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9. Nik walked into the restaurant to meet Jordan for lunch. “Are you for real?”
Jordan said, laughing at Nik’s outfit. “There’s no way I'd be seen with you in
that. After lunch we’ll find you something decent to wear.”

a. Name the red flags.
b. What makes this a red flag?
c. Would this be a problem if it only happened once?

d. What would you do if the person you were with behaved this way?

10. The waitress accidentally spilled some of Ravi’s coke when ghe set it on the
table. Ravi jumped up and cursed at her.

a. Name the red flags.

b. What makes this a red flag? V
c. Would this be a problem if it only happened once?
ay?

d. What would you do if the person you were with behave

11. Sonam caught AJ going through sogfal ia apps and messages on
Sonam’s phone. When confronte eplied “We are together. | can read

your messages whenever | want!

a. Name the red flags. A

b. What makes this a red flag?

c. Would this be a proble happened once?

d. What would you @ person you were with behaved this way?

12. Gabe sen everal text messages today, never got a response
becaus ry was busy at a family event. When Avery finally texted Gabe
back, Gab&gaid, “l need you to respond to me when | text you. Don’t let
this happen again.”

a. Name the red flags.

b. What makes this a red flag?

c. Would this be a problem if it only happened once?

d. What would you do if the person you were with behaved this way?
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13. Amari and Keen are good friends. They went to the mall together last
week. When Amari’s new partner saw this, Keen was threatened and told
to stay away from Amari or else there will be consequences.

a. Name the red flags.
b. What makes this a red flag?
c. Would this be a problem if it only happened once?

d. What would you do if the person you were with behaved this way?

always use protection. However, today, CJ refused to use prgtection and is
pressuring Rag have sex anyway.

a. Name the red flags. V

b. What makes this a red flag?

14. CJ and Raqg have been in a committed relationship and havijg sex. They

c. Would this be a problem if it only happened once?
d. What would you do if the person you were with §eh®ed this way?

15. Clay posted a selfie on social me '@al friends commented on the
picture saying how good Clay lo Nrooks, Clay’s partner, then added a
comment telling people to b f because Clay is taken.

a. Name the red flags.

b. What makes this a red f%@
c. Would this be a prghjem it only happened once?

d. What would you person you were with behaved this way?

N
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Red Flag Scenarios
Facilitator’s Guide

1. Jailyn was washing his car and Jesse was helping him. “Would you hurry
up?!” he yelled. “You are so slow; | could do it faster myself.”

a. Name the red flags. (Impatient, put down, quick to anger)

b. What makes this a red flag? (Jailyn is yelling and insulting Jesse)

c. Would this be a problem if it only happened once? (Put downs are never of. If Jailyn
apologizes and it doesn’t happen again, it may not be a problem. But if ] equently puts

down Jesse, it is a problem.) V

f&ken weeks to
[Move you anyway.

2. Cam showed Alex the project for science that
complete. Alex laughed. “You are so dumb Ca
Who else would love you but me?”

a.  What would you call this red flag? (Pur down)
b. What makes this a red flag? (Alex is makingfCa, stupid and not worthy of love.)

c. Would this be a problem if it only ha & e? (This bebavior shows that Alex doesn’t
respect Cam. If this is really how AWAL‘ ¢ is an imbalance of power in this relationship,

which is unhealthy.) @

3. Peyton was talking to , Jo, when Charlie walked up looking angry.
Peyton greeted Chaylie vt before being able to introduce Jo, Charlie
grabbed Peyto nd twisted hard, and pulled them down the hallway

b. What m¥es this a red flag? (Controlling a pariner’s behavior, isolating a partner from others,
and using physical force.)

away from Jg
a. Name Qre. (Quick to anger, isolation, jealousy)

c.  Would this be a problem if it only happened once? (Yes. Charlie’s extreme reaction indicates
there are anger and jealousy issues. It is never okay to use physical force.)

4. Al told Yuri that they couldn’t hang out on Saturday because of work. “No
way”, Yuri said. “Get out of it; you’re with me on Saturdays.”

a. Name the red flags. (Isolation, tells you what to do)

b. What makes this a red flag? (Yuri is not allowing Al to make is own decisions about what to do
on Saturday.)
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c. Would this be a problem if it only happened once? (Yuri's intention may just be to spend more
time with Al. However, if Yuri repeatedly tells Al what to do and who to spend time with, this is
a problem.)

5. Para wanted to go to a movie with friends. When Ryann acted hurt, Para
said, “It’s a romantic comedy; you wouldn’t like it.” Ryann responded, “I
don’t like your friends. Tell them you have other plans.”

a. Name the red flags. (Isolation, jealousy, tells you what to do)

b. What makes this a red flag? (Ryann is keeping Para isolated by controlling behavior.)
c. Would this be a problem if it only happened once? (If Ryann repeatedly kjis Para from

friends, it is a problem.)
yfamily is

of people anyway;

6. Cass invited Kanan to go to a family 4t of July pi
annoying” Kanan said. “l don’t want to be with ;
it’'ll be a lot more fun to watch the fireworks al

a. Name the red flags. (Isolation, controlling)
b. What makes this a red flag? (Kanan is sez; rrier between Cass and family.)

edpnce? (Kanan may have wanted to spend time
). If the disrespect or isolation continues, it is a

c. Would this be a problem if it only ha'

alone with Cass, but should never i
problem. ) A

7. Ricky was so excited t ting into the afterschool art class and
couldn’t wait to share news. “Art is for weirdos” Ricky’s partner said.

“You’re not goin han® out with those people.”
a. What N ed flags. (Isolation, put downs, tells you what to do)

b. Wha s a red flag? (Ricky’s partner insults Ricky’s interest in art and decides who
RiQ VNG out with.)
oul

c. W his be a problem if it only happened once? (The fact that Ricky is being insulted
and isolated indicates a problem.)

8. “l can’t decide whether to take Spanish or French this year,” said Sam.
“Spanish,” said Taylor. “We’ll take it together.”

a. Name the red flags. (Makes decisions for you)
b. What makes this a red flag? (Taylor is telling Sam what to do)

c.  Would this be a problem if it only happened once? (This may not be a problem if Sam is
simply suggesting he and Taylor take a class together. However, if he forces Taylor to choose
Spanish just to be with him, it is a problem.)
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9. Nik walked into the restaurant to meet Jordan for lunch. “Are you for real?”
Jordan said, laughing at Nik’s outfit. “There’s no way I'd be seen with you in
that. After lunch we’ll find you something decent to wear.”

a. Name the red flags. (Put downs, tells you what to do/wear)

b. What makes this a red flag? (Jordan is making fun of Nik and wants to control whar Nik

wears)

c.  Would this be a problem if it only happened once? (If Jordan was joking, Nik knew it was
a joke, and it only happened once, it may not be a problem. However, if Jordan frequently
puts down Nik tries to control behavior, this is a problem.)

10. The waitress accidentally spilled some of Ravi’s coke whg% set it on the

table. Ravi jumped up and cursed at her.
a. Name the red flags. (Quick ro anger, impatient) V
b. What makes this a red flag? (Ravi is over-reacting to a LN,
c. Would this be a problem if it only happened onge? s not acceptable for Ravi to
curse at a waitress, especially when whar happeyed Nas an accident and no one was harmed.

This behavior indicates that Ravi may have go issues and gets set-off easily.)

Sonam’s phone. When confr replied “We are together. | can read

1. Sonam caught AJ going throug:x%edia apps and messages on
teq A

your messages whenever | #ant:
a. Name the red flags. (. Mg floading privacy)
b. What makes this a re®Nag? (1his is an invasion of privacy. AJ feels entitled to know
Sonam’s busin
c. Would thjsye ¥problem if it only happened once? (If Sonam tells AJ this is not okay and
the beha @ b5, this may not be a problem, as they have worked through the situation.

HoyfloerNgghn should look out for other times A] might invade that privacy and if it
ha again, it is a problem.)

12. Gabe sent Avery several text messages today, never got a response
because Avery was busy at a family event. When Avery finally texted Gabe
back, Gabe said, “l need you to respond to me when | text you. Don’t let
this happen again.”

a. Name the red flags. (Needy, impatient, jealous, tells you what to do)

b. What makes this a red flag? (Gabe doesn’t ask Avery why there’s been no response; needs
constant contact; tells Avery what to do)

c.  Would this be a problem if it only happened once? (If Gabe gets upset one time and they
talk it through, this may not be a problem. If Gabe continues to insist on immediate access to
Avery, this is a problem.)
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13. Amari and Keen are good friends. They went to the mall together last
week. When Amari’s new partner saw this, Keen was threatened and told
to stay away from Amari or else there will be consequences.

a. Name the red flags. (Threatening friends, isolation, quick to anger, jealousy)

b. What makes this a red flag? (Amari’s new partner wants all of Amari astention and
threatening violence)

c.  Would this be a problem if it only happened once? (Yes. It is never okay ro threaten
violence.)

