence. 

     

This workshop has helped me understand what I 
can do if a friend who is abusive comes to me for 
help. 

     

This workshop has helped me understand what I 
can do if a friend who is being abused comes to 
me for help. 

     

 
Fill in the blank: Dating violence is about ______________________ and ______________________. 

 
Name the 3 common types of dating violence: 
1. 
2. 
3. 

 
Name the three components of the Cycle  
of Abuse: 
1. 
2. 
3. 

Name the three things you can do if you or a 
friend is in an abusive relationship: 
1. 
2. 
3. 

 
 

Please rate the presenters on the following by placing a 
check mark in the appropriate box. 

Strongly 
Agree 

Agree  Disagree  Strongly 
Disagree 

The presenters clearly explained the directions for each activity. 
    

The presenters were well prepared and organized.     

 
Please use the back of this form to write any comments or suggestions.  

Thank you for completing this evaluation! 
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TEEN PREVENTION EDUCATION PROGRAM 

Unit Eleven 
Understanding Consent and 
Preventing Sexual Harassment 
and Sexual Assault 

Unit Preparation for Advisors 1 

May I See Your Pencil? Communication and Personal Boundaries 2 
(20 minutes) 

Understanding Consent and Preventing Sexual Ha ent and 
Sexual Assault: Overview   4 
(15 minutes) 

Revisiting Team Real Talk 
(45 minutes) 

PEPper, May I? <(  13 
(20 minutes) 

lk

Diving Deeper & Getting Consent 18 
(30 minutes) 

8 

Sexual Harassment Definition 21 
(30 minutes) 

Sexual Assa ' itions 34 
(20 minut 

Consent wchart 38 
(20 minute 

Sexting: Think Before you Click 43 
(30 minutes) 

Homework 
Know the Law: Homework & Presentations    51 
(25 minutes) 

Impact of Sexual Harassment & Sexual Assault 54 

CARES: Strategies for Intervening 57 
(30 minutes) 

(15 minutes) 
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Response to Sexual Assault: What Can We Do? 66 
(15 minutes) 

The Other Side of Consent: Power and Control — Knowledge, Action, 
Power 73 
(45 minutes) 

School-Wide Campaign Check-In 87 
(5 minutes) 

Howletworic Parent/Guardian-Teen Homework   89 
(5 minutes) 

0
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 

Unit Preparation for Advisors 
Before You Begin 

Discussing sexual violence with adolescents is important, powerful, and sometimes upsetting or 
retraumatizing. It is possible that you will have students who have experienced or know someone who has 
experienced sexual assault and participating in the unit activities and workshop may bring up difficult 
memories. To ensure the most effective learning experience, consider the following suggestions before 
beginning this unit. 

Consider your own history 
Sometimes advisors have their own sexual assault history. Be sure you think through your own values, 
attitudes, and experience regarding sexual harassment, sexting, and sexual assault. Se support and/or 
counseling if you have unresolved issues and ask your co-advisor to take the lead is unit. 

Read through the entire unit 
Think through the activities and discussion questions carefully and cons' er ur students may react. 
Make sure you are well-prepared to handle issues that arise. 

Prepare support 
Establish the necessary support structure from the counselin 
them of the content before beginning the unit and make su 
class in case a student needs to talk to a counselor. 

Know the limits of confidentiality 
Review your school's policy on confidentiali/ in se tudent confides in you. Be sure to let students 
know ahead of time what you can and can -7%e onfidential. 

artment or school psychologist. Inform 
one is available during and after your 

Referrals 
Ensure students will have access to ist of community-based organizations, therapists, and support 
groups in your area that have 4Lerience with sexual trauma. 

Disclaimer at the in • of the unit 
Tell students about the ont t d scope of the Consent, Sexual Harassment, and Sexual Assault Unit. 
Explain that it is co, i group of this size for someone to have experienced or know someone who 
has experienced skiharassment and/or sexual assault. If at any time someone feels uncomfortable with 
the material or the conversation, they may leave the class and go to their school counselor. They may also 
speak with you privately after class. 

Student reactions 
Be aware of student reactions and responses. Jokes, disruptive behavior, withdrawal, and silence are all 
possible examples of behaviors students may exhibit to indicate their discomfort with the topic. Address 
these issues with care. Be aware of any indications that a student is having difficulty, and seek assistance 
from a trusted colleague, counselor, or other mental health professional to decide how best to approach the 
student (privately) in a supportive way. 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 2 

May I See Your Pencil? 
Communication and Personal Boundaries 

Bridge 
Build a bridge from the last activity. For example, "In the last activity we..." •1 
"Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to provide peer educators with a practical 
example regarding consent and the importance of clear communication. 

Directions 
1. Divide everyone into triads and have each triad choose one person to b 

Peer Educator A (the asker), one to be Peer Educator B (the pencil h 
and the third to be Peer Educator C (the observer). 

0If any triad is short a member, an advisor can participate. 

2. Give a pencil to each Peer Educator B. 

ikk3. Have Peer Educator A (the asker) ask Peer E e pencil holder) t 
following exact question: "May I see your p \ n% d allow next steps t 
naturally happen. 

4. Have Peer Educator C (the obse a tes on the interaction. 

e 

5. Have all Peer Educator A' 'the ask s) who are now holding a pencil to 
stand up for a second. I4use to (observe who is standing and then have th m 
sit. 

6. Ask all Peer Ellucator s who still have their pencil to stand up for a secon 
Pause again to clAerve who is now standing and then have them sit. 

7. Discuss the following questions: 

To groups where Peer Educator A's (the askers) have the pencil: 

What were the instructions? 

What was the actual question Peer Educator A asked Peer Educator B 

How is this different from what the instructions were? 

Total Time: 

20 minutes 

Materials 

Enough pencils for 
eyery group of 3 peer 
ec4cators 

To Peer Educator B's (the original pencil holder) without a pencil: 

If you were asked to SEE the pencil, why did you GIVE your pencil to the other person? 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 3 

To groups where Peer Educator B's still have the pencil: 

Why do you still have the pencil? 

Did you give the pencil to Peer Educator A at any point? Why or why not? 

Reflections 
Discuss the following questions: 

1. What would have been more helpful in the communication of the directions? 

2. How do you think this activity demonstrates consent and the need for clear communication? 

3. In what ways can this activity and discussion be helpful for your peers? (It's important to normalize 
consent when talking with friends, partners, and peers—this is a key way to build a c*lture of consent) 

0 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 4 

Understanding Consent and Preventing Sexual 
Harassment and Sexual Assault: Overview 

Bridge 
Build a bridge from the last activity. For example, "In the last activity we... 
"Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to provide peer educators with a general ove iew 
of the topics to be discussed in the unit. 

Directions 
1. Hand out Understanding Consent, and Preventing Sexual Harassment 

and Sexual Assault Overview and have volunteers read it aloud, one 
paragraph at a time. 

Reflections 
Discuss the following questions: 

1. What was the most surprising fact you learned fru 4. 64derstanding 
Consent and Preventing Sexual Harassment an4exuellAjolult: Overview? 

2. What is something you're hoping to gain fro this unit? 

3. Why is it important to acknowledge bo stence of a culture of sex al 
violence and structural inequalities er e ing about sexual harassmen 
and consent? (It's important to verstand tat sexual violence affects us all, 
because it's not enough for individuals to commit to not harass or assault 
people—we all have a stak4runderbanding why harassment and assault 
happen and how we can 4e a voicifor whole-culture change in our country to 
stop the patterns of ation and abuse) 

Total Time: 

15 minutes 

All,,,al aterials 

1/4Un erstanding Consent 
nd Preventing Sexual 

Harassment and Sexual 
Assault: Overview 
handout for everyone 
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Understanding Consent and Preventing 
Sexual Harassment and Sexual Assault

Overview
We live in a society that promotes sexual violence, held up by patriarchal beliefs, power, and 
control, and reinforced through media and popular culture. Also known as rape culture, a 
culture of sexual violence is one that normalizes and justifies sexual harassment and sexual 
assault, rooted in prevalent and insidious structural gender inequities. In the activity Gender 
Boxes in Unit 2, we started to explore ways that rape culture shows up because of how we 
are socialized to think about gender. For example, defining “manhood” as dominant and 
sexually aggressive, with pressure to “score” while defining “womanhood” as being submissive 
and sexually passive and promoting rape as a consequence of stepping out of your gender 
box. Some other examples of rape culture include accepting sexually explicit jokes, scrutinizing 
sexual assault victims, gendered violence in television and film, and upholding victim-blaming 
beliefs. 

Every 73 seconds, an American is sexually assaulted1. Anyone can be a victim of sexual 
assault, regardless of gender identity, sexual orientation, economic status, race, religion, 
ability, or age. At the same time, because of the structural inequities in our society, members 
of some identity groups, such as women, American Indians, transgender students, people 
under age 30, incarcerated individuals, and people who are not able-bodied, face higher rates 
of sexual violence1 and compounded effects when victimized. These statistics are 
compounded for people with intersecting identities, especially people of color2. The effect of 
rape culture is one in which women and LGBT people limit their behavior because of the 
existence of sexual harassment and sexual assault3,4,5. Because of its harmful effects, 
sexual violence affects every one of us, and we all have a stake in creating a new culture 
that is free from this type of subordination.  

Naming the inequities that surround rape culture enables us to use our voices to push back 
against a culture of sexual violence and push forward toward one of consent. By examining 
our own beliefs and actions and building skills that support practicing consent, each person is 
able to take a stand against rape culture. From standing up against sexist jokes to talking 
with and listening to partners about sexual boundaries to supporting victims of harassment 
or assault, we each have a role in dismantling the system. Specifically, after this unit, we 
hope everyone will see the importance of participating in dismantling rape culture by: 

• Avoiding language that objectifies or degrades women, people who are not able-bodied, or 
LGBT individuals  

• Speaking up when you hear sexually explicit jokes or trivialization of rape 

• Supporting victims of sexual harassment and assault by believing them and being supportive 

• Being critical of movies, music, and film that promote rape culture  

• Always seeking active, enthusiastic, clear consent from partners  
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Objectives  

The goal of this unit is to help learners 
better understand how power and privilege 
contribute to the culture of sexual violence 
and how creating a culture of consent can 
combat that. Specifically, by the end of 
this unit you should be able to:  

• Name 5 ways consent needs to be 
received   

• Define sexual harassment and sexual 
assault 

• Recognize the importance of 
considering impact before we speak or 
act  

• Understand the impact of sexual 
harassment and sexual assault on 
victims/survivors  

• Name three things you can do if you 
are a victim/survivor of sexual assault 
or sexual harassment  

• Name three things you can do if a 
victim/survivor comes to you for 
support 

• Describe the legal consequences of 
sexual assault, sexual harassment, and 
sexting 

 

 

Take Home Messages 

As peer educators, you will also be 
expected to make sure workshop 
participants understand the following Take 
Home Messages:  

• Above all else, no one should engage in 
any sexual activity if they don’t have 
clear, enthusiastic, and sober consent. 
Consent must be given for any sexual 
activity. Anyone can say “no” to sex at 
any time, at any point during a sexual 
act, and even if they have said “yes” in 
the past. The cost to a victim of sexual 
assault if they do not give consent is 
extremely high. 

• Sex without clear consent is sexual 
assault. Consent cannot be given if a 
person is being coerced, pressured, or 
is under the influence of drugs or 
alcohol.  

• Sexual assault and sexual harassment 
are never the victim’s fault. The 
effects of sexual violence on a victim 
can be long-term and devastating.  

• Believe the victim/survivor. This is one 
of the most important factors in a 
person’s ability to recover from sexual 
harassment or sexual assault. 

• Sexual harassment contributes to a 
culture of sexual violence and is highly 
problematic for victims and witnesses. FOR R
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Team Real Talk is a tool designed to support healthy, team-wide communication that 
opens up honest exchange within the large group.  
 
During the school year, Real Talk (both the team and pairs version) should become a regular 
practice in the classroom, used at least a few times per year in 2 ways: 

• Prevention – when teams or co-leaders are working well together, to establish and 
reinforce a norm of healthy communication 

• Intervention - to support teams or co-leaders as they work through inevitable 
conflicts 

Team Real Talk is being used in this unit as a way for peer educators to express to the 
group what they need of one another when engaging in learning about these difficult topics 
and also practicing vital communication skills necessary when seeking and listening for 
consent in both non-sexual and sexual situations.  
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 9 

3. Hand out Team Real Talk: The Context and the Process and do the following: 

Review the handout together 

Observe that because working together as a team is an intense experience, conflict (or 
storming) is absolutely to be expected. Team Real Talk provides a way to gain deeper 
understanding about one another before there is conflict, and when conflict arises. 

Then share a brief discussion that will help you to see where your students are in their 
understandings so far: 

How would you describe the purpose of this Team Real Talk, in your own words? 

What do you anticipate its benefits to be? What do you anticipate its challenges to be? 

What can we do to be sure we use Team Real Talk constructively? ....\ 4

4. Model Real Talk for your students, using the Team Real Talk Forms you ha completed in 
advance of this session. Follow the full process as written, and make re at the feedback OiLih 
you give to the group — both the appreciation you feel and the need yo express — is 
authentic, so that students see you taking positive risks w r% 

5. Hand out Team Real Talk Form and have everyone co lete ng the sentence starters in the 
handout you just reviewed. 

6. Circulate as everyone works and support any u ts a out whom you might have a particular 
concern in this exercise as they write. 

7. Review the following directions: 

a. Keep in mind the feedbac dvi rs odeled already 

b. We will move around t order, asking each of you to share your Team Real Talk 
for the group, usin hat ve written. 

c. Each time that a by member offers their Team Real Talk appreciation and need, the 
person sittin editately to their right plays back what the speaker said, and then asks: 
"Did I get t rig t?' 

d. The s ket'eit er says "yes," or adjusts what the listener said, in order to make sure that the 
ideas are ng understood. 

8. After everyone has gone, summarize following: 

We've learned that our group is a place where people's feelings and needs are valued, which 
means that there is always room to strengthen our working relationships. 

We now know that when constructive feedback is offered and received with care, it can be 
very rewarding and empowering. 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 10 

Reflections 
Allow at least 10 minutes to discuss the following questions: 

1. Which was more difficult for you: expressing appreciation for the group, or sharing a need that 
you have when it comes to working with the group? 

2. What's something you heard that is going to stay with you? 

3. Why do you think it's so important for us to practice Team Real Talk before we engage in this 
unit? (In order to engage in difficult conversations around violence, which some of us may have 
experienced, it's important to build trust in the group and take into account our individual and 
collective needs for how we will engage with the content, together) 

4. What Real Talk skills are important when trying to build a culture of consent? (Practicing Real 
Talk communication strategies can be applied to non-sexual and sexual situations utside the 
classroom to ensure we communicate our needs, listen to partners, and clarify in that are 
important to us. If everyone used clear communication strategies and expressed t et eeds, it would 
help ensure consent is present in all different kinds of situations.) i\mi ll
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Team Real Talk: The Context and the Process 
We are engaging in Team Real Talk because we are invested in communicating with 

one another and are willing to experience this process together to keep your 
working relationships healthy and strong. 

• When we give feedback we will strive to be specific; be descriptive; avoid being accusatory, but do be 
clear about your experiences, feelings, and needs. 

• When we receive feedback we will listen closely, avoid getting defensive, and remember that the goal 
is to be curious about what you can learn from someone else’s perspective.  

One at a time, each group member takes a turn in moving through the steps below 

1. One speaker expresses APPRECIATION: name something you appreciate or value about this whole 
group of peer educators and faculty advisors together.  