14. CJ and Rag have been in a committed relationship and haviflg sex. They
always use protection. However, today, CJ refused to us tection and is

pressuring Rag have sex with anyway. w
at

a. Name the red flags. (Refusing to use protection, telling you yb
b. What makes this a red flag? (C] is trying to make a se. (on without consent.)

e? J insists Raq has to have sex
ioNgmaking. Birth control and protection are

c. Would this be a problem if it only happened o
without protection, there is no shared sexual deg
shared decisions in a healthy relationship.)

15. Clay posted a selfie on social m %ral friends commented on the
picture saying how good Clawlodked® Brooks, Clay’s partner, then added a
comment telling people togfack because Clay is taken.

st Jlousy)

b. What makes this a re®ag? (Brooks is telling other people ro stay away from Clay, indicating

c. Would t
belongs 4 , this indicates an imbalance of power in the relationship. If this problem is
not JlldyoNgg It could lead ro other control issues in the relationship.)
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How to Help a Friend

Bridge
Build a bridge from the last activity. For example, “In the last activity

b

we...” or “Yesterday, we learned...” and connect it to the theme.

Theme

The purpose of this activity is to increase awareness about the warning
signs of dating violence, develop understanding and empathy for
people in abusive relationships, and increase skills for helping a
friend who is being abused.

Directions

Step 1
Ask participants to name some of the red flags they discussed in @
activity that indicate an abusive relationship. Let them knowy tha s

activity, they will practice some strategies for how to help fri\nds who are
in abusive relationships.

Step 2 \

Distribute a copy of the How to Help a Friend{an®uts to each peer
educator. Have students read handout gen d then ask if they have
any questions. Q

Step 3
Ask for a volunteer* to p
Texting. Select an addjig
Explain that for thig

abused partner in Scenario 1: Too Much
3-4 volunteers to play the role of friend.
Noythe following will occur:

1. The peo g the abused partner in need of help will read
their sceMyio to the class.

2. The three to four friends, will each use one to two strategies from
the appropriate handout to try to help their friend in need.

Repeat this process for Scenarios 2-4. Each role play should take no more
than five minutes. For each round, the remaining students who are not
acting should refer to the How to Help a Friend handouts and check off
which strategies the actors used. Have them also record observations
about what went well and what could have gone even better.

\%

Total Time:

45 minutes

This activity appears in the

workshop

Materials

A copy of the How to
Help a Friend Who is
Being Abused handout
for each peer educator
d A copy of the How to
Help a Friend Who is
Being Abusive handout
for each peer educator
A set of Strategy cards
A timer

oo

Facilitation Note:

*You may want to pre-
select four students to
play the role of the
abuser/abused in need of
help. It is important that
the students who play
this role do not overact,
as it can be troubling for
students in the group, or
can even be traumatizing
to someone who has
experienced abuse in the
past.

7
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Reflections

Step 4

After the four scenarios are complete, have students reform a large group circle. Discuss the
following questions.

1. If you were the abusive person receiving help from your friends, how did it feel? What was most

helpful?

2. Ifyou were the abused partner receiving help from your friends, how did it feel? What was most
helpful?

3. If you were one of the friends, how did it feel to try to help? What was difficult about the task?
What was easy? Why?

4. If you were an observer, what observations did you make about helping fw abusive
relationships?

5. How realistic is it to expect someone to confront a friend about abus Wior?

harmful? (Offering advice can sometimes feel like a judgment. {l ellin} t7e abused person to leave the
relationship can isolate them even more and make them lesg likeMNgg#lk about it with you in the

future)

7. What should you do instead of offering advice?
get mad or frustrated, and play back what you lgflar

6. A common reaction is to tell your friend to get out of the re' . Why might this be

orttve, practice good active listening; don’t

0 yoRr friend can start to hear the red flags for

themselves.) \b
8. What do you think would be the har%g out helping a friend who is being abused in
real life?

9. How has this role-play been u
10. What has this role-play taugh®Wou about the experience of people being abused by a dating

partner?
11. How can you congigudo support friends in abusive relationships even after a particular incident

has passed?

ol Learning
If your group is régeting virtually, use modified directions and materials found at one of the

following links. You can also access these links from the Teen PEP-Bridge curriculum website:

Google Slides:
https://docs.google.com/presentation/d/1o0VsfF1cloUzTBI1EPgEbO9UNWUIXTWILSEVS8LXMhmPc/c
opy#slide=id.gh952bd253a_0_53

Google Docs:
https://docs.google.com/document/d/1p2MuChTtjVnLVDnw_JEjol700-OMAcXd2uRsu9iBigM/copy

https://docs.google.com/document/d/1yKG8TrWj100EdhAYZ4hQUOr500kS31zZHnWeceLIOQY/cop
y
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How to Help a Friend Who is Being Abused

Knowing your friend is being abused by a partner can be hard on you, but
knowing how you can help can make it a little easier. Consider the
following recommendations to be the best friend possible.

U start by reaching out. Don’t be afraid to let your friend know you are
concerned for their safety.

matter what. You need to be there to listen, regardless o ther or not

UBe nonjudgmental of decisions; remain patient and on your Siend’s side no
your friend stays with the abuser. Continue to be therefoVryo friend after

the relationship ends, too.

[ share what you’ve learned about abuse from t@it in a caring way.
Make sure your friend knows the abuseisgzr ir fault.
O Encourage your friend to get he %

er through calling the National

Domestic Violence Hotline atd:8X0-M9-SAFE, talking to a parent or
guardian, or reaching out@ | counselor.
Q Develop a safet with your friend. Remember, leaving a relationship

the help necg remain safe if and when they decide to leave.

N

Qi you feel like you’re not doing enough for your friend, remember that just
being there is very important. Patience, understanding, and care are the
things your friend most needs from you.

can often be ‘ j of Increased risk of abuse, so be sure your friend has

] Remain focused on bringing your friend up, but do not put the abuser
down. Never go after the abuser physically, verbally, or via technology.
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Unit 5: Healthy Relationships

How to Help a Friend Who is Abusive

Having a friend who is the one being abusive can be just as hard on you,
but you can play an important role in getting that person help. No matter
how hard, remember that remaining silent won’t help stop the abusive
behavior, and both your friend and their partner need help. Consider the
following recommendations to be the best friend possible.

U start by reaching out. Don’t be afraid to let your friend know you are
concerned about the abuse, worried for their partner, and wsnt both of

them to get help.

[ Make sure your friend knows that while you dopsmgNept the behavior, you
are willing to be supportive if they seek help a @« rks to break the
patterns of abuse. Go with your friend to tagk toNes#Oach, school counselor,
parent/guardian/caregiver, or other trus dult.

[ share what you’ve learned abouts&om this unit in a caring way.
t

Make sure your friend kno use is never the victim’s fault—don’t
allow your friend to make ses for the abuse or blame their partner.

Q.

L Remain patient %ﬁportive of a friend who is trying to change. Be
d

encourage your friend, and set a good example in

available to I
your own ‘ Ehips. If your friend refuses to change, you may need to
report tQu & and/or walk away from the friendship.
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How to Help a Friend
Scenario Cards

Abused Partner

Scenario 1: Abused Partner
Too Much Texting

| am a high school senior going out
with a sophomore. | can’t stand
some of the stuff my partner does—
like texts me constantly throughout
the day and expects me to answer
right away. And every time | get
together with friends, my partner
gets really upset if | don’t include
them. If | talk about breaking up
there is a lot of drama and even
threats of suicide. After school, I'm

of my friends.

going to talk about it with a couple\ a

Scenario 3: Abused Partn @
Sick and Tired q~

| am so tired of fig with my

partner | feel sick trying to

make it work c@‘ we’ve been
»

together a . 2 and we’re about
to go to t)‘%me college. My
partner is pr&§ty controlling and
even though | try to do everything
right, it’s never enough. Even when it
seems like things are going great,
after a while everything blows up. |
really need to hang out with my
friends so I’'m going to go to AJ’s
house on Friday night. Instead of
telling my partner, I'll just send a text
every hour or so.

Abusive Partner

Scenario 2: Abusive Partner
What’s Going On?

I’'m not sure what’s been going on
lately. | guess I’'m stres%d out about

finals, and the champil ip game

coming up. | ge WOver the
littlest things - li rything my
S

partner do e off. The other
day, whe tner was talking to
Alex , | totally lost it and

ed to break off the
ip altogether. | feel out of

some teammates want to talk
e after practice today.

Scenario 4: Abusive Partner
Get Lost

My best friend told me he didn’t like
how I'm treating my partner. | told
him to mind his own business; it’s
between the two of us. If she would
just stop dressing so sexy and flirting
with every guy at school, everything
would be fine. It’s not easy dating
someone so immature - | have to
make all the decisions.
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School-Wide Campaign Check-In

Br.ldge . . B @ Total Time:
Build a bridge from the last activity. For example, “In the last 5 minutes
activity we...” or “Yesterday, we learned...” and connect it to the

theme.

Theme & Materials

The purpose of this activity is to ensure peer educators responsible
a A copy of the

for implementing a school-wide campaign following this unit’s ! School-Wide

corresponding workshop are on track. Campaign Check-In
andout for each

Directions peer educator in the
Step 1 ﬁ:ic;utp;siscagned to
Upon completion of the unit, distribute copies of the Schog,

Campaign Check-In handout to each peer educator in the @ 7 ~N
responsible for this unit’s topic. Students should start fgrm O Facilitation Note:
ideas for their campaign as you begin preparing for rkshop Be sure peer educators

Review the School-Wide Campaign Guidelines ¢ peer focus on the healthy

educators received in Unit One to ensure the k. Remind relationships aspect of
students that they will need to submit ideasego approval. As this unit for
advisors, be sure to get the proper approva e school or implementing the

School-Wide
Campaign in the
middle school and
NOT on dating
violence.

community before students impleme iNcampaign ideas.

\. o

O
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School-Wide Campaign Check-In

Workshop Topic: Healthy Relationships

Group Members:

S
1_ ;

N

Plan for each structures requency)
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Parent/Guardian-Teen Homework

Bridge

Build a bridge from the last activity. For example, “In the last
activity we...” or “Yesterday, we learned...” and connect it to
the theme.

Theme

The purpose of this activity is to provide a structure for
communication between parents/guardians/caregiver and
teens on the topic of healthy relationships.

Directions
Step 1
Upon completion of the unit, distribute copies of the O

Parent/Guardian-Teen Homework handout to each peer
educator.

In advance of the workshop, peer educators sho plete the
homework assignment with a parent/guardiaggcagegive®, have it

signed, and turn it back into advisors. A\

@ Total Time:
5 minutes

/ Materials

A copy of the
Parent/Guardian-
Teen Homework

andout for each
V peer educator

r )
Note:

Having peer
educators
complete this
homework
assignment
before the
workshop can
help them create
buy-in among
workshop
participants when
asked to do the
same.

~ o
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Healthy Relationships

Parent/Guardian-Teen Homework
Student name: Date:

Purpose
To provide a structure for communication between parents/guardians/caregiver and teens on
the topic of healthy relationships

Directions
Step 1
Together, read out loud the workshop take home messages below.

Take Home Message
e Ina relationship, don’t settle for less than you deserve. Be clea at you want and
how you expect to be treated.

e Healthy communication skills are critical in any relatlo enable you to express
how you feel and what you need.

o A healthy relationship is possible when both peogle Navest the time and commitment to
develop trust, communication, and respect fogga er’s needs and values.

Step 2 @
Teens should share with parents/ guardﬂ& rs their answers to the following

unSUOl’IS

1. What was the most importa @u learned in this workshop?

Step 3
Teens and parents/gua @ s/caregivers should discuss together their responses to the
following questions:

1. How you Qreated in any relationship (friendship and romantic)?

2. Why it’s ilNg6rtant to uphold one’s values and standards in relationships?
3. What is an ex®mple of an 7 Message you could have used to help solve a recent conflict?

Step 4
Parents/guardians/caregivers should share with teens their answer to the following question.

1. What values do you want your child to receive from you regarding this topic?

Step 5
Please sign and date below, indicating to the advisor that this assignment has been
completed.

X
Parent/Guardian/Caregiver signature Date
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Curriculum Feedback Form “”MX
Unit 5: Healthy Relationships CEN PEP-BRINOE
Name of Advisor: School:
Today’s Date: Length of your class periods: 45 60 80 90 _

No. of class periods to complete unit: __
Please indicate the month the unit was taught:
September October November December January February March April May
d d d d d a a a a

AdVvisor feedback is critically important in developing and revising curricular resources that work for
schools. We appreciate you completing this form (or logging into www.TeenPEP.org to complete it online)
So we can use your feedback in our process!

Please consider responding to any or all of the following questions in your feedbaj:

How effective were the activities in increasing students’ knowledge?

How engaging were the activities for students?

How clear are the objectives and directions for each activity?

What, if anything, did you do differently for a particular activity: hat was the result for your
group?
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Please scan and email to info@supportiveschools.org ¢ Attn: Teen PEP Research & Administrative Associate
or complete online at www.TeenPEP.org
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Don’t Settle for Less:
Healthy Relationships Workshop Overview

» Workshop Objectives

After participating in this workshop, students will be able to:
e Describe how you want to be treated in any relationship (friendship agd romantic).
e EXxplain why it is important to uphold one’s values and standards i%nships.
o ldentify five characteristics of healthy relationships.

e Demonstrate the use of effective communication skills thro;s se of I Messages.

» Take Home Messages

The goal of this workshop is to help students id
to give them the skills and confidence they n

While conducting the workshop, peere&x

participants to take home:
® In a relationship, don’t settlﬂ%han you deserve. Be clear about what you want and how

you expect to be treate

alities they want in a relationship and
e that all of their relationships are healthy.

ould keep in mind the important messages for

® Healthy communigation sW{ls are critical in any relationship and enable you to express how
you feel and w need.

® A healthy rgfatid is possible when both people invest the time and commitment to
devek& gmunication, and respect for each other’s needs and values.
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Workshop Agenda

» 45-minute workshop

Attention-Getting Skit: Constant 2 minutes
Contact

Presenter Introduction 1 mﬂe‘ﬂ

Workshop Introduction OAte

Bridge to Skit O minute
Skit: The Green-Eyed Monster

2 minutes

Bridge to Small Group Activj 1 minute

30 minutes

Characteristics of a Hea®p =5 15 minutes
Q~ 15 minutes
Bridge to % 1 minute
Skit Re@i S 3 minutes
CIOQ 1 minute

Evaluation & Homework 2 minutes
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Workshop Materials

Activity Materials Template
Provided

. O Skit props:
Skit: *  Cell phone

Constant Bell or chime that sounds like a text message
Contact Blanket

8 Chairs

6 signs that read: 4
Going to Class
In Class V

With Friends

At Dinner
Doing Homework

Bedtime

Small Group 1 sheet of newsprint€Qr gfch small group with header:

1 marker f

all group

Activity: * Qualities N y Friendships
Characteristics of a

Healthy Relationship

Small Group Q  1- Nessa2®% Definition sign for each small group
Activity: - I Messages Sentence Stems sign for each small grou

4 g group
I Messages O 1set of / Messages scenarios for each small group

Evaluation O Evaluation form for each participant

QO Pens or pencils for each participant

Homework O Parent-Teen Homework handout for each participant
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Don’t Settle for Less:
Healthy Relationships Workshop

Attention-Getting Skit: Constant Contact

Scene: Peer educators stand in a line at the back of the stage with backs turned to the
audience.

Stage is set in 5 distinct sections: %
1. Two chairs side by side, with Teacher standing z%t m (“In Class”)

Two peer educators stand casually “talkj Friends”)

o

8. Two chairs facing inward with MoOmM sitz, of them (“At Dinner”)
4. One chair by irself (“Doing Homework”)
5. Three chairs close together facing o ction with a blanket on top. (“Bedtime”)

Stage dotted line throughou
the skit

® O
Toni, Paige and friend start
Remainsﬂ here and travel the
Off- A path indicated by the/

N4
w o &

(All peer educators in the skit should freeze until Paige gets to them)

One peer educator (TONI) remains off-stage, making a loud “ping” sound (verbally or
with a bell or chime) to simulate a cell phone text message. Also gives lines from off-
stage.

The peer educator closest to 3 chairs turns and holds sign: On the way to Class.

Two peer educators as the friends start walking across the front of the stage. They stop
when Pai ge receives a text message.