This could sound like: Something I appreciate when our group … OR I value the way our group 
… OR It means a lot to me when our group… OR Something I need in order to feel like a 
working relationship is positive is … OR Something that makes me comfortable in our working 
relationship is… 

2. The same speaker expresses something they NEED if they are going to be able to trust their working 
relationship in this group over the course of the coming year. If the speaker has already experienced 
a CHALLENGE in trusting the whole group, then that challenge can also be described. 

• Describe the need or challenge you have. 

This could sound like: Something I need in order to feel like our relationship as a whole 
group/our relationship is one that I can trust is… OR Something that will help me to stay 
comfortable and secure in our group/as fellow peer educators is… OR Something specific that’s 
hard for me in our group is … OR Something that’s getting in the way, for me, of a better 
working relationship is …

• If you’ve described a CHALLENGE, share what it feels like. 

This could sound like: When this happens, I feel … OR I end up feeling stuck, because… 

• If you’ve described a CHALLENGE, name something that you need in order to make things 
better. 

This could sound like: What I need from our group/you is… OR It would help me a lot if our 
group/you…  

3. One listener plays back what the speaker offered and offers thanks. 

After the speaker completes steps 1 and 2, the person sitting immediately to the speaker’s right 
plays back or repeats what they heard to ensure there is no misunderstanding. This could sound like 
“What I heard you say is … Is that right?” The speaker can then clarify any miscommunications, 
after which the listener makes sure to thank the person who has offered feedback.
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Team Real Talk Form 
 

Something I  
Appreciate About Our Group 

A Need I Have If I Am Going  

to Trust This Group 

OR 

A Challenge I Have Experienced 
Within This Group 

(for any challenge you offer, also describe what you 
feel in those moments, along with what you need from 

the group in order to make things better) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Giving & Receiving Feedback 
After everyone has completed the form above, group members will take turns giving 
feedback about the team as a whole. As people speak, keep the following points in 
mind: 

• When you are giving feedback to the team – be specific; be descriptive; be clear 
about your experiences, feelings, and needs.  

• When you are receiving feedback as a listener (sitting to the right of whomever 
is speaking) – listen closely. You don’t have to use the speaker’s exact words, 
instead listen for their meaning. 

This is a listening exercise, so no one in the group should question what anyone offers. 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 13 

PEPper May I...? 

Bridge 
Build a bridge from the last activity. For example, "In the last activity 
we..." or "Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to provide peer educators with a practical 
example regarding consent, rejection and the importance of clear 
communication when negotiating boundaries. 

Directions 
1. Review the skills for Communicating Consent that were learned from 

Postponing Sexual Involvement: 

Think about your sexual boundaries 

Have a conversation with your partner about each other' 
boundaries 

Give and receive consent or walk away 

2. Review the following directions: 

a. I'm going to hand out, at random, ca ction 
symbols/pictures. 

b. Do not show anyone your ca an point in the game. 

c. Each card represents a d t i vidual boundary. 

d. When I say "go", yo mus NLY follow the instructions 
provided on the 

e. Your goal is other person who shares the same 
boundari s icated on their secret card) so that you can 
both h in your interaction. 

f. To play, will play music and have everyone move around the 
room. When the music stops, you'll find a partner and ask them, 
"PEPper may I " followed by the action on your card. 
(For example, PEPper may I shake your hand?) 

If the person has a match, they will say "yes you may" and you 
can complete the action and then sit down. 

h. If the person does NOT have a match, they will say "no you may 
not" and the pair can either try to negotiate another action that 
matches one of the cards OR part ways when the music starts 
again you can both find new partners. 

i. We will play several rounds until partners find their match. 

Total Time: 

20 minutes 

Materials 
2 copies of each 
PEPper May I 
card, or more as 
needed so that 
each pair of 
articipants have 

a card and form 
matching pairs 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 14 

Examples: 

EXAMPLE 1: Instant Match 

If both partners match their cards and agree to the action, they say "Yes PEPper you may, 
 ", then complete that action to become a pair. Once the action is completed the pair 
moves to the sidelines to watch the rest of the group finish. 

EXAMPLE 2: Alternative Action Negotiation 

If the person they ask says "No PEPper you may not,  ", they can offer an alternative 
action shown on their card to negotiate a potential compromise with that person. They 
follow up by asking "Alternatively PEPper May I, ?" However, they can only become 
a pair once they BOTH agree to consent on the new action, and it matches both of their 
cards. If they become a pair, they complete the action before moving tit sidelines. 

If there is no agreement reached, they continue moving on in sear of a new partner once 
they hear the music (chime) begin again. 

EXAMPLE 3: Rejection 

If there is no agreement and no negotiation of a co promise fssible, the partners express 
rejection of the actions by saying "No PEPper w not, ". Afterwards they 
continue moving on with each change of the r u me) to find a new partner. 

3. Discuss the following questions: 

Ask the following questions of indivi 

a. What strategies if any, did yo s o co municate your boundaries and find someone to 
partner with? What made jpeas at made it difficult? 

b. When you weren't able to reach/4n agreement on boundaries, how were you able to move on 
from rejection and d your new or matching partner? 

Ask the followinioque ns—of pairs: 

a. How did ou and our partner establish consent to each other's boundaries? How did you 
know sual? 

b. How di u and your partner reach a compromise on the new boundaries offered? How did 
you decide it was a compromise and not coercion? 

Reflections 
Discuss the following questions: 

1. What was it like to participate in this activity? 

2. How did it feel to find a partner that consented to the same action? 

3. How did it feel to attempt or make a compromise or negotiation? 

4. How did it feel to be rejected? 

5. What real-life scenarios did this activity make you think about? 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 15 

6. What does this activity tell us about the challenges of communicating consent? (We can easily 
misread what people are telling us if we don't make the space to listen intently, ask for clarification, 
and pause before taking action) 

7. Why is establishing consent, with clear communication of acceptable boundaries important in 
all relationships? (You cannot have a healthy partnership without clear consent among both parties) 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 18 

Diving Deeper & 
Getting Clearer on Consent 

Bridge 
Build a bridge from the last activity. For example, "In the last activity 
we..." or "Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is for peer educators to develop their own 
acronym or symbol to represent the definition of consent. 

Directions 
1. Display the definition of consent from Unit 3 Postponing Sexual 

Involvement — Understanding Consent found below and have a 
volunteer read it aloud to the group. 

Consent: Active permission a person gives for sorpeth g t 
happen. 

In the case of sexual behavior, consent must be 

Directly (giving a clear verbal "yes"), 

Freely (without pressure or being ers y coercion, 
intimidation, violence, or thre 

Continuously (because pee e e wed to change their mind 
at any time), and 

Sober (not under dm 'nflue e of any drugs or alcohol). Ito,

Consent should sever assumed—ask your partner for a verbal 
"yes" to ens e y u have consent. Any sexual behavior without 
consent ies al assault. 

2. Discuss the fo wing question: 

What is something new that is standing out to you now about 
our definition that you had not considered before? 

3. Watch the following video: 

Planned Parenthood — Consent How Do You Know? 

https://www.youtube.com/watch?v=qNN3nAevQKY8dist=PL3x 
P1 jlfl j gIRI(ChwVO1wQcV0-UqcWiFV8a= 96s 

Total Time: 

30 minutes 

Materials 

Consent is easy as 
FRIES handout for 
everyone 

Poster board paper (1 
piece for each group of 
4 students) 

Colorful markers (1 set 
for each group of 4 
students) 

A rubber band 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Reflections 
Discuss the following questions: 

Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 19 

4. Discuss the following question: 

How has your understanding of consent evolved? What else would you add to help define 
consent for others? 

5. Hand out Consent is easy as FRIES and have volunteers take turns reading the points. 

6. Read and demonstrate the following additional example: 

Like FRIES, there are many analogies to explain consent. Take a rubber band. If you expand 
the rubber band it can accommodate a large amount and really stretch (stretch the rubber 
band without breaking or causing it to fly). However, once the pressure is released it returns 
to its normal size (let the rubber band contract). In some ways, consent is iso about creating 
and managing your boundaries—you do not have to stay stretched out or  something that 
you may have done in the past again; you can expand and contract yofir bolundaries just like 
the rubber band. And no one should force you to stretch if you dolt want to. 

7. Divide everyone into groups of 4 and hand out poster board an to each group. 

8. Have each group design their own acronym or analogy bou nt using all the information 
learned in this unit. They can use the poster board arld rkers in any way they choose. 

4441III\ 4

9. Have groups share out their acronyms. 

1. What was it like to dive deepe t in today's activity? 

2. What value did you find in ronyms about consent? 

3. What is sticking with about onsent from today's activity? 

© 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Consent is as Easy as FRIES 

• Freely given │ Consent is a mutual choice communicated 
without coercion 

• Reversible │ Partners are allowed to change their mind 
at any time during 

• Informed │ Aware of each other’s boundaries and agree 
to what’s happening 

• Enthusiastic │ Everyone is actively engaged and excited 
about the experience 

• Specific │ A “yes” expressed to one thing is not permission 
for everything 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 21 

Sexual Harassment Definition 

Bridge 
Build a bridge from the last activity. For example, "In the last activity 
we..." or "Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to define sexual harassment and use 
scenarios to ensure we understand what constitutes as sexual 
harassment. 

Directions 
1. Place the Sexual Harassment Definition card face up and have 

someone read it aloud. 

2. One at a time, have 4 volunteers flip over and read the defi 
the Types of Sexual Harassment cards. As each definition is r 
any questions that come up before moving on to the ne car 

3. Use the Sexual Harassment Example Cards Facfat ide to help 
define any of the categories if necessary. 

4. Divide the group into pairs and gives r a Examples of Sexual 
Harassment card. 

5. Shuffle and put back into a ypes of Sexual Harassment cards. 

6. Flip a card, and have4pair ecide whether their Example matches the 
Type card being jkplayed. If so, have them put their card in the 
middle of the circle an etplain why. 

7. Use the Sex Harassment Example Cards Facilitator's Guide to help 
guide conversa on. Allow students to share additional examples they 
may see that could fit into that category. Clarify any questions before 
flipping the next card. 

Reflections 
Discuss the following questions: 

1. What did you learn from this activity that you didn't previously know? 

2. Why is it important to understand the types of sexual harassment? 

3. What are you thinking about differently from having participated in 
this activity? 

Total Time: 

30 minutes 

Materials 

1 Sexual Harassment 
Definition Card 

1 set of Types of Sexual 
Harassment cards 

set of Examples of 
exual Harassment 

cards 

1 Sexual Harassment 
Example cards 
facilitator guide for 
each facilitator 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Note to facilitators:  
 

This guide is intended to help you see the scenarios in one place. There are many scenarios 
that can fit into multiple categories, and that’s okay. The goal is NOT to have participants 
find the “correct” answer or debate where cards are placed, but instead to give everyone an 
opportunity to hear the different ways that sexual harassment can happen.  
 
If anyone gets hung up on a particular scenario, facilitators should bring the conversation 
back to the definition of consent, which is always about giving and getting an active, 
enthusiastic, direct, clear, free, continuous, and sober “yes” during any sexual activity.   
 
In addition, more information about each of the 4 Types of Sexual Harassment are included 
for facilitators in case participants have questions about how they are defined. 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 23 

2. At the bus stop every afternoon, a stranger continually asks E to get together and 
hook up. 

3. S and R have been friends for a while, but lately S has been pressuring R to hook 
up and isn't giving up. 

4. F went out for food with a few people from work and awkwardly turned down a 
pass their supervisor made...and now F's hours have been steadily getting cut at 
work. 

Offensive Remarks About a Person's Sex or Gender 

When a person makes derogatory remarks or treats unfairly another person 
in any way based on that person's sex or gender, it is considered sexual 
harassment because it violates Title VII of the Civil Rights Act. 

1. In the hallway, a group of students is constantly making jokes about another 
student's sexual orientation. 

2. B repeatedly and purposefully refuses to use T's affiNd pronouns. 

3. V is constantly making offensive comments a trans TV star during 
homeroom where others can hear. 

4. A small group of students runs past t e\ m where the LGBTQ club meets 
shouting slurs. 

5. C is constantly making com 
Literature class. 

Verbal, Physical 

When a person 
or around anot 

i,sua Written Harassment of a Sexual Nature 

oes, shows, or writes anything of a sexual nature to 
rsbn who is not welcoming of it. 

t women's inferiority to men in 

1. S sits ne science every day and constantly stares them up and down. 

2. In the stock om at work, F's coworker seems to always rub up against them, 
even though there are ways to avoid contact. 

3. A pair of students is watching a sexually explicit video at the back of homeroom 
with the volume loud enough that people can hear it. 

4. X hangs a sexually explicit image on their locker door for all to see. 

5. At an afterschool club meeting, a teacher shares something about their sexual 
relationship with another teacher, and students nearby can hear. 

6. In the locker room, G exposes their genitals for others to see. 

7. A senior sends a nude pic to a few 9th graders. 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 24 

8. A group of students sits under the bleachers to look up classmates' skirts. 

9. H is tired of having their bra strap snapped on the bus by T. 

References: 

U.S. Equal Employment Opportunity Commission. 2020. Types of Sexual Harassment. Retrieved 
from https://www.eeoc.gov/laws/types/sexual harassment.cfm. 

Rape, Abuse & Incest National Network. 2020. Sexual Harassment. Retrieved from 
https://www.rainn.org/articles/sexual-harassment 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 34 

Sexual Assault Definitions 
**Make sure a counselor is on standby when conducting this activity** 

Bridge 
Build a bridge from the last activity. For example, "In the last activity we..." or 
"Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to establish the importance of consent in 
determining whether sex was wanted or unwanted by defining important 
terms. 

Directions 
1. Hand out Sexual Assault Definitions. Read aloud, with your co-advisor, 

of the sexual assault definitions. Do not ask volunteers to read thes 
definitions, as it can be uncomfortable or trauma-provoking fo 

2. Pause after each definition to discuss the questions listed o he handout as 
a large group. Use the Facilitator's Guide to guide the co tion. 

Reflections 
Discuss the following questions: 

1. What did you learn from this activity .dn't previously know? 

2. Why is it important to understan 
assault, coercion, and consent? 
way to ensure you are not coercing 
enforce what is necessary er to 

hly the definitions of sexual 
ant to understand definitions as a 

being coerced, and as a way to further 
ye consent) 

3. Regardless of the m;y tolefine these terms, in instances of sexual 
assault, there is alw ys ar b nce of what? (Consent) 

Total Time: 

20 minutes 

Materials 

Sexual Assault 
Definitions handout for 
everyone 
Sexual Assault 
Definitions Facilitator's 
Guide for each 
facilitator 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Sexual Assault Definitions  

The term sexual assault refers to sexual contact or behavior that occurs without explicit consent 
of the victim. Some forms of sexual assault include: 

1. Forced or coerced sexual touching or sexual acts of any kind (oral sex, penetration of the 
perpetrator or victim’s body, etc.) 

2. Rape (penetration of the victim’s body) 

3. Attempted rape 
 

Pause and discuss: 

1. What clarifying questions do you have about this definition? 

Coercion includes using threats, implied threats, intimidation, or other kinds of pressure to get 
someone to do something against their will, thereby taking away their choice. 
 

Pause and discuss: 

1. What are some examples of coercion outside of sexual situations? 

2. What might coercion look or sound like in a sexual situation? 

3. What does it mean to take away someone’s choice? 

4. How might aspects of a person’s identity as part of a dominant group (such as male, 
cisgender, heterosexual, able-bodied, etc.), impact their risk for being coercive?  

Consent is active permission a person gives for something to happen.  
 