©2020 Center for Supportive Schools
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Toni:

Toni:
Paige:
Toni:
Paige:

Toni:

Teacher:

Toni:

Toni:

Teacher:

Toni:

Toni:

Teacher:

Paige:

Toni:

Toni:

Toni:

PING!

(The friends stop, Paige reads text)

I love you!

(Smiles) 1t's Toni. (Paige texts back and the friends continue walking across the stage)
PING!

(They stop again) It’s Toni again.

Where are you?

(Paige texts back again. The friends walk ro the teacher and sfgn the two chairs on the
opposite side of the stage)

Okay everybody, let’s get your books out! O
PING!

(Paige looks at phone)

Do you miss me? @
Paige, put that phone a A
PING! %@

(Paige looks
See glass???

Th2 peer educator closest to the group of friends turns and holds sign: After Class.
(Paige gets up and walks to the group of two peer educators)

Hey guys, what’s up?

PING!

(Paige reads the text)

Where are you?

(Paige texts back)
PING!
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Healthy Relationships Workshop 6
(Paige reads text)
Toni: I need to see you!
Paige: (To friends) Sorry, I gotta go... see you tomorrow.
The peer educator closest to 2 chairs turns and holds sign: At Dinner
(Paige walks to the two chairs and sits down. The two act like they are eating.)
Mom: What did you do today, Paige?
Toni: PING! A
(Paige reads text) V
Toni: Are you home?
Mom: Paige, no phone at dinner. O
Paige: Sorry. (Puts phone in lap)
Toni: PING! @
(Paige looks at text) A\
Toni: Are you done yet? @
Mom: PAIGE!
The pee closest to 1 chair turns and holds sign: Doing Homework
(2 z to the single chair and sits down. Pretends to be at the computer doing
(37 e
Toni: PING!
(Paige reads text)
Toni: I miss you.
(Paige texts back)
Toni: PING!
(Paige reads text)
Toni: Can I come over?

©2020 Center for Supportive Schools

WA -0021592



Case 6:25-cv-01748-AA Document 101-18  Filed 02/13/26  Page 28 of 368
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The peer educator closest to 3 chairs turns and holds sign: Bedtime

(Paige looks annoyed and ignores text. Stands up, yawns, and goes to the three chairs. Pulls
back the blanket and curls up on the chairs as if is in bed. Closes eyes.)

Toni: PING!
(Paige looks at phone)
Toni: Are you asleep?

(Paige screams, turns off phone and throws it, then pulls blanket over head. Then the other
peer educators turn around and walk forward to join Paige, form a [S' e, and begin

introductions.)

f Presenter Introduction

Scene: Students stand in a line across the stage. ‘

(One peer educator steps forward.)

Peer Ed.: Hi. We are Teen PEP from
Prevention Education Prog
in leadership and sexualigy i
healthy relationships,

(Peer e‘ducﬂtor@in line and all students introduce themselves to the audience)

(e
% Work<hop Introduction

igh School. Teen PEP stands for Teen

juniors/seniors who have been trained
.Qoday, we're going to do a workshop for you about
shop is called Don 't Settle for Less. My name is

0 peer educators step forward and present the introduction, trading off paragraphs.)

Peer Ed. 1: Today we are here to do a workshop for you about Healthy Relationships. When we
say relationships, we mean all kinds — friends, family, and romantic or dating partners.
It is important for all of us to think about how we want to be treated in our
relationships. What are some of the qualities you would want in a best friend? (Repeaz
responses as they are called out: Trust, fun, like to do same things, kindness, caring, easy
to talk to, etc.) Good.

Peer Ed. 2: You probably want those same qualities in a romantic dating relationship too. Today
we are going to give you an opportunity to think about the qualities of a healthy
relationship and we will practice some communication skills to help you be clear about
what you want and don’t want when it comes to your friendships or romantic partners.

(Peer educators step back into line.)
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%}k Bridge to Skits

(Two peer educators step forward.)

Peer Ed. 1: You may have noticed that we use the term “partner” instead of boyfriend or girlfriend
when we are talking about a dating relationship. That is because two people in a couple
could be anyone of all gender identities, male and female, two people of the same
gender, or non-binary and we want to include everybody.

Peer Ed. 2: You probably also noticed that in our opening skit, Paige was feeling overwhelmed
because Toni was texting all the time. Later, we’re going to discuss whether you think

they have a healthy or unhealthy relationship. But first we're going to show you
another skit. It’s called 7he Green-Eyed Monster.

(Peer educators step back into line and all peer educarors ru Wc/es to the audience.
7

Peer educators who are not performing in a skit should y en and silent in line

with their backs to the audience.) O

About the Skits

Using dramatic ski x ducators will present
examples of refatioRshi®pressures common to
C

teens. Peer are encouraged to adapt the
language i€thgfskits to better reflect their school

comm . ays, the language that is used
shoul and relevant, but not offensive.

Skit..The Green-Eyed Monster

Scene: Darryl is standing at locker getting books and Angel walks up, obviously angry.
Angel: So where have you been?

Darryl: I was talking to Liz about our science project.

Angel: Really? What else were you talking about?

Darryl: Nothing!

Angel: Well, I want to talk about tonight.
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Healthy Relationships Workshop 9

Darry!l: Oh, remember? I told you. Ben got some tickets for us to go to the game.

Angel: What? No, you didn’t. You promised to come over tonight.

Darryl: Angel, no, I told you. This is important.

Angel: Really? I thought I was important. (Stomps off.)
(Daryl shakes their head, gets another book from the locker. Ben and Jenna walk up to
Darryl.)

Jenna: Hey Darryl, how’s it going?

Darryl: Ok, I guess. What's up? 4

Jenna: I’m just on my way to practice. You guys have fun at th Wight! (Walks off
stage.) é

Darryl: Jenna is so chill. You’re lucky. O

Ben: Yeah, she’s cool. Why? Angel treats you something?

Darryl:  Notexacty ... well... Angel gets @ hen T hang out with anybody except
them. \

Ben: Really? A

Darryl: Angel wants to be '%the time. I used to think it was cool, but now, I don’t
know.

Ben: That’s nhis is the first time I’ve seen you in a while. Don’t let Angel tell you
what to d8

Darryl: \w I like Angel and I don’t like it when they’re mad.

Ben: el should talk to someone about the jealousy. If they won’t, then you have to

decide if this is what you really want.
Darryl: No, it’s not what I want. But I don’t want to break up with Angel either. Ugh!

Ben: Yeah, I get it, but you have to talk to each other and maybe even a counselor too.
Things can’t stay like this. Come on, we're already late.

» Processing the Skit

(Two peer educators step forward.)
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Peer Ed. 1: You have just seen two couples who are having some problems. What do you think is
going on with the first couple, Paige and Toni? (Repear answers as they are called out:
Texting all the time; won't leave their partner alone)

What do you think Paige should do? (Repear answers as they are called out)

Peer Ed. 2: What do you think is the problem in the second skit between Darryl and Angel?
(Repeat answers as they are called out: Jealousy and not wanting their partner to be with

anybody but them)

What do you think Darryl should do? (Repeat answers as they are called out)

er trusted adult to

Peer Ed. 1: Those are some good ideas. It seems like both couples have some xings to work out

together. They may also need to try speaking with a counselo

help them work through their issues. V

relationships. Now we're goinyro Wgedk up into small groups so we can talk more
about healthy relationshj ¢ count with me while I number you off. Then look
for the peer educator g your group number and go with that peer educator to

your small group l?l g

(e
A Charactevistics of a Healthy Relationship

Peer Ed.:  We hope these skits gave you E ing€ to think about when it comes to

Ger introductions, two peer educators in each small group say:)

Peer Ed. 1: We're going to do an activity that can help us think more about the qualities we want
in our own relationships.

Peer Ed. 2: What kinds of relationships do you have in your life? (Family, friendships, romantic,
teacher-student, etc.) Good. For right now, we are going to spend some time talking

about friendships.

Step 1

One peer educator places a sheet of newsprint labeled Qualities of Healthy Friendships in the middle of
the circle. Ask participants to brainstorm all qualities that are important to have in friendships and
write responses on newsprint. Prompt students to come up with any missing qualities from the list.

(See the complete list below.)
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Qualities of Healthy Friendships

e Open and honest communication

e Can depend and count on each other

Shared decision-making, one person doesn’t always have it
their way

Help each other feel good about themselves

Care about each other

Trust

Don’t share secrets/private information with others
Respect

Accept each other for who they are

Listen to each other and hear each other’s opinions

Solve conflicts in a fair and respectful way 4
Support each other in good times and bad

Enjoy spending time together

Step 2

Discuss the following questions.
What does open and honest communicatio

Why is it important for friends not to shar #formation with others?