In the case of sexual behavior, consent must be given: 

• Directly (by giving a clear verbal “yes”), 

• Freely (without being persuaded by coercion, force, or violence), 

• Continuously (because people are allowed to change their mind at any time), and 

• Sober (not under the influence of any drugs or alcohol) 
 

Consent should never be assumed—ask your partner for a verbal “yes” to ensure you have consent. 
Any sexual behavior without consent is sexual assault.  
 

Pause and discuss: 

1. What does it mean that “consent should never be assumed”? 

2. What does the legal age of consent have to do with consent?  

Sexual Assault  

Coercion 

Consent 
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Sexual Assault Definitions  
Facilitator’s Guide 

The term sexual assault refers to sexual contact or behavior that occurs without explicit consent of the 
victim. Some forms of sexual assault include: 

1. Forced or coerced sexual touching or sexual acts of any kind (oral sex, penetration of the 
perpetrator or victim’s body, etc.) 

2. Rape (penetration of the victim’s body) 

3. Attempted rape 
 

Pause and discuss: 

1. What clarifying questions do you have about this definition? 

cion  
Coercion includes using threats, implied threats, intimidation, or other kinds of pressure to get someone to 
do something against their will, thereby taking away their choice. 
 

Pause and discuss: 

1. What are some examples of coercion outside of sexual situations?  
(Being lied to, blackmail, an authority figure making someone do tasks for them without 
compensation, threating someone if they don’t do your homework)  

2. What might coercion look or sound like in a sexual situation?  
(Being repeatedly asked for sex to the point the person feels like they have to give in, being told 
that “things have gone too far” to stop, saying you are in pain because the other person won’t 
agree to sex as a way to get them to say yes, threatening to “out” someone as gay if they don’t 
have sex, someone in power—like a teacher—having sex with someone who lacks power—like a 
student) 

3. What does it mean to take away someone’s choice? 

4. How might aspects of a person’s identity as part of a dominant group (such as male, cisgender, 
heterosexual, able-bodied, etc.), impact their risk for being coercive?  
(If someone uses—even unconsciously—their position as a member of a dominant group to pressure 
someone to have sex, it’s coercion and that’s sexual assault. For instance, if a popular student 
subtly pressures someone who is less popular/unpopular for sexual favors, or if a cisgender 
person pressures a gender nonconforming person to have sex, it is coercive.) 

Consent is active permission a person gives for something to happen. 
 

In the case of sexual behavior, consent must be given: 

Sexual Assault  

Coercion 

Consent 
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• Directly (by giving a clear verbal “yes”), 

• Freely (without being persuaded by coercion, force, or violence), 

• Continuously (because people are allowed to change their mind at any time), and 

• Sober (not under the influence of any drugs or alcohol) 
 

Consent should never be assumed—ask your partner for a verbal “yes” to ensure you have consent. Any 
sexual behavior without consent is sexual assault.  
 

Pause and discuss: 

1. What does it mean that “consent should never be assumed”?  
(You must ask your partner if they consent to ANY sexual behavior and have to listen for a direct, 
enthusiastic, freely given, continuous, sober “yes” to have consent) 

2. What does the legal age of consent have to do with consent?  
(Each state has its own laws about consent. In the state of New Jersey, for instance, no one 
under the age of 16 can consent to sexual activity with someone 4 or more years older than them; 
therefore, if you are 18 years old and have sex with someone under the age of 16 it’s considered 
sexual assault—period. In addition, high school students—even if they are 22 years old and above 
the age of consent—cannot consent to sex with any employee of their school system—that is 
considered sexual assault.) 

Reference: 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 38 

Consent Flow Chart 
**Make sure a counselor is on standby when conducting this activity** 

Bridge 
Build a bridge from the last activity. For example, "In the last activity we..." 
or "Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to establish the importance of consent and 
checking out our own behaviors in determining whether sex was wanted or 
unwanted. 

Directions 
1. Hand out Consent Flowchart and have everyone read it silently. 

2. Divide everyone into 5 groups. 

3. Hand out one Consent Scenario card and a set of 
each group. 

4. Review the following directions: 

As a group, review your Conse card. 

Decide together which Co 
which are missing fro he rel onship. 

Use the Consent Flo nd tokens to track how you think the 
couple in your of nsent scenario would respond to each question. 

t iality cards to 

unity cards your couple have and 

s<(5. If time allow , eac group share out their list of qualities and 
placement of th tokens. 

Reflections 
Discuss the following questions: 

1. What did you learn from this activity that you didn't previously know? 

2. How did you determine which consent qualities your couple had and 
which they were missing? Did you group agree on this process? 

Total Time: 

20 minutes 

Materials 

Consent Flow Chart for 
everyone 

A set of Consent 
Scenarios cards 

A set of Consent 
Quality cards for each 
group 

8 tokens for each 
group 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 39 

3. Based on where your group placed each token, where did your couple end up by the end of the consent 
flowchart? (Green: Consent Unlocked!, Yellow: Unsure Isn't Consent!, or Red: Non-Consensual!) 

4. How could you use the consent flowchart to help determine if you and your partner have unlocked 
consent in your sexual decision-making? 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Have you thought about what you 
are comfortable doing and not doing? 

1.  Hove you talked with your partner 
about each other's boundaries? 

YES 

lA 

Are you ready g willing to have .sex? 

UNSURE 

P-A-U-S-E, Take some t.ne to think about your bounder-iesl) 

UNSURE 

P-A-U-S-E! Have a cerwersatiion(s) with your partner! 

Are +l-key ready willing? 
Have you directly asked th 

YES 

Did they respond 
with an enthusiastic YES? 

UNSURE 

2 

S-T-O-F 
  your partner :erect your de 

' S-T=Z-P!Neverasstrne you have your partner's CONSENT!
and respect your partner's baundarbs_ 

YE  UNSURE , NO 

Did you and your p 
without pr 

manipulate 

er 

s? 

partner 
both sober, conscious, and 
legally of age to consent? 

1

YES 

Do you and your partner still agree andl 

haven't changed your minds? 

_ YES 

4f

Consent 
Unlocked! 

T must be a mutually excitina decisicel ) 

UNSURE j 

UNSURE j 

 2 

UNSURL NO .1 
S-T.O-!7 Everyone hos the right to change Their- minell I 

ep checking in - CONSENT must be ongoingl 

c? Unsure 
isn't Consent' 

0 

Nan-Consensual! 

Cc) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Consent Scenarios 

Jordan and Alex are both 17, and have been dating for 8 months. Both have spent a lot of time 
thinking about their own boundaries. They have been talking about having sex for a while now, and 
both feel that they are ready for a sexual relationship. Jordan asks if Alex wants to have sex this 
weekend after prom, and says there is no pressure if they don’t want to. Alex is surprised at first 
but excited for the weekend with Jordan. After prom, both Alex and Jordan agree not to drink at 
an after party their friends are hosting. Later on Alex asks Jordan if they still want to have sex 
tonight. Jordan says “yes” and they both agree to go upstairs. 

Drew is 19 and Taylor is 15. They met through Taylor’s older cousin and just started seeing each 
other about 6 weeks ago. Drew has been upfront that they have already had sex with previous 
partners before and hopes that at some point soon Taylor will be ready. Taylor hasn’t really 
thought that far into their relationship yet. One night after going to the movies, they find 
themselves back at Drew’s place all alone. Taylor starts making out but within minutes, Drew starts 
to take things further without asking. Now Taylor’s uncomfortable and asks Drew to slowdown. 
Drew is annoyed and threatens to break up if Taylor doesn’t change their mind.  

Parker is 17, Avery is 18, and both are seniors in high school. They have been dating since 9th grade 
and have a very serious relationship. They talked about having sex a month ago, but neither felt 
ready. Since then they have talked more and agree they are ready now. Avery throws a party for 
Parker’s birthday, and both have a few drinks to celebrate. Parker continues drinking and 
eventually passes out on the couch next to Avery. 
 
 
Brooklyn and Cameron are both 16 years old. When they first started dating, they both agreed to 
take things slow. A while ago, Cameron started talking about having sex but Brooklyn wasn’t ready 
so Cameron backed off. Now Brooklyn feels guilty about it. Lately whenever they fool around 
Cameron asks about sex and pressures Brooklyn more.  
 
 
Jamie is 17 and Blake is 16 and have been dating for about a year. They consider themselves best 
friends. They are open and honest with each other about their personal boundaries and have had 
multiple conversations about feeling ready for sex, using protection, and the possible consequences. 
They decide together that they would like to have sex on their upcoming anniversary. When that 
day comes, Blake checks in again with Jamie to be sure that they still agree and want to have sex.  
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Consent Quality Cards 

Thought about your 
boundaries

Communicated  
your boundaries 

Heard & respected 
your partners 
boundaries 

Both partners are 
ready for sexual 

relationship 

Both partners give 
direct, clear, verbal 

consent 

Both partners agreed 
freely without 

coercion 

Both partners agreed 
to the decision sober 

Both partners are 
conscious and of age 

to consent 
Both partners are 

enthusiastic & 
engaged 

Both partners give 
continuous consent 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 43 

Sexting: Think Before You Click 

Bridge 
Build a bridge from the last activity. For example, "In the last activity we..." or 
"Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to better understand potential consequences of 
the choices we can make in scenarios involving sexting. 

Directions 

1. Explain to the group that sexting is defined as the sending of sexually 
explicit digital images, videos, text messages, or emails, usually by cell 
phone. 

2. Hang the 3 Decision signs spread out around the room. 

3. Review the following directions: 

Today, we're going to explore a sexting s 
happen to teens. 

I am going to read to you a scena h options for how you 
might respond. There are no r s, so please pick the 
decision you think you wou you were in that situation. 
If none of the options m a ou'd do then pick the one 
that comes closest. 

When I give the s' 
card, then go ty t 
1, 2, or 3. 

-0 
We'll exi4<w 
their sign. 

t could 

ove, come to us and get your playing 
tching sign posted around the room — sign 

ta  to do with your card once everyone gets to 

4. Read the Scenario aloud, and then read the 3 decision options. Do 
not read the consequences yet. 

5. Have everyone come get a playing card and then move to the sign that 
represents the decision they would make. 

6. Once everyone has moved, use your Facilitator's Guide to read aloud to the 
group all the consequences for each of the 3 decisions, starting with 
Decision 1. 

Total Time: 

30 minutes 

Materials 

Three signs with 
Decision 1, Decision 2, 
and Decisions 3 printed 
on them 

Tape 

1 deck of playing cards, 
with Jokers removed 

Facilitator's Guide 

12 copies of Questions 
for Discussion handout 

Pens for everyone 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 44 

7. Hand out Questions for Discussion and pens to each of the 3 groups gathered at signs. If there are more 
than 4 participants at any one sign, divide them into 2 smaller groups for this step. 

8. Give small groups 5 minutes to discuss the questions on the handout and 
write down answers. 

9. Have a volunteer from each group share what their group talked about. 

Reflections 
Discuss the following questions: 

1. What's something that's staying on your mind from today's activity? 

2. What can make it difficult to make healthy decisions when technology is inv 

3. What elements of consent showed up in the scenario today? (Kai was usit coercion to elicit sexts, there 
was no consent before passing along Kai's provocative photo) 

4. What questions, concerns, or observations will you continue to t 

«cs 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Facilitator’s Guide  
 

 SCENARIO: To Sext or Not to Sext 

Read the following scenario aloud to your group: 

Scenario: A couple of weeks ago, you went to a friend’s party and met Kai. The two of you 
connected instantly and are really into each other. Since the party, you’ve been texting every day. 
But last night Kai texted you a provocative photo and asked you to text one back of yourself.  

• DECISION 1: You ignore the text that Kai sent and change the conversation altogether. 
• DECISION 2: You send a revealing photo back to Kai and think to yourself, we like each other so 

it’s no big deal, right? 
• DECISION 3: You don’t know what to do, so you send the photo of Kai to a friend and ask for 

advice. 

Have everyone grab a card and find their sign.  

 
Then read the following consequences for each 
decision:
 

DECISION 1: You ignore the text that Kai sent and change 
the conversation altogether.  

 

Consequences: (do not read until students have made their decisions) 

Look at your playing card: 

• If your card is a heart , you have a terrible weekend. When you didn’t send a photo 
back, Kai stopped texting completely. You don’t know if you should be glad it’s over or upset 
it ended. Will you ever know what happened?

• If your card is a diamond , Kai realizes that you’re avoiding the request for a pic and ends 
up apologizing for asking in the first place. You feel so relieved—you’re glad you stuck by 
your decision not to send that photo and now you feel even better about this relationship 
that might be starting. 

• If your card is a spade , you’re glad you ignored the text and could care less that Kai 
stopped texting you if that’s how things were going to be. Better to know now. You’re 
feeling good about your decision and have a fun weekend with your real friends.

• If your card is a club , Kai keeps on asking for the pic. Even after you make it clear that 
you’re not going to send one, the requests keep coming and get more and more demanding. 
Eventually, you get so uncomfortable that you block Kai altogether. 
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DECISION 2: You send a revealing photo back to Kai and 
think to yourself, we like each other so it’s no big deal, 
right? 

 

Consequences: (do not read until students have made their decisions) 

Look at your playing card: 
• If your card is a heart , you leave your phone laying around and your caregiver finds the 

photo you sent. You’re embarrassed and in a lot of trouble. 

• If your card is a diamond , you find out the next day that Kai uploaded your pic to a 
social media site and everyone has seen it. You feel so violated…how could Kai do that to 
you? 

• If your card is a spade , nothing happens…at least not right away. You and Kai end up 
dating, and as far as you can tell the photo has stayed between the two of you. But you 
can’t help but wonder what might happen if you ever break up…will Kai keep that photo a 
secret, or use it against you? You wish you’d never done that in the first place. 

• If your card is a club , Kai never texts you back. You can’t believe that you’d get 
dropped like that! You’re left wondering why Kai stopped talking to you AND what happened 
to that photo you sent.  

 
 

DECISION 3: You don’t know what to do, so you send the 
photo of Kai to a friend and ask for advice.  

 

Consequences: (do not read until students have made their decisions) 

Look at your playing card: 
• If your card is a heart , your friend talks you into deleting the original message. You take 

your friend’s advice and also don’t send any photos of yourself back to Kai, but you two 
continue to talk anyway and you feel good about your decision. 

• If your card is a diamond , your friend sends Kai’s picture to other people. Now you feel 
awful - you’re totally responsible for Kai being humiliated online. You’ve lost the person you 
like and your friend.  

• If your card is a spade , your friend texts you back immediately and tells you not to send 
any photos to Kai. You find out that Kai hooked up with someone else at that party and got 
a photo of that person and spread it all over school. You and your friend decide to report 
what Kai did so that it doesn’t end up happening to any more people.  

• If your card is a club , Kai finds out that you sent the photo to your friend and gets 
really mad at you, telling you that you should have just said something if it made you 
uncomfortable. You realize you should have just talked to Kai from the beginning instead of 
sending the photo to someone. 
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Think Before You Click: 

Questions for Discussion  
 
 
 
 
 
 
 
 
 
 
 
 

• When you made the decision, what consequences 
did you think could happen, both online and in-
person? 

• Now that you know the consequence of your 
decision, how do you feel about the decision you 
made? 

• Given all the consequences you’ve heard across all 
three decisions, would you go back and make a 
different decision? Explain.  

As a group, respond to the following questions based 
on the scenario you just experienced. Have one 

volunteer record responses and another volunteer 
offer to report back to the large group.  
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 51 

Know the Law: Homework & Presentations 

Bridge 
Build a bridge from the last activity. For example, "In the last activity 
we..." or "Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to learn your state laws regarding sexual 
harassment, sexting, and sexual assault. 

Directions 
1. Have students count off by 3 and then divide them into smaller 

groups of no more than 4 people in each group. Explain that all 
is will research sexual harassment, 2s sexual assault, and 3s 
sexting. 

2. Hand out Know the Law Research and have everyone chick o 0
area of research they are responsible for. 

3. Explain that each group will be responsible for cliip g a 
research project for homework. They shoulidetermine how to 
divide up research and compile aspects of Illaw for your state 
around the areas listed on the handou 

HowleworL 

4. For homework, have each gro research and prepare a 5-minute 
presentation for the re the c ss about the aspect of the law they 
were assigned. EncoArage ents to develop presentations that are 
engaging, infor likl accurate. They should also turn in a 
completed han • 

Presentatioos: In an Upcoming Class 

5. Have everyone retrieve pens and paper to capture notes from today's 
presentations. 

6. Have groups take turns presenting their research findings while 
listeners take notes. If your group is really large, divide the group in 
half with an advisor in each group and at least one group of ls, 2s, 
and 3s in each group. 

7. Bring groups back together to report out on what they learned (jigsaw 
style). 

Total Time: 

25 minutes 

Materials 

Know the Law 
Research handout for 
everyone 

Pen for everyone 

Paper for everyone 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 52 

Reflections 
Discuss the following questions: 

1. What did you learn from this activity that you didn't previously know? 

2. Why was it important to learn this additional information? 

3. How might you connect what you learned to ideas for our upcoming school-wide campaign? 

4. What questions, if any, do you still have regarding the laws and school policies for sexual 
harassment, sexting, and sexual assault? 
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Know the Law Research 
Area of research your group is assigned:  

 Sexual harassment   Sexting   Sexual assault 

What are the 
legal definitions?  

What does age 
have to do with 

the law? 

What are the 
potential legal 
consequences? 

What other legal 
information stood 
out to you, if any? 

What is your 
school policy? 

 

    

What were you unable to find that you wish there was more information about? 

List your references/citations here: 

 
Your presentation must include: 

 How you feel about what you learned 
 Your research findings 
 A message about consent 
 How power and privilege connect to your research findings 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 54 

Impact of Sexual Harassment 
& Sexual Assault 

Bridge 
Build a bridge from the last activity. For example, "In the last activity 
we..." or "Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to learn about some possible short and 
long-term effects victims of sexual harassment and/or sexual assault may 
experience with the goal of instilling empathy for victims. 

Directions 
1. Hand out Impact Word Search have everyone spend 5 minut 

as many words as they can that could be potential effects fo 
of sexual harassment and sexual assault. 

If students have a hard time finding all 13 words, 
up and support each other in finding as many 

\2. Reveal the answers to the word search an n eryone 
understands what each word means. 

one pair 
they can. 

Reflections 
Discuss the following questions: 

1. What did you learn fr is ac vity, about the possible effects of 
sexual harassment an se ssault, which you didn't already know? 

2. Why is it impo 
harassment 

3. Where can 

prise and reflect upon the effects of sexual 

ents in our community turn if they are experiencing 
effects of haras ent or assault? (Share a list of national, state, local 
community and school-based resources) 

Total Time: 

15 minutes 

Materials 

Impact Word Search 
handout for everyone 

Pen for everyone 
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S L B Z U K K A T M S T C D B W Y N S C N A 
X T O E Y E I H N S H A L H U E O R E M S D 
V R R W C F F Q B I A Z Y O I I P I E A G V 
W C G E S O P G A E M U N D T G A H F M K S 
N C U F S E I A H E E I E C Q H L Z L D L O 
L U Q Q L S L K F T V P N K H T Q W A W I J 
F H V Z K Z I F C N R U M L V I Y B G X K U 
D Y Q B P T T J E E F V C X U S K C E H U E 
V F V S K X R W S S H P S L R S G Q L M K Y 
H K V B X V F S Y B T L J A F U T V L N H W 
R D W H F I I D B A N E T G J E P G T H D D 
S S F F W O L H J C B O E L G S N A U S E A 
R V G Z N A M X Y I E D I M H U C O V E B I 
X C E Q U I D K C N M E W T B S H G Z Z Y S 
R D S X F O Q Y Q O S E H C A D A E H T C N 
S L E E P D I S O R D E R S T L W R E J X S 
O S V R J Z Q B X H M X C G H N O I Q A D S 
A B I F M A Y K H C Z I Q N S Z X S C Y A L 
T E F Q J Z X I F A X P S F N N V G I A B N 
F D A A A H A X Y V W I D F A W V D Z K Z M 

Chronic 
Absenteeism  

Sexual Dysfunction  Sleep  
Disorders 

Nausea 

Weight  
Issues 

Headaches  Isolation  Stress 

Anxiety  Shame  Low Self-Esteem  Legal  
Fees 

Depression 
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Chronic 
Absenteeism  

Sexual Dysfunction  Sleep  
Disorders 

Nausea 

Weight  
Issues 

Headaches  Isolation  Stress 

Anxiety  Shame  Low Self-Esteem  Legal  
Fees 

Depression       
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 57 

CARES*: 
Strategies for Intervening 

*Adapted from RAINN 

Bridge 
Build a bridge from the last activity. For example, "In the last activity 
we..." or "Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to discuss and practice ways of intervening 
when someone is at risk of sexual harassment or sexual assault. 

Directions 

ACTIVITY 1: Learning CARES 

1. Discuss the following questions: 

What are some signs that someone may be ex•er 
sexual harassment, or at risk of sexual assau 

What might motivate someone to inter sane way, if 
they see someone at risk? 

What might make someone hesitate e action by 
interrupting a moment they stpect is putting someone at 
risk? (Think it's none of otdbusinessAn't want to be 
embarrassed; don't want bur jillitarto get mad at us; not sure 
what is really going o — don'4want to make a mistake, 
concerned for ow 

2. Review the fo 1 

We all role in preventing sexual assault and 
harassme As with building most skills, it can be helpful to 
think about strategies before needing to use them in a real-life 
situation. Remember, intervening can make a difference, though 
your actions should not put your own safety at risk. 

3. Place the CARES poster in the middle of the group. 

4. Explain that CARES can help you remember some of the options you 
may have for stepping in when you are concerned about someone's 
safety. 

5. Review the poster in the following way: 

Total Time: 

30 minutes 

Materials 

A CARES poster 

CARES scenario strips 
for each small group 

CARES Facilitator's 
Guide for each advisor 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 

 

• 

• 

• 

 

 

 

 



 


❑ 

❑ 

❑ 

 

FOR R
EVIE

W
 O

NLY

WA -0023136

Case 6:25-cv-01748-AA      Document 101-23      Filed 02/13/26      Page 137 of 236



Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 58 

Ask a volunteer to read a letter and its strategy 

Offer additional context, found in italics on your Facilitator's Guide 

Lead a brief discussion using the questions for each letter, found on your Facilitator's Guide 

Repeat for each letter in CARES 

6. Discuss the following question: 

In unsafe moments, it is important to consider your personal safety. As you think 
about the options in CARES, how can you make choices to intervene while also 
taking your own safety into account? 

ACTIVITY 2: Practicing CARES 

7. Bridge from the previous activity by saying something like: 

As with most skills, practicing before having to use the skill it a r moment gets us 
better prepared to apply our skills. Practicing how we mlight intervene using CARES now 
will make it easier to support someone at risk of sexual violenc in difficult moments. In this 
next activity, we will consider possible intervention rategies g prevent sexual harassment or 
sexual assault in response to real-life scenarios. 

8. Divide everyone into triads. 

9. Hand out a CARES scenario strip to each g 

,e 
10. Have each triad read the scenaricAnci el pond to the questions on the card. Let group members 

know they will share some o thinOring with the large group later. 

11. Bring the group toget nd as each triad to share their scenario and how they could intervene. 

12. If time allows, embers to brainstorm additional ways someone could intervene in 
each situati 

13. Discuss the fo wing question: 

What questions do you have about intervening to support people at risk of sexual assault or 
experiencing sexual harassment? 

Reflections 
Discuss the following questions: 

1. How will CARES be helpful in real life situations? 

2. If you are hesitant to intervene in a situation because you are worried about getting it wrong and 
causing embarrassment, what can help you to act? (You could prevent an assault; you could prevent 
someone from committing a crime; you could help a potential victim get out of a situation. If you 
interrupt something consensual there may be embarrassment, but not for long.) 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 59 

3. If you are hesitant to intervene in a situation because you are worried about your safety, what are 
some options you can consider? 

4. What are some things you can do that may lessen the chances of needing to intervene in a 
situation? (Discuss with friends how to stay together and in contact; have an exit strategy; know who 
your trusted adults are and how to contact them; pay attention to what is going on at a party; do not 
let your friends go off with someone if they have been drinking; intervene if you think someone has 
gotten drunk and get them out of the situation; if you think someone is in an unsafe situation go check 
on them) 

5. How can you be a friend if someone comes to you after an assault or harassment? (Believe them; 
get them to an authority who can help, such as the hospital or police; stay with them; don't judge) 

6. What are some ways you can be an advocate to stand up against sexual assault and harassment? 
(Spread your knowledge about consent, sexual harassment, and sexual assault frolthis unit; stop rape 
myths or jokes when you hear people using them and educate them on the fact ' s,Iftead• don't laugh at 
sexually explicit jokes aimed at people's identity or participate in victim: bik.ming lan7uage; volunteer 
for an assault hotline, social media action center, or local student activist groups—see 
https://www.rainn.org/get-involved for more information.) 

Resource: 
RAINN. 2020. Steps you can take to prevent sexu sault. Retrieved from 
https://rainn.org/articles/steps-you-can-t 
assault? ga=2.1835574.60679966.1 40-1418968205.1594759440. 

«cs 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 60 

CARES Facilitator's Guide 

Facilitator Directions: 
Ask a volunteer to read a letter and its strategy, found on the poster 

Offer additional context and then lead a brief discussion using the 
questions found below 

Repeat for each letter in CARES 

. 

C - Create a Distraction 

A distraction can pause the action so that people have a chanc offN efferent  decisions 
and/or for the person at risk to get to a safer place. 

What are some distractions, or interruptions yo hink of that might 
interrupt a situation? 

A - Ask Directly 

Asking the person you believe is at risk isti‘ find out what they need, or how you can 
help, in the moment. 

What are some questi ght ask someone who may be at risk? 

What does speaking up w making toxic masculinity jokes, etc. have to do 
with preventin assnAnt and assault? 

R - Refer to ted Adult 

Finding some with the power or privilege to change the situation can be the best or 
safest option. People with power may be a trusted adult in the school, the owner of a store, 
etc. 

Who are trusted adults you might turn to when there is a need to intervene? 

What can you do preventatively to coordinate with trusted adults, in case you 
need to turn to them for help? (Talk to them ahead of time about CARES, make 
sure you have phone numbers, talk about how they might be able to support in 
preventing sexual violence, etc.) 

If those trusted adults are not available in the moment, what other adults might 
you turn to? 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 61 

E - Enlist Others 

You may not feel comfortable, or be able to, approach a situation alone. Asking others to 
work with you can be a good strategy. For example, enlisting a friend to come with you to 
approach the person at risk may help because there is power in numbers. 

In what scenarios might it be supportive to enlist others when intervening? 

When might asking someone to intervene instead of you be a strategy? 
(Someone of the same gender could escort the person at risk to a bathroom, a close 
friend of the person at risk might be able to offer a distraction, etc)la

How can Enlist Others be useful if a trusted adult is not ava ? 

Who are some people you might be able to enlist? (Friend of the person at risk, 
the person throwing the party, someone who will be listened to because of their 
identity or status [popularity, well liked. ..1, etc.)

S - Speak Up/Say Something 

Your voice can be a valuable tool. If you trus 
and speak up or step in, you are setting the 
the same. 

inct that something may be wrong 
pi and expectation that others should do 

How does taking action e thers to take action? Why is this 
important? 

In what other mome ca you use your voice to help prevent sexual 
harassment an al a*ault? 

How do a 
they are 
sexua 

as interrupting harmful jokes, stopping conversations when 
someone, even if they aren't present, etc. fit into preventing 

nt and assault? 
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CARES:  
Strategies for Intervening  

C - Create a Distraction 
 

A - Ask Directly 
 

R - Refer to a Trusted Adult 
 

E - Enlist Others 
 

S - Speak Up/Say Something 
Adapted from RAINN 
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CARES Scenario Strips 

You are in the locker room with some friends, and they start 
talking about someone who is not in the room. The talk turns 
sexual, and a few people start making degrading sexist jokes.  

* Using CARES, choose a strategy you could use to intervene.  
* What is something you can do or say as part of that strategy? 
* What effect might your strategy have on the situation? 
* Take turns: Practice how you could intervene by saying your intervention in 

your own words or talking through the action in your own way. 
 
 

You are at a party and see a friend walking up the stairs at a 
party with someone. You have an uncomfortable feeling about 
what is happening.  

* Using CARES, choose a strategy you could use to intervene.  
* What is something you can do or say as part of that strategy? 
* What effect might your strategy have on the situation? 
* Take turns: Practice how you could intervene by saying your intervention in 

your own words or talking through the action in your own way. 
 

A friend is asleep on the couch, and you can see from the 
other room that someone is getting very close to the person 
and taking photos.  

* Using CARES, choose a strategy you could use to intervene.  
* What is something you can do or say as part of that strategy? 
* What effect might your strategy have on the situation? 
* Take turns: Practice how you could intervene by saying your intervention in 

your own words or talking through the action in your own way. 
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You are in the lunchroom with your friends and a group of 
students nearby start making sexual gestures and comments 
to one of the people sitting with you. Your friend is trying to 
ignore the comments, but you can see that your friend is 
upset. 

* Using CARES, choose a strategy you could use to intervene.  
* What is something you can do or say as part of that strategy? 
* What effect might your strategy have on the situation? 
* Take turns: Practice how you could intervene by saying your intervention in 

your own words or talking through the action in your own way. 
 
 

You are at work and the shift supervisor leans too closely over 
your coworker, using the reason that they need change from 
the register. You’ve noticed this happens during many shifts.  

* Using CARES, choose a strategy you could use to intervene.  
* What is something you can do or say as part of that strategy? 
* What effect might your strategy have on the situation? 
* Take turns: Practice how you could intervene by saying your intervention in 

your own words or talking through the action in your own way. 
 

 

 

When you visit a classmate’s house for group homework, that 
person’s parent leaves sexually explicit materials out in rooms 
you are regularly in.  

* Using CARES, choose a strategy you could use to intervene.  
* What is something you can do or say as part of that strategy? 
* What effect might your strategy have on the situation? 
* Take turns: Practice how you could intervene by saying your intervention in 

your own words or talking through the action in your own way. 
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You are waiting for public transportation (bus, subway, etc.) 
and you see someone approach a person sitting nearby. The 
person stands close, and is talking to the seated person and 
saying things that might be flirtation, and the seated person 
looks uncomfortable. The standing person makes some loud 
comments and starts to hassle the seated person.  

* Using CARES, choose a strategy you could use to intervene. 
* What is something you can do or say as part of that strategy? 
* What effect might your strategy have on the situation? 
* Take turns: Practice how you could intervene by saying your intervention in 

your own words or talking through the action in your own way. 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 66 

Response to Sexual Assault: 
What Can We Do? 

**Make sure a counselor is on standby when conducting this activity** 

Bridge 
Build a bridge from the last activity. For example, "In the last activity 
we..." or "Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to give students guidelines for how to help 
if sexual assault occurs. 

Directions 
1. REVIEW the following as you set the theme: 

Sexual assault is very common in our society and that it 
possible that they will have a friend come to them for h 
some point in their life. 

This activity will address what to do if you ar 
assaulted and what to do if someone come r help. 