1

2

3. What does having respect for a frlend%l:

4. How does someone solve conflic postWe way? (Listen to one another, explore all sides of the

issue without being judgmental,

e-ghlling or violence)

5. What are some examples of cision-making? (Decide together where to go, what to do).
Why is it important for both p8gple to decide things together? (So both people feel equal in the
relationship)

6. How common i Ne these qualities in friendships?

7. How do yoygkn

Step 3

Peer Ed. 1: Good job. These are all important qualities to have in a good friendship. Now we’re
going to look at this list again and imagine that this is a dating relationship. Even if
you are not dating right now, it’s a good idea to think about these kinds of things.

Which of these friendship qualities would you also want to have in a healthy dating
relationship? (Place an asterisk (*) by each quality the students call out. You should
end up starring all of the qualities.)

Peer Ed. 2: What qualities do you want to add to this list now that we’re talking about a dating
relationship? (Write responses on the same newsprint in a different color. Make sure
each of these items make the list before moving on.)
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Additional Qualities for
Healthy Romantic Relationship

Love/emotional attachment

Privacy

Both want to be in a committed relationship

Set clear expectations for what you want from the
other person

e Monogamous/Exclusive (not seeing anyone else)

4

Step 4

Discuss the following questions.

1. Why is love important in a healthy relationship?

dating relationship, what types of things should people talk about? el — what makes
them happy, boundaries within the relationship, why they want to (R tonship; protection if they
decide to become sexually active)

2. Open and honest communication is very important in all types of hﬁlthy relationships. For a

3. What things would you want kept private in a dating relati hat may differ from a
friendship? (In all relationships, it’s important to keep pers&al information confidential. In a dating
relationship, this would also include any sexual behayio

4. How can you be sure both people want to beg

don’t settle for a person who doesn’t want to ¢ /
t

5. Why is setting clear expectations abogt w

itted relationship? (7alk about it and
at’s what you value)

u want from your partner important in a healthy

relationship? (It helps establish boungliries ere is no confusion about what a person wants in a
relationship)

6. Why is monogamy import ing relationship? (1z shows respect for your paremer, if you're
sexually active, limiting your ni¥gber of partners reduces your risk for STIs and HIV)

7. What should you d er person wants to do more sexually than you feel comfortable
doing? (Be clear r values; tell your partner how you feel; don’t do anything sexual that you do
not want to dg

Step 5

Ask participants Myeview the two lists. To reflect on the activity, discuss the following questions.

1. Why might it be hard to have a healthy relationship if your partner is much older than you are?
(The older partner may make all the decisions or pressure the other person to do things they don’r want
to do.)

2. What might happen if many of these qualities are not present? (Your relationship might become
unhealthy or even abusive; you might be settling for less than you deserve)

3. What's the harm in staying in an unhealthy relationship? (1 can ruin your self-esteem and have
negative effects on your academics, health, and other relationships. It can also make it more likely that
you will get into unhealthy relationships in the future.)

4. s it possible to have all these characteristics? (Yes) How do you get there? (Take your time to get to
know your partner and communicate your values and expectations to each other.)
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Step 6
Share with the group the healthy relationship slogan the peer educators came up with in their Teen
PEP class:

(Write in your slogan)

Peer Ed. 1: Itis important for students to think ahead about what a healthy relationship looks like
so that one can recognize early the signs of a healthy and potentially unhealthy
relationship.

Characteristics of a Healthy Relationship

J[amboard

4‘%& Bridge to Next Small Group Activity

Peer Ed.:  Great job everyone. Now that we've identified ¢ @ e Want in our relationships, we
are going to work on how we can communigate Wghg#le people we care about.
Sometimes we find ourselves in relationshy
not totally comfortable with, making jt h alk to that person about how we are

feeling. Today we’re going to teac u fective communication strategy you can
g y going gyYy
use in these kinds of situations. re galled “7” Messages.

s\ situations with a partner that we are

A small Group AcLivity: | Messages
Step 1 \¢
Ask the group if anyone er heald of an 7 Message. If so, allow a few volunteers to describe what 7
Messages are in their own ™t hen place the Teen PEP / Message Definition card in the
V!

middle of the circle@ nteer to read the card out loud.
Next, place th ges Sentence Stems sign in the middle of the circle. Ask volunteers to

read each senten®ystem out loud. Explain that these sentence stems offer four options for how to use /
Messages in a conversation with a friend or partner. Explain that in this activity you are going to first
model how sentence stems might sound in a conversation with a friend, and then everyone will spend
time practicing using them with a partner.

| Message Sentence Stems

l. When you , | feel

2. 1 would like

3. 1don'tlike when because

4. |need so | can . 7
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» Example 1, Modeled by Peer Educators

Peer Ed. 1: Are you serious? We are going to hang out with your friends again today?

Peer Ed. 2: So what? My friends are awesome...and we always have such a good time.

Peer Ed. 1: It’s not that...but I would really like to hang out with my friends as much as we hang
out with yours. Or sometimes it could be just the two of us.

Peer Ed. 2: Ok, that seems fair. I already told them we’d go hang out today, but why don’t you see
what your friends are up to this weekend.

Peer EA. 1: (To participants) What I Message sentence stem did I use in this scenario?

» Example 2, Modeled by Peer Educators

Peer Ed. 2: Hey! The coolest thing happened... V
e%‘

Peer Ed. 1: (Cuts Peer Ed. 1 off) Oh wait, the coolest thing hap E the other day! I was
walking down the street, right...

Peer Ed. 2: (Politely cuts Peer Ed. 2 off) Wait. Chris, when yo rrupt me I feel like you don’t

care what I have to say.

Peer Ed. 1: Oh! I'm sorry. (Sits straight up and (ks Ed. 1 in the face). Okay, you go...I'll
listen. What happened?

Peer Ed. 2: (7o participants) What [ Z@e ce stem did I use in this scenario?

Step 2 %

Have students pair up with som% ive each pair a scenario card. Explain that they should read
the

the scenario and, using one of tence stems in the circle, use an I Message to talk to their

“partner” < E

After each person i Air®have gone, ask for volunteers to demonstrate their I Messages by reading
the scenario firsg#nd biving their response.

Step 3

» Discussion Questions
1. Which “I” messages were the most difficult to deliver? What made it difficule?
2. Why do you think it can be hard to talk to people in this way?

3. How can using “I” messages strengthen a relationship?

Peer Ed. 1: Thank you for your participation. We hope you learned some things about healthy
relationships. Now we’re going to go back to large group to see what happened with
our couples from the opening skits.

I Messages
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%}k Bridge to Skits: Resolutions

Scene: (Peer educators line up, facing the audience. Two peer educators step forward and
speak to the audience.)

Peer Ed. 1: We hope this workshop gave you some ideas about what you want from your
relationships and how to communicate your needs and feelings with others.

Peer Ed. 2: Wait...we can’t end before we tell them what happened to our two couples—Paige
and Toni and Angel and Darryl!

Peer Ed. 1: You're right. Let’s take a look and sce...
(Peer educators step back into line and all peer educators turn th% to the audience.
0zen

Peer educators who are not performing in a skit should remai% d silent in line

with their backs to the audience.)

™
1L
(L

wa  Skit: Constant Contact Resoiition

Scene: Paige and Toni step forward.

Toni: Hey Paige. I've been texting yo orggng. Why didn’t you write me back?

Paige: Hi Toni. Uh, yeah. I needagg t Xrou about that.

Toni: What? Are you breagkingdp yith me?

Paige: No, no, it’s not tIN I just don’t like getting so many text messages all the time.

Toni: Why? I’Athng you know how much I like you.

Paige: Lyen e you too. But the constant messages — it’s just too much.

Toni: 1ly? I thought you liked my undivided attention. (Puzs arm around Paige and smiles)
Paige: I like it that you care about me, but when you constantly interrupt me all day long -

i’s kind of annoying. I feel like you’re checking up on me; like you don’t trust me.

Toni: No, it’s not that — I just want you to know how often I think about you. I'm sorry, I
don’t mean to annoy you. (Looks down, dejected)

Paige: (Laughs) Oh stop. Let’s try for once in the morning, once in the afternoon and once at
night. Besides I see you all day long!

Toni: Okay, okay, I get it.
(Toni and Paige step back into line.)
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Skit: The Green-Eyed Monster Resolution

Scene: Angel and Darryl step forward.