4Some victims of sexual assault prefer tote 0 survivors,
and others prefer victim or something se ent rely. For the 
purposes of this activity, we are 4si term victim because 
it aligns with legal terminology, bit anyone who has 
experienced sexual assaultjas the riget to decide for 
themselves what term tI j in their own story. 

2. Hand out What to have volunteers read the tips one at 
time. 

a 

3. Use the tw4e 's Guides for helping survivors and options for 
victims to di uss each tip. 

4. Hand out Resource & Support Services List. 

Reflections 
Discuss the following questions: 

1. Why do you think believing the victim is the first step if someone 
comes to you for help? 

2. What active listening skills might be of particular importance if a 
victim comes to you? 

3. Where in your community can you go or bring a friend if faced with 
sexual assault? (include a list of local community and school based services) 

Total Time: 

20 minutes 

Materials 

What to Do... handout 
or everyone 

What to Do if a Sexual 
Assault Survivor Comes 
to You for Help 
Facilitator's Guide 
handout for facilitators 

Options for Sexual 
Assault Victims 
Facilitator's Guide 
handout for facilitators 

Resource & Support 
Services List handout 
for everyone 
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What to Do if a Sexual Assault 
Survivor Comes to You for Help 

 

If someone discloses to you that they’ve been sexually 
assaulted: 
• Believe the victim 
• Listen 
• Say no to violence 
• Encourage medical attention 
• Help regain control 
• Recommend counseling 

Options for Sexual Assault Victims 
If someone is sexually assaulted, they have options, which 
might include some or all of the following: 
 

• Tell someone 
• Call the local rape hotline 
• Don’t shower, eat or drink, or change clothes 
• Call or go to police 
• Go to the emergency room, clinic, or doctor 
• Get counseling from a sexual assault crisis counselor 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 68 

What to Do if a Sexual Assault Survivor 
Comes to You for Help: 

Facilitator's Guide 

Believe the victim 

1. What might be some common misconceptions for not believing someone who says they are 
assaulted? (Perceptions that the person was drunk, flirting, promiscuous, had already hooked up, etc.) 

2. Why do you think it is important to believe the victim? (So the person can feel supported; to help 
them realize it is not their fault) 

3. What could happen if you do not believe the victim? (They could decide n t help or not tell 
anyone. It is harder to recover if a survivor keeps the assault a secret.) 

4. What do you have to lose by believing the survivor even if you a 
happened? (Nothing. As a friend you need to be supportive so th can get help and recover.) 

\Ileut what 

Listen 

1. Why is it important to simply listen to the victim? (The victim needs to be able to talk when they 
are ready and not be interrupted. This can help s vivors regain a sense of power and control.) < 

2. What questions would be okay to ask? (W c I at How can I help?) 

3. What questions should you avoid? ( 
did something to cause the sexual a ul 

An& 
Say no to violence 

questions that ask for details or suggest the survivor 

1. Why might someone 
the assault happening', 

2. Why is this a ak 
themselves ris 

1 C/to be iolent towards a sexual assault victim's attacker? (Angry about 
evenge) 

Sexual Assault victims need friends to be attentive to them, not put 
ore violence.) 

3. What are some ecific consequences? (Their friend can end up getting hurt or arrested.) 

Encourage medical attention 

1. Why is it important for a victim to seek medical attention? (To receive necessary care or 
treatment following the assault, Risk of pregnancy, STIs/HIV, and other bodily injuries) 

2. Where can a victim go for medical treatment? (Hospital, doctor's o ice, local clinic) 

3. Why should a victim resist the urge to shower before seeking medical attention? (So they don't 
wash away evidence that can be collected at the hospital if they decide to press charges later.) 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 69 

Help regain control 

1. Why might a victim not feel in control? (Control was taken away when they were violated and 
forced to have sex.) 

2. What do you think it means to help the victim "regain control"? (To help the victim begin to feel 
in control again over what they do and what is happening in their life.) 

3. How can you help someone regain control? (Allow the victim to make decisions, no matter how 
small or large.) 

Recommend counseling 

1. How would counseling help a victim? (They can talk through what happened, ocess their feelings, 
and begin to recover.) 

2. Why do sexual assault victims often not seek counseling? (Don't want people, know, afraid of 
being blamed or judged, blame themselves, don't know where to go, y rces to get there) 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 70 

Options for Sexual Assault Victims: 
Facilitator's Guide 

Tell someone 

1. Why do victims often keep silent? (Afraid, embarrassed, humiliated, fear of retaliation, don't 
believe or haven't processed yet that a sexual assault occurred) 

2. Why is it important to tell someone? (It is hard to think clearly after an assault and it is helpful to 
have an objective person help you talk through what to do; the victim needs medical attention and it 
will make recovery much faster if they have someone to talk to) 

Call the local rape hotline or rape crisis center 

1. How can you find the number for the local sexual assault hotline orrap ri center? (Google 
"sexual assault hotline" or "rape crisis center" in your state and the numbers or all the counties will 
come up; visit www. rainn. org; get referrals from a medical prover unselor) 

2. What can a victim get from the hotline? (A trained pers 
directions to the nearest hospital; the hotline will notify 
trained advocate to meet the victim at the hospital) 

e 

Don't shower, eat or drink, or change -.Ir,hes 

1. Why is this important? (All these behaviors 
gathered at the hospital and used in a 

Call or go to police 
V 

1. Why don't some victims o to 'le police? (Afraid they will be blamed or not believed, 
embarrassed, humiliat aid police won't help or might make it worse, fear of retaliation) 

4 n to , advice about what to do, 
ergency Room as well as provide a 

as 7ect DNA evidence collection, which can be 
e victim decides to press charges.) 

2. What are some 
protection to 
the case, sh 

notifying police? (Police can provide transportation to the hospital and 
they can see the distress of the victim and can testify about the legitimacy of 

im choose to press charges) 

Note: Usually, for' perpetrator to be arrested, the victim has to give that person's name in order for 
the police to pick them up for questioning. In most cases, the victim has to be willing to press 
charges for an investigation to go forward. 

Go to the emergency room, clinic, or doctor 

1. We have talked about the medical reasons victims should go to the hospital. Why do some 
often refuse? (Shock, embarrassment, fear of blame; afraid they will be arrested for underage 
drinking; afraid that their parents will find out; afraid of police; insist that they will not press 
charges) 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 71 

Note: Victims should have DNA evidence obtained and held even if they believe at the time that 
they will not press charges. A state will hold DNA evidence for a period of time, so it will be 
available if a victim changes their mind. 

Get counseling from a sexual assault crisis counselor 

1. What is a sexual assault crisis counselor? (A person trained by the sexual assault hotline or rape 
crisis center in each county to be a sexual assault service provider, dedicated to supporting survivors. 
These individuals will offer a certain number of free, confidential sessions with the victim.) 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Select Resources & Support 
Services for Teens 

Learn More 
• American Civil Liberties Union: Know your Student Rights 

o https://www.aclu.org/know-your-rights/students-rights  

• Love is Respect 
o https://www.loveisrespect.org/understanding-teen-dating-violence-and-sexual-

assault/ 

• The National Center on Violence Against Women in the Black Community  
o https://ujimacommunity.org/ 

• National Child Traumatic Stress Network 
o https://www.nctsn.org/sites/default/files/resources/teen_sexual_assault_teens.pdf 

• Rape and Incest National Network (RAINN) 
o https://www.rainn.org/statistics/children-and-teens 

Seek Confidential Help 
• National Sexual Assault Telephone Hotline  

o https://www.rainn.org/about-national-sexual-assault-telephone-hotline (or call 
800.656.HOPE (4673)  

• American Civil Liberties Union: Reporting Harassment  
o https://www.aclu.org/issues/lgbt-rights/lgbt-youth?redirect=safeschools 

• Love is Respect Hotline 
o https://www.loveisrespect.org/for-yourself/contact-us/ 

• New Jersey-Based Help:  
o https://njcasa.org/find-help/ 

Getting Involved and Supporting Friends  
• That’s Not Cool 

o https://thatsnotcool.com/ 
• Love is Respect 

o https://www.loveisrespect.org/for-someone-else/ 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 73 

The Other Side of Consent: 
Power and Control 

Knowledge, Action, Power 

Bridge 
Build a bridge from the last activity. For example, "In the last activity 
we..." or "Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to better understand facts about power and 
privilege and the power we have to change the culture of sexual violence 
that dominates our society. 

Directions 

ACTIVITY 1. Knowledge, Action, Power 

1. Place the die and the 3 decks of cards, Knowledg on, Power, 
face down, in the middle of the group, on their rVtiive Card 
Label Boards. 

2. Review the following directions: 

Knowledge Cards: True F Is 

If you roll a Knowledge aloud the statement on 
the card to the group but NE4T the answer. Ask the group 
to raise their han they believe the statement to be true. 
Then, read the n the card to the group. 

Action C 

If you 
the car 

Power Cards 

on Card, lead the group in the action on 

If you roll a Power Card, read the Power Word on the left 
side of the card and the quote aloud and then show the 
image to the group. Then, read the question on the card, 
respond to it, and pass the question to someone else based 
on what the card says. 

3. Model by being the first to roll the die and begin play, ensuring 
everyone gets at least one turn. 

4. Continue until there are 15 minutes left. 

Total Time: 
45 minutes 

Materials 
One set of 
Knowledge Cards, 
printed on paper* 

One set of Action 
Cards, printed on 
blue paper* 

One set of Power 
Cards, printed on 
yellow paper 

One set of Card 
Label Boards 

One paper die, cut 
and taped from 
template provided 

3 large sheets of 
paper 

3 sets of colored 
markers 

Resource List 
handout for 
everyone 

Note: If there are 
Actions not 
present in the 
Action Cards that 
you think your 
group would like, 
or relevant 
statistics to your 
community not 
represented in the 
Knowledge Cards, 
blank templates 
are provided for 
you to add to 
those decks. 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 74 

ACTIVITY 2. Creating a Culture of Consent Messages 

5. Bridge from the previous activity. 

6. Shuffle all of the Power Cards — including those that the group may not have gotten to. 

7. Divide everyone into 3 smaller groups and give each group 4 Power Cards, one large 
piece of paper, and markers. 

8. Review the following directions: 

Each group will work together to create its own message about creat g a culture of 
consent. 

Use the paper and markers to write 1 or 2 sentences for yo making sure 
to include all 4 Power words. 

Underline your 4 Power Words. 

If you have time, you can also decorate your poster. 

9. Have each group present their poster and r < t message. After each group shares, 
lead a round of applause. 

Reflections 
Discuss the following questions: 

1. What's something that's s 

2. After having participated 
using your voice to 

3. What impact c 
consent? Ho 
harassme 

our mind from today's activities? 

day's outreach, what do you see as the importance of 
cu ture of consent? 

is have when they use their voice to demand a culture of 
s elp your community work toward eradicating sexual 

al assault? 

4. What resou • exist in our school/community for a student who needs help? 

© 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Directions to Make Cube: 

Flap A 

DC 

(<00cuctILEID6E, 

Copy pattern onto a piece of 
cardstock 

Cut along solid lines 

Fold along dotted lines 
between the 4 center squares 
and Flap A to form four sides 
of the box tucking Flap A 
inside the edge of Action 
(secure the flap with tape) 

Fold tong dotted lines of Flap 
B7tucli**-ig Flap B into inside 
of the box (secure the flap 
Nv •ap e) 

---Toid along dotted lines of Flap 
C tucking Flap C into inside 
of box (secure the flap with 
tape) 

Use tape to close the edges 
where the sides of the box 
come together 

4 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 87 

School-Wide Campaign Check-In 

Bridge 
Build a bridge from the last activity. For example, "In the last activity 
we..." or "Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to ensure peer educators responsible for 
implementing a school-wide campaign following this unit's 
corresponding workshop are on track. 

Directions 
1. Upon completion of the unit, hand out School-Wide Campaign 

Check-In to each peer educator in the group responsible for t 
topic. Students should start formulating ideas for their cam 
you begin preparing for the workshop. 

2. Review the School-Wide Campaign Guidelines ha a tl4eer 
educators received in Unit One to ensure theyAe yip . Remind 
students that they will need to submit ideaseto you f  approval. As 
advisors, be sure to get the proper approvals froiA the school or 
community before students implemem*ir carpaign ideas. 

3. If the group needs some ideas 
check out the following: 

plc, you can suggest they 

Clothesline Projec clothesline ro ect.or / 

Take Back the ://www.takebacktheni ht.or•/ 

Where is ampaign: http://whereisyourline.org/ 

Circle ttp://www.circleof6app.com/ 

That's Not ool: https://thatsnotcool.com/ 

Total Time: 

5 minutes 

Materials 

School-Wide 
Campaign Check-In 
andout for each 

peer educator in 
the group assigned 
to this topic 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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School-Wide Campaign Check-In
Workshop Topic: Understanding Consent and Preventing  
Sexual Harassment and Sexual Assault 

Group Members: 

Structures: 

1. 
 
2. 
 
3. 

Plan for each structure: (Include frequency)

1. 
 
2. 
 
3. 
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Unit 11: Understanding Consent and Preventing Sexual Harassment and Sexual Assault 89 

Parent/Guardian-Teen Homework 

Bridge 
Build a bridge from the last activity. For example, "In the last activity 
we..." or "Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to provide a structure for 
communication between parents/guardians and teens on the topic of 
consent, sexual harassment and sexual assault. 

Directions 
1. Upon completion of the unit, hand out Parent/Guardian-Teen 

Homework. 

2. In advance of the workshop, peer educators should complet 
homework assignment with a parent/ guardian, have it ne 
turn it back into advisors. 

«cs 

Total Time: 

5 minutes 

Materials 

Parent/Guardian- Teen 
Homework handout 
for each peer 
educator 

Note: 
Having peer 
educators 
complete this 
homework 
assignment 
before the 
workshop can 
help them create 
buy-in among 
workshop 
participants 
when asked to 
do the same. 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Understanding Consent and preventing 
sexual harassment & sexual assault 

Parent/Guardian – teen Homework 

Student name: Date:

Purpose
To provide a structure for communication between parents/guardians and teens on 
the topic of consent and preventing sexual harassment & sexual assault 

Directions
Step 1 
Together, read out loud the workshop objectives, listed below.  

Workshop Take Home Messages 
• Above all else, no one should engage in any sexual activity if they don’t have clear, 

enthusiastic, and sober consent. Consent must be given for any sexual activity. Anyone can 
say “no” to sex at any time, at any point during a sexual act, and even if they have said 
“yes” in the past. The cost to a victim of sexual assault if they do not give consent is 
extremely high. 

• Sex without clear consent is sexual assault. Consent cannot be given if a person is being 
coerced or is under the influence of drugs or alcohol.  

• Sexual assault and sexual harassment are never the victim’s fault. The effects of sexual 
violence on a victim can be long-term and devastating.  

• Believe the victim/survivor. This is one of the most important factors in a person’s ability 
to recover from sexual harassment or sexual assault. 

• Sexual harassment contributes to a culture of sexual violence and is highly problematic for 
victims and witnesses. 

Step 2 
Teens should share with parents/guardians their answers to the following questions. 

1. What was the most important thing you learned in this unit? 

Step 3 
Teens and parents/guardians should discuss together their responses to the following questions: 

1. How can partners know if they are receiving consent? 

2. What are some ways you can seek help if you or someone you know is a victim of sexual 
assault? 

3. What are some of the effects of sexual assault on the victim/survivor? 
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Step 4 
Parents/guardians should share with teens their answer to the following question. 

1. What values do you want your child to receive from you regarding this topic? 

Step 5 
Please sign and date below, indicating to the advisor that this assignment has been completed. 

Parent/Guardian/Caregiver signature          Date 
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Curriculum Feedback Form EENP 
Unit 11: Understanding Consent and Preventing Sexual 

Harassment and Sexual Assault 

Name of Advisor: School: 

Today's Date:  Length of your class periods: 45 60 80 90  
No. of class periods to complete unit:  

Please indicate the month the unit was taught: 
September October November December January February March April May 

Advisor feedback is critically important in developing and revising curricular resources that work for 
schools. We appreciate you completing this form (or logging into www.TeenPEP.org to complete it online) 
so we can use your feedback in our process! 

Please consider responding to any or all of the following questions in your 

How effective were the activities in increasing students' knowledge? 
How engaging were the activities for students? 
How clear are the objectives and directions for each ac ivity? 
What, if anything, did you do differently for a particular ctivity? Why? What was the result for your 
group? 

Please scan and email to teenpep(&supportiveschools.orq or complete online at www.teenpep.orci. 

 

        
❑ ❑ ❑ ❑ ❑ ❑ ❑ ❑ ❑

• 

• 

• 
• 
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 

 

 

 

 

 

 

   
Note: 
The content of this workshop has the potential to upset students who have had an 
experience with sexual assault. It is recommended that School Counselors be alerted and 
available to talk with students as needed.
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Power Play 
Understanding Consent and Preventing Sexual 

Harassment & Sexual Assault  
Workshop Overview 

►Workshop Objectives 
 After participating in this workshop, students will be able to:

• Name 5 elements that make up consent

• Define consent, sexual harassment, and sexual assault  

• Describe 4 ways to support someone who has experienced sexual harassment or sexual 
assault  

►Take Home Messages 
  This workshop is designed to provide students with information about understanding consent 

and preventing sexual harassment and sexual assault. While conducting the workshop, peer 
educators should keep in mind the major messages for participants to take home: 

• Above all else, no one should engage in any sexual activity if they don’t have clear, 
enthusiastic, and sober consent. Consent must be given for any sexual activity. Anyone can 
say “no” to sex at any time, at any point during a sexual act, and even if they have said 
“yes” in the past. 

• Any sexual behavior without consent is sexual assault. Consent should never be assumed—it 
must be given with a clear, verbal “yes” that is enthusiastic, free, continuous, and sober.  

• Sexual harassment contributes to a culture of sexual violence and is highly problematic for 
victims/survivors* and witnesses. 

• Sexual assault and sexual harassment are never the victim’s/survivor’s fault. The effects 
of sexual violence on a victim/survivor* can be long-term and devastating.  

• Seek support if you’ve been a victim/survivor* of any kind of sexual violence. There are 
many avenues to healing.  

• Believe the victim/survivor*. This is one of the most important factors in a person’s ability 
to recover from sexual harassment or sexual assault. 
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*Note: Following guidance from RAINN, this curriculum uses both victim and 
survivor as terms to identify those impacted by sexual violence, since some 
people identify as a victim, while others prefer the term survivor. In the case 
of defining sexual assault, we use the term victim because we are discussing 
the crime, not the person. For more information, visit 
https://www.rainn.org/articles/key-terms-and-phrases.  
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 3 

Workshop Agendas 

90-minute workshop 

Time 

Attention-Getting Skit: What's the Big Deal? 

Presenter Introduction 

Workshop Introduction 

Bridge to Skits 

Skits: 

( <t 
Bridge to Small Group Acti -ti \N4 1 minute 

What's Consent 

Examples of Consent 

What to Do 

Small Group Activities 

Sexual Harassment Defini 

Sexual Assault Defini 

Consent Flowcha 

Bridge to Lar oup Activity 

Large Group Activity 

CARES: Strategies for Intervening 

Closure 

Evaluation & Homework 

3 minutes 

2 nutes 

X?r iin tes 

IlkftiNlil minute 

C 8 minutes 

2 minutes 

3 minutes 

3 minutes 

60 minutes 

30 minutes 

25 minutes 

10 minutes 

2 minutes 

4 minutes 

4 minutes 

2 minutes 

5 minutes 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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  
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►

 

 

 

 

 
  
  

 

 
  

  

 

 

 
  
  

 

 
  

 
  

 

 

Note: 
If completing this workshop in two 45-minute sessions within the same week, use the 
closing and opening bridges provided below. These should be used to close out Session 1 
and open Session 2 by adding the scripts into the appropriate places within the 
workshop as noted in the 2 45-Minute Sessions Workshop Agenda.
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 5 

Closure/Bridge to Next Session (Session 1) 

Peer Ed. 1: In today's workshop, we introduced concepts around consent and sexual harassment. 

Peer Ed. 2: When we get back together, we will use the information we learned today, build upon 
them as we learn more about sexual violence, and discuss ways our simple actions can have 
a big impact on making our communities safer for everyone. 

Peer Ed. 1: We are going to close this session for now, but we'll continue to talk about this topic 
during session two of this workshop. Thank you so much for your attention. 

Reintroduction (Session 2) 

Scene: Students are in a line across the stage 

(One peer educator moves forward) 

Peer Ed.: Hi. If you remember from last time, we are ee PEP, which stands for Teen Prevention 
Education Program. We are here today t• c the workshop, Power Play: 
Understanding Consent and Preventi Harassment and Sexual Assault. My name 
is 

(Peer educator moves back in lie a 1 a students introduce themselves to the audience) 

rl Bridge from Last Session 

Peer Ed. 1: In our last works we learned a bit about sexual violence, consent, and explored sexual 
harassment def*tions and scenarios. 

Peer Ed. 2: I ion, we will learn more about sexual assault as well as the ways we can show 
up one another and our community to help stop sexual violence. Please count with me 
while number you off. Then look for the peer educator holding your group number and 
go with that peer educator to your small group location. 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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►

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note: 
It is not recommended that schools do this workshop in under 90 minutes. 
If following a 60-minute agenda is imperative, take note of what is being 
cut or shortened from the original agenda.
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 7 

Workshop Materials 
Activity Materials 

Template 
Provided 

Skit: 
What's Consent 

Small Group 
Activity: 
Sexual Harassment 
Definitions 

Small Group 
Activity: 
Sexual Assault Definition 
and Consent Flowchart 

Large Gro 
Activity: 
CARES: Strategies for 
Intervening 

Evaluation 

Homework 

5 large posters that say: 

Consent is active and enthusiastic 
permission a person gives for something to 
happen. 

Directly, by giving a clear verbal "yes" 

Freely, without pressure or being persuaded 
by coercion, intimidation, violence, or 
threats 

Continuously, because people are allowed to 
change their mind at any tim 
reason 

And sober—not under th ce of 
alcohol or other drug 

1 Sexual Harassment De 

1 set of 4 Types of S 
group 

1 set of Sexual t Examples cards, for each small 
group

1 Sextit HAassment Definitions Facilitators Guide, for each 
peilleducatc, 

1 y o exual Assault Definition handout, for each 
part ant 

exual Assault Definitions Facilitators Guide, for each 
peer educator 

1 copy of Consent Flowchart handout, for each participant 

for each small group 

ment cards, for each small 

5 large posters that sign that say: 
C - Create a Distraction 
A - Ask Directly 
R - Refer to a Trusted Adult 
E - Enlist Others 
S - Speak Up or Say Something 

Evaluation form for each participant 

Pens or pencils for each participant 

Parent/Guardian-Teen Homework for each participant 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 

   

 ❑   
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  ✓ 
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✓ 

✓ 
 

  ✓ 
 
✓ 

 ❑ 
 

❑ 
 

❑  

✓ 
 

✓ 

✓

 
❑   

 
 
 
 
 

 
 ✓ 

 

 
 ❑ 

❑ 

✓

 ❑ ✓ 
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 8 

Power Play 
Understanding Consent and Preventing Sexual 

Harassment & Sexual Assault Workshop 

Attention-Getting Skit: What's the Big Deal 

Scene: 

Peer Ed. 1: 

Peer Ed. 2: 

Peer Ed. 1: 

Peer Ed. 2: 

(Two peer educators are sitting on chairs, acting as if watching ovie together.) 

(Starts laughing uncontrollably) This movie cracks me p! 

(Obviously annoyed) You think that is funny?! 

(Looking confused) What do you mean? Ho of see that it's funny? 

I don't see what's funny about som 
Actually, I'm getting pretty tired 
violence. 

Peer Ed. 1: (Pushes pause on the remo 
this is just a movie.

Peer Ed. 2: 

Peer Ed. 1: 

I can't chill o 
are a big p 
bothers me. 

M 

being sexually harassed at work. 
the  movies making jokes about sexual 

141$ 
..I mean, I know sexual violence is serious, but 

o t a d laugh a little. 

d other media that make sexual harassment a joke 
xual harassment and sexual assault happen so much. It really 

ook at what happened to Ty in PE class last week. 

You f ten MJ pulled down Ty's pants? You're kidding, right? That was 

Peer Ed. 2: ? See, this is exactly the problem. It's not even a little bit funny.
Even if Ty blew it off, you don't know how they were feeling about it... about 

y 

being exposed like that. It's not okay. It might seem like a prank, but it's sexual 
harassment. 

Peer Ed. 1: So what... every time I hit on someone or play a little prank I have to worry about 
sexual harassment? 

Peer Ed. 2: I think you're missing the point. Laughing at any kind of sexual 
violence—even a joke or a scene in a movie—sends the message that it's okay for 
anyone to dehumanize others. And you're also telling victims and survivors that 
their pain is a joke. 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 9 

Scene: 

Peer Ed. 1: 

Peer Ed. 2: 

I don't know...I still think it's just a joke in a movie but I definitely don't want to 
be causing harm for others... 
You know what? Tomorrow we have that Teen PEP workshop. Maybe we'll both 
learn something. Let's just finish the movie and call it a night. 

Peer Ed. 1: (Pushes play on the remote) Alright I guess... 

Presenter Introduction 

Peer Ed.: 

Peer educators form a line. 

(One peer educator moves forward.) 

Hi. We are Teen PEP from High School. ieen PE ands for Teen 
Prevention Education Program. We are juniors/se ho have been trained 
in leadership and sexuality issues. Today, we're going to ef a workshop for you on 
Understanding Consent and Preventing Sex avment and Sexual Assault 
called Power Play. My name is 

(Peer educator returns to line and all cl is introduce themselves to the audience.) 

40 Workshop Introductio 

Peer Ed. 1: 

Peer Ed. 2: 

Peer Ed. 3: 

Peer Ed. 4: 

LNV 
(Six peer educators move forwar , out of the line.) 

We are here to to about understanding consent, sexual harassment, and 
sexual assau . t c mon in a group of this size for someone to have experienced 
or know som e w o has experienced sexual harassment or sexual assault. If at any 
time ^feel u omfortable with the material or the conversation, we have a school 
cou4elor standing by to meet with you during this time. You may also speak with 

ounselvr or a Teen PEP advisor privately after the workshop. 

<( ajority of people living in America have experienced some form of sexual 
harassment, with LGBTQ people reporting the highest frequency of harassment.1'2
The effects of this harassment—even for witnesses—can be severe and long-lasting. 

Every 73 seconds, a person living in America is sexually assaulted'. Anyone can be a 
victim of sexual assault, regardless of gender, sexual orientation, economic status, 
race, religion, ability, or age. Because of its harmful effects, sexual violence affects 
every one of us. 

Sexual violence is not just an individual issue. It's important to recognize that we 
live in a society that promotes and justifies sexual violence and we are all affected by 
that. Our culture has been built on deeply held gender inequalities that are 
reinforced all around us, from the jokes we hear to the music we listen to, to the 
movies we watch. 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 10 

Peer Ed. 5: 

Peer Ed. 6: 

We each have a role in dismantling the system. By examining our own beliefs and 
actions we can talk with partners about sexual boundaries, practice consent, and 
take a stand against rape culture. We can also use our voices to stand up against 
sexist jokes, support victims and survivors of harassment or assault, and speak out 
against the inequities that we see. 

After this workshop, we hope everyone will see the importance of participating in 
dismantling rape culture by: 

Avoiding language that objectifies or degrades women, people who are not able-
bodied, or LGBTQ individuals 

Speaking up against sexually explicit jokes or jokes that trivialize assault and 
harassment 

Believing and supporting victims/survivors of sexual ar ent and assault 

Being critical of movies, music, and other medi r ote rape culture 

Always seeking active, enthusiastic, clear, con and sober consent from 
partners 

Skit: What's Consent? 

Scene: 

Peer Ed. 1: 

(Six peer educators form a line#o ng ward when speaking.) 

Okay...so I'm hearing th 
culture of sexual vio 
consent, and ho 

the main things we can all do to help change this 
o create a culture of consent. So what exactly is 
ctice it with our partners? 

Peer Ed. 2: (Flips poster M active and enthusiastic permission a person gives for 
something to pen. In the case of sexual behavior, consent must be given: 

Peer Ed. 3: (Flit irectly, by giving a clear verbal "yes" 

Peer Ed. 4: lips oster) Freely, without pressure or being persuaded by coercion, intimidation, 
vio ence, or threats 

Peer Ed. 5: (Flips poster) Continuously, because people are allowed to change their mind at any 
time, for any reason 

Peer Ed. 6: (Flips poster) And sober—not under the influence of alcohol or other drugs 

Peer Ed. 1: Consent should never be assumed—ask your partner for a verbal "yes" and make 
sure you are both giving and receiving enthusiastic, clear, free, continuous, sober 
consent during any sexual activity. Any sexual behavior without consent is sexual 
assault. 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 11 

Skit: Examples of Consent 

Scene: (Four couples line up on the stage together, with ample space between each couple. One 
peer educator is off to the side of the stage to narrate. When couple A is speaking, couples 
B, C, and D freeze and look down, and so on.) 

Peer Ed. Okay...so we showed you in our last skit what consent means. Now, let's see a few 
ways it can look in our couples. It could be as easy as... 

Partner Al: Hey! How's it going? 

4lai

Partner A2: Okay, I guess. What's up? k

Partner Al: Do you want to go play ball after school? 

Partner A2: Yeah, that sounds great. I'll meet you by the gyn ter the bell rings. 

Peer Ed. It can also look and sound like... 

Partner Bl: Would it be okay if I kiss you? 

Partner B2: Yeah, I'd really like that. 

Peer Ed. Or maybe it looks and so this... 

Partner Cl: (Couple mimics k4in,Partner Cl pauses) Are you comfortable? 

Partner C2: Yeah...are 

Partner Cl: 

Partner C2: really just want to keep kissing you. 

<(Partner Cl: Alright, that's cool. 

Oh,fah efinitely. Do you want to go any further? 

Partner C2: Hey...thanks for checking in with me. (Partner C2 leans in to kiss again before 
freezing) 

Peer Ed. Or maybe even this... 

Partner Dl: (Couple mimics kissing, Partner D1 pauses) Hey...I know I said I wanted to do this, 
but I changed my mind. 

Partner D2: Oh...did I do something wrong? 

Partner Dl: No, no, nothing like that. I think I'm just not into it right now the way I thought I 
might be. Can we do something else instead? 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 12 

Partner D2: Of course...I'm glad you told me. Want to play some video games? 

Partner Yeah, that's cool... and thanks for respecting me. 

Peer Ed. Pretty simple, right? Consent can look and sound different ways, but it's always 
about giving and getting an active, enthusiastic, direct, free, continuous, sober "yes" 
during any sexual activity. You should be comfortable talking with your partner 
about your boundaries and desires. And when you can do that, you will find a lot 
more respect and pleasure with one another. 

vs Bridge to Small Group Activities 

Peer Ed.: Thank you to our actors. Now, we're going to break Alp up in small groups and 
give you a chance to learn more about how sexual haras and sexual assault are 
defined and what that means for better understanding cirent. Please count with 
me while I number you off. Then look for t peer ucator holding your group 
number and go with that peer educator to ur sn it7group location. 