Angel: I've been waiting for you for 30 minutes.

Darryl: I told you I had practice.

Angel: So, who were you talking to?

Darryl: Nobody! Angel, what’s your problem?

Angel: Me? You’re the one who's always talking to other girls when y%v it upsets me.

Darryl: I’'m not cheating on you, Angel; I wouldn’t do that. But I have to t&% to people. You
don’t even like it when I talk to my friends.

you glad I love you so much?

Angel: Oh Darryl....(Puts arms around Darryl) 1 just IO\O much. I can’t help it. Aren’t

Darryl: (Takes their arms down) Don’t Angel, we
over every little thing it makes me fecl§
you've got to stop with the jealous

Angel: I wouldn’t be jealous if you'd !N

vqto talk about this. When you get mad
't do anything. I really like you, but

irting with people. Obviously, you just don’t

care about me that muc oRd stop.
Darryl: Angel, I'm not doiggaNthig# wrong. But if you can’t handle it when I hang around
other people, th n¥ be together.

Angel: You're b@p with me? I don’t believe it.

Darryl: Plea @ o®omebody, like a counselor or someone about the jealousy, Angel. I can’t
e gnt to be with somebody who can trust me. (Walks off)

Angel: D¥Nyl!

(Darryl and Angel step back into line.)
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Scene: In large group, all peer educators stand in a line across the stage facing the audience.
Five peer educators step forward and say the following:

Peer Ed. 1: We hope this workshop has been helpful to you and that you’ll remember these things:
Peer Ed. 2: Take the time to decide what you want in a relationship and never settle for less.

Peer Ed. 3: Stand up for your values and use the skills you learned today to communicate with
your friends, family, and dating partners.

Peer Ed. 4: Remember that a healthy relationship is possible when both p invest the time and
commitment to develop trust, communication, and respecgfor each Sther’s needs and
values.

Peer Ed. 5: Now, we need you to take a few minutes and fill g Ngvaluation to provide
feedback on today’s workshop. We will also pasomework assignment that you
can do with a parent, guardian, or other trugged ade# I'hank you for your time, and
for your participation today.

Evaluation

Pass out evaluations and penci@( participants to fill out an evaluation and hand it in before

leaving the workshop. E

Pass out Parent/Guardian-Teen Homework handouts to all participants. Instruct participants to
complete this handout for homework with their parent/guardian/caregiver, obtain a signature from
their parent/guardian/caregiver, and return it the next day to their classroom teacher.
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| Message Definition

An /| Message is a non-judgmental,
personal statement that lets people
know what you want, how y;ﬁu feel,

or what you need\/

®

An | Message communic$
e How you feel

e What you Iike/dis;&s@
e What you believ ue

e What you Wa?gﬂo or don’t want to do
f

e What you pee& from others
e How ot&ople make you feel

An | Message should not:
e Use offensive language

e Put other people down
e Start with “you”
e Contain the word “hate”
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| Message
Sentence Stems

N\
oY
| would “ke@

| don’t Ii@‘%en_because_
o3

When you

| ned so | can
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| Messages Scenarios

You and your partner/friend spend a lot of time together after school and on
the weekends, so you rarely get to see your family or other friends. Your
partner/friend is always deciding what you two do when you hang out, and a
lot of the time it’s stuff you don’t really like.

You have been dating someone a couple of years older than you for the past
month. Your partner gives you so much attention and lots of gifts. You are
really falling for them, but they don’t want to “officially” commi{. It’s like you’re
a perfect couple when no one else is around, but at school with friends

your partner acts like you aren’t even there. V

Your partner/friend has been trying to get you to @g the way you dress.
The last time it was brought up it caused a hu§e ard®ment. You don’t want to
change the way you look, and you’re really of fighting about it.

A few weeks ago, you shared a secr Nt your partner/friend that you never

told anyone. Then, a few days " overheard someone talking about it!
Your partner/friend admitte@ the secret, but never apologized.

Q.

Even though you h therwise good relationship, your partner/friend is
always getting nyem ou because you don’t answer text messages fast
enough. It’s n @ you don’t answer at all...it’s just that sometimes you aren’t

by your phgfie pfn’t text back right away.

Your partner/friend is always talking to you on social media and texting, and
you two are very close. But it seems like whenever they make plans to hang out
with you, something comes up and you never end up getting together. You
found out from someone that your partner/friend is ditching you whenever a
certain more popular student is around to hang out.
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% Homework =

Healthy Relationships

Parent/Guardian-Teen Homework

Student name: Date:

Purpose
To provide a structure for communication between parents/guardians/caregivers and teens on the
topic of healthy relationships

Directions
Step 1 V

Together, read out loud the workshop take home messages below.

Take Home Message

® In a relationship, don’t settle for less than you deserve. Bg clear about what you want and how you
expect to be treated.

® Healthy communication skills are critical in t13ship and enable you to express how you
feel and what you need.

® A healthy relatlonshlp is possible WhC%)C le invest the time and commitment to develop

trust, communication, and respect8r ca her’s needs and values.

Step 2 %
Teens should share with p ts/g ians/caregivers their answers to the following questions.

1. What was the most i thing you learned in this workshop?

Step 3 < >

Teens and par€Qeg@uardians/caregivers should discuss together their responses to the following
questions:

1. How you want to be treated in any relationship (friendship and romantic) ?
2. Why ic’s important to uphold one’s values and standards in relationships?
3. What is an example of an / Message you could have used to help solve a recent conflict?

Step 4

Parents/guardians/caregivers should share with teens their answer to the following question.

1. What values do you want your child to receive from you regarding this topic?

Step 5

Please sign and date below, indicating to the advisor that this assignment has been completed.
X

Parent/Guardian/Caregiver signature Date
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4

Don’t Settle for Less: Healthy Relationships

} Workshop Evaluation
EEN P
Please rate how much you agree or Neither
) . y 9 . Strongly A Agree Di Strongly
disagree with each statement by placing a Agree gree Nor 1Sagree | pisagree
check mark in the appropriate column. Disagree
This workshop has helped me think more about
what qualities | want from my friends and
dating partners.
This workshop has helped me practice
communication skills that can help me express
what | need from a friend or loved one.
Because of this workshop, | better understand
what a healthy relationship looks like.
Name 3 qualities you would want in a healthy Na 3 nt qualities you would want

friendship. fr dating partner.

1.

2.
List 2 “/” Message sentence stems @Id use when talking to a friend or loved one.

; <&
O

Neither
Please rate thaQresenters on the Strongly Agree Agree Disagree Strongly
following by plal¥ng a check mark in Agree Nor Disagree
the appropriate box. Disagree

The presenters clearly explained the
directions for each activity.

The presenters were well prepared and
organized.

Please use the back of the page to write any comments and suggestions. Thank you for
completing this evaluation!
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Unit Six

Postponing Sexual Involvement

Volume 1+ 2020

High School Students Equipping Middle School Students with Knowledge and Skills to Make Healthy Decisions

TEEN PREVENTION EDUCATION PROGRAM
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%’ TEEN PREVENTION EDUCATION PROGRAM BRIDGE

mﬂ“g Unit Six
TEEN P Postponing Sexual Involvement

* Overview"‘m
(15 minutes)

* Virginity: What Does it Mean?
(45 minutes)

*x Abstinence: What Does it Mean?

(30 minutes) O
* Understanding Consent . Qe 9

(30 minutes)

* Sexual Decision-Making& .......... @ ............................................................... 11
% Why Teens Have Sex/Why T % to Have Sex (20 minutes)............... N
¥¢ Characteristics of a Respo% uple (7TO MiNUEES)....cccuueeeeveevvvvvrrrrrrrrrrran, 14
¥ Are They Ready? (30 ULESIM.......eeeeeeeeeee ettt 16

* Every Time is a Deci
(30 minutes)

* Levels of Ex Physical Affection<= ..., 24
(40 minuteg)

* Negotiation and Refusal SkillsiE
(30-45 minutes)

* Postponing Sexual Involvement Quizi

(20 minutes)

* School-Wide Campaignh ChecK-In .............ccooooi i 39
(5 minutes)

* Parent/Guardian-Teen HOMEWOUIK...........cocooooooooeeeeeeeeeeeeeeeeeeee e e e e eeeeeeeeeee e 41

(5 minutes) |=] Homework =
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Unit 6: Postponing Sexual Involvement

1

Postponing Sexual Involvement Overview

Bridge

Build a bridge from the last activity. For example, “In the last
activity we...” or “Yesterday, we learned...” and connect it to
the theme.