Afc?) Small Group Activity: Sexual Harassment Definitions 

Peer Ed.: kIn large group, we learne b N consent and how important it is to make sure you 
always get active, e consent from your partner before engaging in any 
kind of sexual ac it Nov7we are going to think about what happens when we 
don't have co t ch can result in us sexually harassing or sexually assaulting 
another person. In these activities, we will learn the definitions of sexual harassment 
and sexual assai4t. 

Small Group Activ" 
1. Place the Sexu nt Definition card face up and have a volunteer read it aloud. 

2. One at a av volunteers flip over and read the definitions on the Types of Sexual 
Harassment ds. As each definition is read, answer any questions that come up before moving on 
to the next card. 

3. Use the Sexual Harassment Example Cards Facilitator's Guide to help define any of the categories if 
necessary. 

4. Divide the group into pairs and give each pair an Examples of Sexual Harassment card. 

5. Shuffle and put back into a pile the 4 Types of Sexual Harassment cards. 

6. Flip over a Types of Sexual Harassment card, and have pairs decide whether their Example matches 
the Type card being displayed. If so, have them put their card in the middle of the circle and 
explain why. Use the Sexual Harassment Example Cards Facilitator's Guide to help guide 
conversation. 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 13 

7. Allow students to share additional example cards they may see that could fit into that category. 
Clarify any questions before flipping the next Type card. 

8. Discuss the following questions: 

a. What did you learn from this activity that you didn't previously know? 

b. Why is it important to understand the types of sexual harassment? 

c. What are you thinking about differently from having participated in this activity? 

Bridge to Activity 
Peer Ed. 1: 

Peer Ed. 2: 

In this activity, we were able to learn more about what constitutes sexual 
harassment. Sexual harassment is a big issue because it cad cause a person or even 
an entire community to endure physical and emotion conseqi*nces and causes a 
hostile environment that lacks safety and trust. 

It is also important to understand that any t 
more partners where everyone has not give 
considered sexual assault. In this next attivi 
assault. 

ua activity between two or 
iastic, sober consent is 
ill learn the definition of sexual 

fcV.) Small Group Activity: Sexual Assault Definitions 

Small Group Activity: Part 1, DepnitioNs 
t,s1. Hand out Sexual Assault Definitions e one. 

2. Read aloud, with your co-educ f the sexual assault definitions. Do not ask volunteers to read 
these definitions, as it canes nc fortable or trauma-provoking for them. 

3. Pause after each definition to dikuss the questions listed on the handout as a group. Use the 
Facilitator's Guide e the conversation. 

4. Discuss the f estions: 

a. What did yo earn from this activity that you didn't previously know? 

b. Why is it important to thoroughly understand the definitions of sexual assault, coercion, and 
consent? (It's important to understand definitions as a way to ensure you are not coercing or being 
coerced, and as a way to further reinforce what is necessary in order to have established consent) 

c. Regardless of the many ways to define these terms, in instances of sexual assault, there is always an 
absence of what key element? (Consent) 

Small Group Activity: Part 2 
5. Hand out Consent Flowchart and have everyone read it over briefly to themselves. 

6. Explain that they can use the chart to consider their own personal scenarios as they relate to achieving 
consent. 
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 14 

7. Answer any questions participants have. 

8. Discuss the following questions: 

a. What did you learn from this activity that you didn't previously know? What stood out to you? 

b. How could you use the consent flowchart to help determine if you and your partner have 
unlocked consent in your sexual decision-making? 

Bridge to Large Group Activity 

Peer Ed. 1: 

Peer Ed. 2: 

Thanks for the discussion. It's so important that we have consent for any sexual 
activity; that we don't take advantage of anyone who is undetthe influence; and 
that we, as friends, pay attention and intervene when nec% 

Now, we are going to return to large group to learn more a t how we can , u 
intervene if we suspect sexual harassment or sexual assaull eght be happening, and 
what we can do to support a pvictim/survivort comes to us for help. 

Large Group Activity: CARES: Strategies for 
Intervening 

Scene: 

Peer Ed. 1: 

Peer Ed. 2: 

(Six peer educators move 
audience. One at a tinde the tur their sign around and say the following lines.) 

e are holding large signs turned away from the 

If you're in a s 4tion you think someone may be experiencing sexual 
harassment ual cult, it's possible that you can intervene and help that 
person out. is activity, we are going to explore some options that can help us 
intery 'f we ever faced with this real-life situation. It's called the CARES 
me 

oster) One option for intervening using CARES is C-Create a Distraction. 

<( raction can pause the action so that people have a chance to make different 
decisions and the person at risk may be able to get to a safer place. 

(Ask the audience) What are some distractions that might interrupt a situation? 
(Repeat answers as they're called out.) 

Peer Ed. 3: (Show poster) Or you could: A-Ask Directly. Asking the person you believe is at 
risk is a way to find out what they need, or how you can help, in the moment. 

(Ask the audience) What are some questions you might ask someone who may be at 
risk? (Repeat answers as they're called out.) 

Peer Ed. 4: (Show poster) Another option is R-Refer to a Trusted Adult. Finding someone 
with the power to change the situation can be the best or safest option. People with 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 15 

power could be a teacher or staff member in the school, the owner of a store, or 
another trusted adult who holds an authority position. 

(Ask the audience) Who are trusted adults you might turn to when there is a need to 
intervene? (Repeat answers as they're called out.) 

Peer Ed. 5: 

Peer Ed. 6: 

Peer Ed. 1: 

Peer Ed. 2: 

(Show poster) You could choose to: E-Enlist Others. You may not feel comfortable, 
or be able to, approach a situation alone. Asking others to work with you can be a 
good strategy. For example, enlisting a friend to come with you to approach the 
person at risk may help because there is power in numbers. 

(Ask the audience) When might it be a good idea to enlist others to help? (Repeat 
answers as they're called out.) 

(Show poster) Finally is S-Speak Up or Say Something. Your ce is valuable. 
When you trust your instinct that something may be wron nd speak up or step in 
to say something, you are setting the example and expectatrn that others should do 
the same. 

(Ask the audience) How can speaking o t ag ist jokes help prevent 
harassment and assault? (Repeat answ rs they re called out.) 

(Ask the audience) What are so examples of times you can use your voice to 
speak up against sexual viole e> ekeat answers as they're called out) 

We all can play a role 
this skill makes yo 
intervening can 
safety at risk 

ng sexual assault and sexual harassment. We hope 
confident if you ever need to intervene. Remember, 

'fference, though your actions should not put your own 

In this al we will name some important things to know in case you or 
som know is a victim/survivor of sexual harassment or sexual assault. 

kit: to Do? 

Scene: N(Six peer educators form a line. One at a time they move forward and say the following 
lines.) 

Peer Ed. 1: 

Peer Ed. 2: 

If a friend comes to you for help after experiencing any kind of sexual violence, or if 
you have been victimized yourself, it's important to know that you have resources 
to help you. 

The most important thing to remember is that it is NEVER the victim's fault. If a 
person is sexually harassed or sexually assaulted, it is not their fault. If someone 
comes to you for help, it is vital that you believe them, no matter what, and that 
you listen to them without judgement or questioning them. If someone comes to 
you, being supportive could sound like: 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 16 

(Peer Ed 3 moves forward and speaks to an invisible friend while facing the audience) 

Peer Ed. 3: I'm sorry this happened to you. I'm here for you. 

Peer Ed. 2: Or you might say... 

Peer Ed. 3: This is not your fault... no one should have to go through this... 

(Peer Ed 3 moves back) 

Peer Ed. 4: 

Peer Ed. 5: 

Peer Ed. 6: 

If a person is sexually harassed, they have rights and should be protected. If the 
sexual harassment happened in school, it can be reported with a counselor, teacher, 
or other trusted staff member. If it happened at work, they s uld tell someone in 
management they trust. It is against the law for a school loyer not to 
investigate a claim of sexual harassment. 

If a person has been sexually assaulted, they can local rape hotline, rape 
crisis center, or—if they feel comfortable do' g so— he police. They can also go to 
an emergency room or clinic for immediate edi 1 care. 

The effects of sexual harassment and k exual assault can be very difficult and 
potentially long-lasting. Sexual v. n e is ibout power and control. Whenever 
someone is victimized they'v ee ask to feel powerless. Empowering survivors 
to make decisions for themAg , s as choosing to seek counseling and v
healthcare for support, ca help m e regain some control and start to heal. 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 17 

Closure 
Scene: 

Peer Ed. 1: 

Peer Ed. 2: 

Peer Ed. 3: 

Peer Ed. 4: 

(Four peer educators come forward.) 

Remember, sexual assault and sexual harassment are never the victim's fault. 
Blaming victims/survivors and downplaying the seriousness of sexual harassment 
and sexual assault only serve to uphold our culture of sexual violence, which we all 
have a stake in dismantling. 

We can all play an active role to change our culture of sexual violence into one of 
consent and respect. If you hear a sexist joke, say something. Reject media 
depictions of violence against women, LGBTQ people, and her marginalized 
groups. If you suspect sexual harassment or sexual assault t be happening, 
intervene if it's safe to do so. 

Above all, we hope you are taking away a better ,understinlg of how to be sure 
you are receiving freely given, enthusiastic, s ber consenr from your partners every 
time you engage in any sexual activity and 4spect yotr partner if they change their 
mind at any point during sexual activity. Anything less than consent is sexual 
assault. 

If you have any questions aft e is shop, or need additional resources or 
support, we hope you will each ott+o a trusted adult for help. If you aren't sure 
who to turn to, remember that yv'can reach out to our Teen PEP advisors, 
  and . Thank you for your attention and participation. 
Please take a few ute omplete the evaluation form. We will also pass out a 
homework assig t you can do with a parent, guardian, or other trusted 
adult. 

Evaluatio:i 

Pass out evaluations a . Ask all participants to fill out an evaluation and hand it in before leaving 
the workshop. 

Homework 

Pass out Parent-Teen Homework handouts to all participants. Instruct participants to complete this 
handout for homework with their parent/guardian, obtain a signature from their parent/guardian, and 
return it the next day to their classroom teacher. 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Consent is active and 
enthusiastic permission a 

person gives for 
something to happen. 
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Directly, by giving  
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Freely, without pressure  
or being persuaded by 
coercion, intimidation, 

violence, or threats 
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Continuously, because 
people are allowed to 

change their mind at any 
time, for any reason 
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And sober—not under  
the influence of alcohol  

or other drugs 
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Note to facilitators:  
 

This guide is intended to help you see the scenarios in one place. There are many scenarios 
that can fit into multiple categories, and that’s okay. The goal is NOT to have participants 
find the “correct” answer or debate where cards are placed, but instead to give everyone an 
opportunity to hear the different ways that sexual harassment can happen.  
 
If anyone gets hung up on a particular scenario, facilitators should bring the conversation 
back to the definition of consent, which is always about giving and getting an active, 
enthusiastic, direct, clear, free, continuous, and sober “yes” during any sexual activity.  
 
In addition, more information about each of the 4 Types of Sexual Harassment are included 
for facilitators in case participants have questions about how they are defined. 
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 34 

2. At the bus stop every afternoon, a stranger continually asks E to get together and hook 
up. 

3. S and R have been friends for a while, but lately S has been pressuring R to hook up 
and isn't giving up. 

4. F went out for food with a few people from work and awkwardly turned down a pass 
their supervisor made...and now F's hours have been steadily getting cut at work. 

Offensive Remarks About a Person's Sex or Gender 

When a person makes derogatory remarks or treats unfairly anp,Aer person in 
any way based on that person's sex or gender, it is considered sexual 
harassment because it violates Title VII of the Civil Rights 1. In the hallway, a group of students is constantly makin  o ut another student's 

sexual orientation. 

2. B repeatedly and purposefully refuses to use T's of ming pronouns. 

3. V is constantly making offensive comments a ans TV star during homeroom 
where others can hear. 

4. A small group of students runs past th where the LGBTQ club meets 
shouting slurs. 

5. C is constantly making comme ou omen's inferiority to men in Literature 
class. 

Verbal, Physical, I Written Harassment of a Sexual Nature 

When a person sa shows, or writes anything of a sexual nature to or 
around another so who is not welcoming of it. 

1. S sits next t n science every day and constantly stares them up and down. 

2. In the stockroo at work, F's coworker seems to always rub up against them, even 
though there are ways to avoid contact. 

3. A pair of students is watching a sexually explicit video at the back of homeroom with 
the volume loud enough that people can hear it. 

4. X hangs a sexually explicit image on their locker door for all to see. 

5. At an afterschool club meeting, a teacher shares something about their sexual 
relationship with another teacher, and students nearby can hear. 

6. In the locker room, G exposes their genitals for others to see. 

7. A senior sends a nude pic to a few 9th graders. 

(c) 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Understanding Consent and Preventing Sexual Harassment & Sexual Assault Workshop 35 

8. A group of students sits under the bleachers to look up classmates' skirts. 

9. H is tired of having their bra strap snapped on the bus by T. 

References: 

U.S. Equal Employment Opportunity Commission. 2020. Types of Sexual Harassment. Retrieved from 
https://www.eeoc.gov/laws/types/sexual harassment.cfm. 

Rape, Abuse & Incest National Network. 2020. Sexual Harassment. Retrieved from 
https://www.rainn.org/articles/sexual-harassment 

© 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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Sexual Assault Definitions  

The term sexual assault refers to sexual contact or behavior that occurs without explicit consent of the 
victim. Some forms of sexual assault include: 

 Forced or coerced sexual touching or sexual acts of any kind (oral sex, penetration of the 
perpetrator or victim’s body, etc.) 

 Rape (penetration of the victim’s body) 

 Attempted rape 
 

Pause and discuss: 

1. What clarifying questions do you have about this definition? 

Coercion includes using threats, implied threats, intimidation, or other kinds of pressure to get someone to 
do something against their will, thereby taking away their choice. 
 

Pause and discuss: 

1. What are some examples of coercion outside of sexual situations? 

2. What might coercion look or sound like in a sexual situation? 

3. What does it mean to take away someone’s choice? 

4. How might aspects of a person’s identity as part of a dominant group (such as male, cisgender, 
heterosexual, able-bodied, etc.), impact their risk for being coercive?  

Consent is active permission a person gives for something to happen.  
 

In the case of sexual behavior, consent must be given: 

• Directly (by giving a clear verbal “yes”), 

• Freely (without being persuaded by coercion, force, or violence), 

• Continuously (because people are allowed to change their mind at any time), and 

• Sober (not under the influence of any drugs or alcohol) 
 

Consent should never be assumed—ask your partner for a verbal “yes” to ensure you have consent. Any 
sexual behavior without consent is sexual assault.  
 

Pause and discuss: 

1. What does it mean that “consent should never be assumed”? 

2. What does the legal age of consent have to do with consent?  

Sexual Assault  

Coercion 

Consent 
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Sexual Assault Definitions  
Facilitator’s Guide 

The term sexual assault refers to sexual contact or behavior that occurs without explicit consent of the 
victim. Some forms of sexual assault include: 

• Forced or coerced sexual touching or sexual acts of any kind (oral sex, penetration of the 
perpetrator or victim’s body, etc.) 

• Rape (penetration of the victim’s body) 

• Attempted rape 
 

Pause and discuss: 

1. What clarifying questions do you have about this definition? 

cion  
Coercion includes using threats, implied threats, intimidation, or other kinds of pressure to get someone to 
do something against their will, thereby taking away their choice. 
 

Pause and discuss: 

1. What are some examples of coercion outside of sexual situations?  
(Being lied to, blackmail, an authority figure making someone do tasks for them without 
compensation, threating someone if they don’t do your homework)  

2. What might coercion look or sound like in a sexual situation?  
(Being repeatedly asked for sex to the point the person feels like they have to give in, being told 
that “things have gone too far” to stop, saying you are in pain because the other person won’t 
agree to sex as a way to get them to say yes, threatening to “out” someone as gay if they don’t 
have sex, someone in power—like a teacher—having sex with someone who lacks power—like a 
student) 

3. What does it mean to take away someone’s choice? 

4. How might aspects of a person’s identity as part of a dominant group (such as male, cisgender, 
heterosexual, able-bodied, etc.), impact their risk for being coercive?  
(If someone uses—even unconsciously—their position as a member of a dominant group to pressure 
someone to have sex, it’s coercion and that’s sexual assault. For instance, if a popular student 
subtly pressures someone who is less popular/unpopular for sexual favors, or if a cisgender 
person pressures a gender nonconforming person to have sex, it is coercive.) 

Consent is active permission a person gives for something to happen. 
 

In the case of sexual behavior, consent must be given: 

Sexual Assault  

Coercion 

Consent 
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• Directly (by giving a clear verbal “yes”), 

• Freely (without being persuaded by coercion, force, or violence), 

• Continuously (because people are allowed to change their mind at any time), and 

• Sober (not under the influence of any drugs or alcohol) 
 

Consent should never be assumed—ask your partner for a verbal “yes” to ensure you have consent. Any 
sexual behavior without consent is sexual assault.  
 

Pause and discuss: 

1. What does it mean that “consent should never be assumed”?  
(You must ask your partner if they consent to ANY sexual behavior and have to listen for a direct, 
enthusiastic, freely given, continuous, sober “yes” to have consent) 

2. What does the legal age of consent have to do with consent?  
(Each state has its own laws about consent. In the state of New Jersey, for instance, no one 
under the age of 16 can consent to sexual activity with someone 4 or more years older than them; 
therefore, if you are 18 years old and have sex with someone under the age of 16 it’s considered 
sexual assault—period. In addition, high school students—even if they are 22 years old and above 
the age of consent—cannot consent to sex with any employee of their school system—that is 
considered sexual assault.) 

Reference: 
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Consent Flowchart 
Have you +hought about what you 

are comfortable doing and not doing? 

Have you talked with your partner ill 
about each other's boundaries? 

Ivaxamenimai mmoior 

1 

Are you ready & willing to hove sex? 

1.4„„ftmmal mmimior 

Are they ready & willing? 
Hove you directly asked then-i? 

Did they respond 
with an enthusiastic YES?

Did you and your p 
wi+hout pre 

manipulation, 

visimess YES , Nmioesw 

1 
N#f

Do you and your portlier still agree and 
haven't changed your minds? 

YES 

V 

Consent e i t 
Unlocked! 

UNSURE 

J 

UNSURE MIM 
P-A-U-S-El Take some tune to think about your bould ol-iesi 

UNSURE 

I 

P-A-U-S-E! Have a conversation(s) with your partner! ) 

I 

Ar•TN and your partner 
both sober, conscious, and 
legally of age to consent? 1 

UNSURE j 

UNSURE 

Unsure 
' isn't Consent 
a 

Non-Consensual' 

© 2024 CENTER FOR SUPPORTIVE SCHOOLS 
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A 
Ask Directly 
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E 
Enlist Others 
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Understanding consent and preventing sexual 
harassment & sexual assault 

Parent/Guardian – Teen Homework 

Student name: Date:

Purpose
To provide a structure for communication between parents/guardians and teens on the 
topic of sexual consent. 

Directions
Step 1 
Together, read out loud the workshop take home messages below.  

Take Home Messages  
• Above all else, no one should engage in any sexual activity if they don’t have clear, enthusiastic, 

and sober consent. Consent must be given for any sexual activity. Anyone can say “no” to sex at 
any time, at any point during a sexual act, and even if they have said “yes” in the past. 

• Any sexual behavior without consent is sexual assault. Consent should never be assumed—it must 
be given with a clear, verbal “yes” that is enthusiastic, free, continuous, and sober.  

• Sexual harassment contributes to a culture of sexual violence and is highly problematic for 
victims/survivors and witnesses. 

• Sexual assault and sexual harassment are never the victim’s fault. The effects of sexual violence 
on a victim can be long-term and devastating.  

• Seek support if you’ve been a victim of any kind of sexual violence. There are many avenues to 
healing.  

• Believe the victim/survivor. This is one of the most important factors in a person’s ability to 
recover from sexual harassment or sexual assault. 

Step 2 
Teens should share with parents/guardians their answers to the following question: 

1. What was the most important thing you learned in this workshop? 

Step 3 
Teens and parents/guardians should discuss together their responses to the following questions: 

1. How can partners know if they are receiving consent? 

2. What are some ways you can seek help if you or someone you know is a victim/survivor of sexual 
harassment or sexual assault? 

3. What are some ways you can challenge our society’s culture of sexual violence?  
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Step 4 
Parents/guardians should share with teens their answer to the following question: 

1. What values do you want your child to receive from you regarding this topic? 

Step 5 
Please sign and date below, indicating to the advisor that this assignment has been completed. 

Parent/Guardian signature             Date 
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Please rate how much you agree or disagree with 
each statement by placing a check mark in the 
appropriate box. 

Strongly 
Agree  Agree 

Neither 
Agree 
Nor 

Disagree 

Disagree 
Strongly 
Disagree 

This workshop has made me more aware of the 
definition of consent. 

    

This workshop has made me more aware of the 
definition of sexual assault. 

    

This workshop has made me more aware of the 
definition of sexual harassment. 

    

This workshop has helped me understand what I 
can do if a victim/survivor of sexual assault or 
harassment comes to me for help. 

    

This workshop has helped me identify ways I can 
reduce the culture of violence. 

    

Complete the sentence: One of the most supportive and important things you can do for a 
victim of sexual assault or harassment is to: 
 

Name 5 elements of consent:  

1. 

2. 

3. 

4. 

5. 

Name 4 ways you can support someone who has 
experienced assault or harassment: 

1. 

2. 

3. 

4. 

Please rate the presenters on the following by 
placing a check mark in the appropriate box.  Strongly 

Agree  Agree 

Neither 
Agree 
Nor 

Disagree 

Disagree 
Strongly 
Disagree 

The presenters clearly explained the directions 
for each activity. 

    

The presenters were well prepared and 
organized. 

    

Please use the space below to write any comments and suggestions.  
Thank you for completing this evaluation. 
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rIEENP 

TEEN PREVENTION EDUCATION PROGRAM 

Unit Twelve 
Closure & Celebration 

Introduction for Advisors  1 

An Evaluation of Teen PEP 
(2 0 minutes) 

Alliak

\. 2 

Our Stages of Group Development /  "16.  4 

N (15 minutes) 

What I'll Miss Most About Teen PEP 
(15 minutes) 

 5 

What I'll Miss Most About You L.ZY  6 
(45 minutes) 

The Web 
(20 minutes) 

Spiral Out  
(5 minutes) 

7 

8 

Certificates  9 
(7 0 minutes) 
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Unit 12: Closure & Celebration 1 

Introduction for Advisors 

You have completed a year of challenging and rewarding work. The following unit includes activities that 
will give your group an opportunity to reflect on your year and your accomplishments. 

Taking time to celebrate your successes and reflect on your year reinforces the important contributions of 
each group member. It is also an essential component of group stages, (mourning/morning) that allows 
group members to gain closure on this experience and begin to look forward to what lies ahead. 

By the end of this unit, your peer educators should be able to: 

Describe three ways the group was successful in achieving the goals of Teen PEP 

Identify 1 example of how the group progressed through each of the stages oicro development 

Share what they are taking away from their Teen PEP experience

Celebrate the work that's been accomplished individually and colleativelAw roup 

It is recommended that, if possible, this unit be completed in a 2-3i tour blAk of time with refreshments. 

  

 

• 

• 

• 

• 
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Unit 12: Closure & Celebration 2 

An Evaluation of Teen PEP 

Bridge 
Build a bridge from the last activity. For example, "In the last activity 
we..." or "Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to revisit the purpose and goals of Teen 
PEP and reflect on how well peer educators feel they met their 
objectives for the year. 

Directions 
1. Hand out Teen PEP Objectives and review. 

2. Using the Degree of Success chart below as a rating scale, have eve 
rate the degree to which they think the team has been successf 
reaching the target. Ask students to share the reasons for their r 

Reflections 
Discuss the following questions. 

1. How do we know we were successful? 

2. What factors contributed to our success? 

3. What suggestions do you have fo 
differently? 

next year's group could do 

Degree of Success 

• 
Not 

Successful 
Somewhat 
Successful 

• 

Total Time: 
20 minutes 

Materials 
Newsprint and markers 

Teen PEP Objectives 
handout for each peer 
ducator 

Very 
Successful 

  

 

 

 

 

 

 

    

 

1 2 3 4 5 


❑ 

❑ 

 


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Teen PEP  

Program Objectives 

Teen PEP is a peer education program that: 
• Equips students with the knowledge and skills to make healthy 

decisions and have healthy relationships 

To achieve this objective, Teen PEP develops the leadership skills of 
high school juniors and/or seniors so that they can effectively 
provide outreach to freshmen. Both peer educators and workshop 
participants benefit as a result. Some of the skills and attitudes 
that peer educators will develop through Teen PEP include: 

• Knowing accurate sexual health information   

• Improving decision-making skills  

• Exploring their attitudes and values about sex and sexuality 
(both independently and with family) 

• Increasing communication about sexual health issues with 
parents/guardian, friends, and partners 

• Facilitating inclusive and engaging group discussions  

• Developing an appreciation for differences among peers 

• Learning how to collaborate effectively  

• Becoming positive role models for peers  

• Understanding a wide variety of leadership styles
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1. 


❑ 

 


 

Stages of Group Development  
• Forming  • Performing 
• Norming   • Mourning/Morning 
• Storming 
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Unit 12: Closure & Celebration 5 

What I'll Miss Most about Teen PEP 

Bridge 
Build a bridge from the last activity. For example, "In the last activity 
we..." or "Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to share what we each have appreciated 
about being a part of Teen PEP and express what we will miss most 
about the program. 

Directions 
1. Go around the circle and have everyone complete the following 

sentence stem: 

What I will miss the most about Teen PEP is. .. 

(<CS

Total Time: 
15 minutes 

Materials 
No materials are 

eeded. 
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Unit 12: Closure & Celebration 6 

What I'll Miss Most about You 

Bridge 
Build a bridge from the last activity. For example, "In the last activity 
we..." or "Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to show appreciation for each member of 
the group. 

Directions 

Prep Needed Before Class 
Set up the materials for this activity by punching 2 holes in the top 
of each manila folder and looping through the holes a piece of 
string about 2 feet in length, so that each person will be abl( 
hang the folder on their backs. Write or print labels on the p 
each that say, "What I Will Miss Most About You..." e th 
diagram to the right for a visual representation of the product. 

1. Hand out prepped folders to each group memb 

2. Have everyone hang the folder on their b ck. 

3. Have everyone go around and wri 
each person, sharing what is va 
missed after Teen PEP ends for yea 

Ask 

4. Once each person has wiritten thtir message to all other group 
members, have theitake a few minutes to review what was written. 

Reflections 
Discuss the following uestions: 

1. What was it like to write messages for your groupmates? 

2. What was it like reading what had been written for you? 

3. What is something you'd like to say to members of this group? 

message on the back of 
ach person and what will be 

Total Time: 
45 minutes 

Materials 
Manila folders with 2 
holes punched at 
opposite ends of one A

cl 
ide for everyone, 

uding advisors 

all of yarn or string 

cissors 

What 
Will Miss 

Most 
About 
You... 
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Unit 12: Closure & Celebration 7 

The Web 

Bridge 
Build a bridge from the last activity. For example, "In the last activity 
we..." or "Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to reflect on and share feelings about being 
part of the Teen PEP team this year. 

Directions 
1. Have the group stand in a circle. 

2. One advisor, who is holding a ball of string, begins by responding 
the following question: What last comment do you want to share 
group? 

3. Wrap some string around your hand and then throw t f string 
across the circle to a peer educator, who should they the 
same question. 

4. Continue until everyone has received the bal f and spoken. The 
ball of string then returns to the first a o spoke. 

5. Explain that the web that has be, 
and strength which connects e 
ending for the year. 

ymbolizes a web of support 
en though the program is 

6. Pass around the sci 'flow everyone to cut the piece of string 
free that is wrap e 
year. 

heir hand to keep as a memento from the 

Adapted from 100 Ways to Enhance Self-Concept in the Classroom by Jack Canfield and Harold C. Wells. 

Total Time: 
20 minutes 

Materials 
A ball of yarn or string 

Scissors 
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Unit 12: Closure & Celebration 8 

Spiral Out 

Bridge 
Build a bridge from the last activity. For example, "In the last activity 
we..." or "Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to help group members recognize that they 
all came from different backgrounds, but they worked together towards 
a common goal. 

Directions 
1. Have everyone in the group hold hands in a circle with all members 

facing inward. 

2. Remind students that they came together at the beginning of tWe yea 
to work towards a common goal, the Teen PEP target, an to repres 
Teen PEP at their high school. To symbolize this start, retreat, 
the group did Spiral In. As the Teen PEP year come o 4, this 
activity, Spiral Out, is one way to begin to move to things while 
still appreciating the shared group experience. 

3. Explain to students that while continui 
follow the advisor through the circle 
individual they pass. 

d bands, they will 
contact with each 

4. The advisor should drop o hand d lead the group in a circular 
motion inside the big c 

5. When the circle ' ,a4
turn the circl ro 
members are no acing outside the circle. 

itch directions to spiral outwards. This will 
g inward to facing outward so that all 

Reflections 
Discuss the following questions: 

1. What is something you'd like to say to members of this group? 

Total Time: 
5 minutes 

Materials 

No materials are 
needed for this activity 

Am 
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Unit 12: Closure & Celebration 9 

Certificates 

Bridge 
Build a bridge from the last activity. For example, "In the last activity 
we..." or "Yesterday, we learned..." and connect it to the theme. 

Theme 
The purpose of this activity is to reflect on and share feelings about being 
part of the Teen PEP team this year. 

Directions 
During your closure ceremony or celebration, students are awarded 
certificates for their achievement in completing this program. Students 
should be called up, one at a time, to receive their certificates. 

Reflections 
Discuss the following questions: 

1. What is something you'd like to say to members of t is 

Total Time: 
10 minutes 

Materials 
An individualized 
certificate for each 
student (Sample 
ollows, or find more 
emplates by logging 
to your faculty 

a isor account at 
www.teenpep.org) 
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Date Faculty Advisor Signature 

Date Faculty Advisor Signature 
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Unit 12: Closure & Celebration 

Curriculum Feedback Form 
Unit 12: Closure & Celebration TEEN P 

Name of Advisor:   School: 

Today's Date:  Length of your class periods: 45 60 80 90  
No. of class periods to complete unit:  

Please indicate the month the unit was taught: 
September October November December January February March April May 

Advisor feedback is critically important in developing and revising curricular resources that work for 
schools. We appreciate you completing this form (or logging into www.TeenPEP.or to complete it online) 
so we can use your feedback in our process! 

Please consider responding to any or all of the following questions in your f dback: (4 ,

How effective were the activities in increasing students' knowle 
How engaging were the activities for students? 
How clear are the objectives and directions for each activit 
What, if anything, did you do differently for a particular act 
group? 

hy? What was the result for your 
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