Theme

The purpose of this activity is to provide peer educators
with a general overview of the topics to be discussed in
the unit.

Directions
Step 1

Distribute copies of the handout, Postponing Sexual Involve @
Overview to each peer educator. Have students go aroupd,
reading aloud one paragraph at a time.

Reflections

Step 2

Discuss the following questions. :\

1. In what ways do you think teens j#el re to become

sexually active?

2. Who does the pressure co Themselves, their partner,
their peers, the media)

3. How do you think t@ﬂwill help teens make up their
own minds and in to the pressure?

4. Take a loojght olc home messages. Which ones do you

think will b&€he most helpful?

Total Time:
15 minutes

/ Materials

O A copy of

Involvement:

V for each peer

Postponing Sexual

Overview handout

B
Materials for Virtual Learning

curriculum website:

Google Slides:

If your group is meeting virtually, use modified directions and materials found at one
of the following links. You can also access these links from the Teen PEP-Bridge

https://docs.google.com/presentation/d/19D7EXaW _cdETd B0 plyiweohgAigV1yK4aG8XVpalY/

copy?pli=1#slide=id.g96de46d06b 0 0O

Google Docs:

https://docs.google.com/document/d/ 1tcQgxPZjPT7Sz7gIFRgIvMsBJEQFIg_YuSSRFwdMhwo/copy

—
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w Handout\%
Unit 6: Postponing Sexual Involvement 2

Postponing Sexual Involvement: Overview

The pressures on teenagers and their peers to become sexually involved before they are emotionally,
psychologically, or physically ready are everywhere. A quick survey of our mainstream media shows
ever-present images of young people having casual sex without consequences; and yet, in a
completely contradictory message, some adults tell teens to “just say no.”

Teenagers are often deprived of opportunities to speak honestly, openly, and directly with caring

adults about the sexual pressures they face. They are often told to wait to have sex because of the

many difficult consequences that can occur, but they’re not given the opportunity to talk about the

reasons they might want to have sex. Without a chance to think and talk openly about this

important issue, teenagers are left with few resources to help them come to a matf§re and responsible

decision. Moreover, without an outlet for talking about sex, it can be even ha I teenagers to
dt

think ahead about what their boundaries are as it relates to sexual behaviov mmunicate

consent about what they are or are not comfortable doing with a partneE
Objectives

The goal of this unit is to help you reach your own conclusions @ and/or when you will
become sexually involved. Specifically, by the end of this un¥ you should be able to:

e Describe the benefits of postponing sexual involvgm

e Explain the difference between virginity and g#fStigen

e Describe the reasons why some teens hav. y some teens wait to have sex
o Identify the qualities that need to bey in a relationship before beginning sexual activity
o Identify the ways you are comfor expressing physical affection in a relationship

e Understand the concept of

e Demonstrate effective muni®ation with negotiation and refusal skills in peer pressure
situations.
Take Ho ges

As peer educatoNyou will also be expected to make sure workshop participants understand the

following Take H®ne Messages:

o There are many reasons why teens may choose to have sex, but many of these are unhealthy.
e There are many healthy reasons to choose to wait to have sex.

o A healthy, respectful, and mutually satisfying relationship 7s possible when both partners invest
the time and commitment necessary to develop trust, communication, intimacy, and give and
receive consent by asking permission for any sexual behavior.

e Jtis possible to be assertive and to negotiate in relationships. It is also important to practice
getting out of unwanted situations by using refusal skills.

e Itis important to talk to our partners about what we are comfortable and not comfortable with,
listen to them, and to both give and seek explicit consent.
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3

Virginity: What Does it Mean?

Bridge

Build a bridge from the last activity. For example, “In the last
activity we...” or “Yesterday, we learned...” and connect it to
the theme.

Theme

The purpose of this activity is to appreciate different opinions
about what it means to be a “virgin”.

Directions
Step 1
Tape the following posters to a wall in no particular order:
e ... hugging, kissing, touching. O
e ... having vaginal sex.
e ... having vaginal or anal sex.
e ... having vaginal, anal, or oral sex.

Each poster on the wall is a potential endi
will be read (see statement in box below). A
sentence, have participants complet
under the sign that most accuratel
point of view.

o%sflement that
r ing the

ment by standing
Lates their individual

“When | thin
their )

out someone losing
ity, | think of...”

Ask participantqunder each sign to explain why they chose that
position. Begin with the largest group to prevent one or a few
individuals from feeling “put on the spot.” Raise key issues by
using the follow-up questions below as a guide.

“. .. hugging, kissing, touching.”
*  How can two people express their affection for one

another without hugging, kissing, or touching and
without losing their virginity?

Total Time:

45 minutes

/ Materials

QO Social History of
Virginity DVD
4 Behavior Posters:

hugging, having

kissing, vaginal
touching. sex.

having having
vaginal oral,

or anal vaginal,

sex. or anal
sex.
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Unit 6: Postponing Sexual Involvement 4

“_ .. having vaginal sex.”

*  What about people who have had oral sex only? Would you consider them to be
virgins? What about anal sex?

“. .. having vaginal or anal sex.”
o What about people who have oral sex only? Would you consider them to be virgins?

*  What about same sex/LGBTQ+ couples? When are they no longer virgins?

“_ .. having oral, vaginal, or anal sex.”
o Whar behaviors do you think people can do without losing their v®ginity? Be
e G

Discuss the following questions.
1. How important is the concept of virginity to teenaggrs t § virginity important to

everyone? Why or why not?

2. How is virginity viewed differently by peopk@ rent genders? By heterosexual, same-

sex, and queer couples?

Step 2 \
Watch the video 7he Social H. istm%' :

Step 3
As a large group, discuss the foN@wing question. Write responses on newsprint.

1. What are some of th kences or feelings that people in the video took away from their
“first time?” (]t L, I got dumped, it was the best 30 seconds of my life, I got it over

with, I'm glaghl Raited, I was disappointed, some experiences weren 't consensual)
g

Reflections
Step 4

Discuss the following questions:

1. What are the different types of pain someone might experience? (Ir hurt physically; it went roo
fast; it hurt emotionally—not ready, embarrassed; thought it would be fun and pleasurable and it
wasn’t; didn’t feel respected, felt coerced or forced.)

2. How would someone know if their partner is giving consent to sex? (7he only way to know is to
ask—and listen to the partner’s answer. A person can say no at any time—even if they said yes before,
and even after they ve started having sex.)

3. What are some feelings someone might have if they got dumped right after having sex? (Fee/
used; embarrassed; regretful; emotionally hurt.)

©2020 Center for Supportive Schools
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Unit 6: Postponing Sexual Involvement 5

4. Why would someone “just want to get it over with”? What are some of the feelings that a person
might have afterwards? (Not important; no emotional attachment; no relationship involved; feeling
coerced. Disappointing—set-up for not taking sexual behavior seriously.)

5. What did the person who decided to wait gain by waiting? (Felt empowered; felt proud of self;

equal partnership; sex was taken seriously.)
How does a person’s first sexual experience influence subsequent experiences?
What is necessary in order to have subsequent sexual experiences be more positive?

What questions would you ask a friend to help that person decide if they are ready to have sex?

Y x® N &

What are the key messages you are taking away from this activity? !

Virginity refers to a person’s “first time” having sex, sometimes also called a qual debut”,
meaning someone who has never engaged in sexual activity before. While n a society there may be
one standard definition of virginity, individuals may define virginiff diffRgeMly for themselves. It’s
important for partners to share their definitions so that they are bot) % b same page and there aren’t
any assumptions being made about what virginity, or “losing tIgr virginity”, means to them.

Summary statement:

Be sure students take away key messages from thy

e The standard definition for virginity is somea@e g#ho has never had sexual intercourse, but it can

mean something different for each perso 1\
1

e Even if people consider themselves “virgin§’ important to recognize that they might be

participating in behaviors that put gfem k.
e A person may lose their virginity, anystill make the decision to abstain from sexual activity

at any point.

Materials

r Virtual Learning

If your group is meeting virtually, use modified directions and materials found at one
of the following links. You can also access these links from the Teen PEP-Bridge
curriculum website:

Google Slides:
https://docs.google.com/presentation/d/1DShzoWpmlfeFRfvmX-
sqlE9bPY TTusqiSEOcfFegX6w/copy?pli=1#slide=id.p

Google Drawings:
https://docs.google.com/drawings/d/10axDuiHM95pzeo03cPudbKZ31i0FTX66J257ZP5ArVr7Y/copy

—
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Unit 6: Postponing Sexual Involvement

6

Abstinence: What Does It Mean?

Bridge

Build a bridge from the last activity. For example, “In the last
activity we...” or “Yesterday, we learned...” and connect it to the
theme.

Theme
The purpose of this activity is to define abstinence.

Directions
Step 1

Introduce abstinence by reading the following statement:

“We talked about concept of virginity as something that needs to be
defined individually. Now let’s talk about abstinence, specifically

sexual abstinence. Many people equate the two ideas but they
really very different concepts.”

Discuss the meaning of abstinence using the folloggfingyqu®ions.

1. What does it mean to abstain from sometRin stinence is

a conscious decision to avoid certain acyMegesNr behaviors.)

abstain from?

2. What kinds of things do peoplg

(Sweets, alcobol, sexual conta .@ g5

0 maRe a point, protect their health,
avoid negative consequences, not

3. Why do people abstai
personal values, religi
interested in the

Step 2
In large group, Pjnstorm a list of all the behaviors peer
educators believe a person can do and still be sexually abstinent.
Examples may include holding hands, kissing, touching above or
below the waist, cuddling, etc. Record all responses. Remind
students that a brainstorm includes everyone’s ideas. They do not
need to agree with all of the items on the list.

Step 3

Distribute worksheet: Abstinence: What Does it Mean?

Total Time:
30 minutes

5~ Materials

O Newsprint and
markers

A copy of
Abstinence: What
Does [t Mean?

Ask participants to individually complete Step 1 on the worksheet by selecting from the brainstorm list
all the behaviors they believe a person can do and still be sexually abstinent. They can also include

behaviors that did not make it on the list.
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Unit 6: Postponing Sexual Involvement 7

After a few minutes, ask participants to complete Step 2 on the worksheet by finding a partner and
discussing their lists. This time have them write down only the behaviors they both agree that a
person can engage in and still be sexually abstinent.

When the partners are finished, they should join another pair to make a group of four and complete

Steps 3 and 4 on the worksheet.

Step 4

Bring the entire class together and ask several participants to share their group’s definition of
abstinence. Tell students that their own definition of abstinence is personal. However, Teen PEP
follows a public health definition, which is:

understand because it is the only 100% way to prevent pregnancy, HIV, and othe ally transmitted
infections.

Step 5 V

Discuss the following questions.

Sexual abstinence means not engaging in vaginal, oral, or anal sex. Abstinence is imaormnt to

1. What is the difference between virginity and abstinence?

How hard was it to have to come to agreement with oth8§s? What conversations did you have?

2
3. How hard did you fight for your definition?
e

. Why is it important to know where your bo s arc before you get into a relationship or a

Step 6 A
Summarize by reading the following.

“While virginity is often viewed %zme event, it is not the same thing as abstinence, even though

many people mistakenly confyse th o concepts. Abstinence isn’t only the very first time they delay or
choose not to have sex. | abstinence means not _engaging in oral, vaginal, or anal sexual
¢ abstinent at any point in their lives, for as long as they want, even if they

activity. People can chggse
have already had se o o, anyone can be abstinent for a period of time, then make a different
decision for themglviqganglthen choose to become abstinent again. Every time is a decision.”

Materials for Virtual Learning

If your group is meeting virtually, use modified directions and materials found at one
of the following links. You can also access these links from the Teen PEP-Bridge
curriculum website:

sexual situation?

Google Slides:
https://docs.google.com/presentation/d/1w_U56¢ejPtAhF253iMZ80OPY 1fsHLSLFtELNA C8I1j4A/c
opy?pli=1#slide=id.p

Google Docs:
https://docs.google.com/document/d/119F7TMN44uGhJXB6100Jsu6MZaRy8zibWoHNsNc1CHYA/

Adapted from Family Life Educator, by F. Basche and A. Terrell, ETR Associates, Santa Cruz, CA, Winter 94/95
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W Handout%
Unit 6: Postponing Sexual Involvement

Abstinence: What Does it Mean?

Step 1 Imagine someone has decided to be abstinent. According to your own
definition of abstinence, write down a list of behaviors you believe a person
can engage in and szill be abstinent.

<\

Step 2 When your advisors indicate that it is time, find a pa Vd discuss the list
with your partner. Write down only the behavio th agree upon that a
person can engage in and szzll be abstinent.

N

Step 3 When prompt '§ors, go with your partner and find another set of
partners. As a grd§p, write down only the behaviors all four participants agree
a person ngage in and still be abstinent.

N

Step 4 Based on the group’s list from Step 3, write a definition of abstinence.
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9

Understanding Consent*

Bridge

Build a bridge from the last activity. For example, “In the last
activity we...” or “Yesterday, we learned...” and connect it to the
theme.

Theme
The purpose of this activity is to develop a clear definition of consent.

Directions

a
Step 1
Explain that it is important to understand what consent means in the

context of a sexual relationship. Display the definition of consent fou
below and read it aloud to the group.

persuaded by coercion, intimidation, violence,
(because people are allowed to change their time), and sober
(not under the influence of any drugs or alcoRpl)NGonsent should never
be assumed—ask your partner for a y X\~ to ensure you have
consent. Any sexual behavior withodf cgfsent 1s sexual assault.

Step 2
Discuss the following questions to%gake sure students understand the
definition above:

1. What is meant Iff c Yermission? (The person has said—and
continues to wes tghwhat is happening.)

2. What is coer®n? (Sexual coercion is unwanted sexual activity thar
happens when you are pressured, tricked, threatened, or forced in a
nonphysical way.")

3. What are some examples of coercion? (“If you do this... I will do that”
or “If you don’t do this...I will not do that;” telling someone you will
break up with them if they don’t have sex with you; being worn down by
someone who repeatedly asks for sex; being lied to or being promised
things that weren't true to trick you into having sex; having someone
threaten to end a relationship or spread rumors about you if you don’t
have sex with them; having an authority figure, like a boss or professor,
use their influence or authority to pressure you into having sex.')

Total Time:

30 minutes

/ Materials

No materials are needed

r this activity.

sure you have access to

een/projector to play
e online clips given.
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Unit 6: Postponing Sexual Involvement 10

4. What are some cues that you do not have consent from a partner? (If your partner freezes up or
cries, pushes you or moves away from your touch, or if they didn’t say “yes.” If they did say yes, you
should check back in with them if they seem withdrawn, upset, still unsure, or get quiet to ensure you
still have consent.)

Step 3

Have students individually write down a definition of consent using their own words, drawing from
what they learned in steps 1 and 2. Then, have students turn to a partner to share their definition of
consent.

Step 4

Based on your assessment of your group, select in advance one or two of the following 2-4-minute

videos on consent and show it to your students:
e NYU-Sexual Respect
*  heeps://www.nyu.edu/life/safety-health-wellness/sexualgrespect.f®ml

¥
e Teach Consent-Ask

*  htp://www.teachconsent.org/#ask Q
e Blueseat Studios-Tea Consent (cleanj & ent for Kids

= http://www.blueseatstudios.com/ne e/
Reflections
Step 5
Discuss the following questions:
1. After having watched this video, ould“you now define consent? How has your

understanding of consent evol

2. Why is consent so important Ma relationship?

3. Why do you think it ant to have clear, verbal consent from your partner when engaging
in any sexual ac@l{ 5N hearing “yes” is the most clear way to ensure you are both on the same page
and engaging gn ¥

al sex; because you legally have to have consent to engage in any sexual acts;
because it sdowgpresPPeL for your partner.)

4. Why is it impoFtant to give and receive consent every time you want to engage in any kind of
sexual behavior? (Because every time you engage in any sexual behavior is a decision, and you and
your partner have the right to say “no” at any time, even if you ve had sexual encounters before, and
even if you change your mind in the middle of an act. Having sex with someone who doesn’t give their

active consent can cause long-term consequences for them—or even you—for years to come.)
—

%%} Materials for Virtual Learning

S . . . . . . .
— If your group is meeting virtually, use modified directions and materials found at one of

the following links. You can also access these links from the Teen PEP-Bridge curriculum
website:

Google Slides:
https://docs.google.com/presentation/d/IWHT _UTUVuilFOlg 7FW_-wMEuS2Bhgoglhmycx{9-
MR/convInli=1#slide=1d.¢916d0c009a () 0
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Sexual Decision-Making:

Why Teens Have Sex/Why Teens Wait to Have Sex

Bridge

Build a bridge from the last activity. For example, “In the last
activity we...” or “Yesterday, we learned...” and connect it to the
theme.

Theme
The purpose of this activity is to examine the reasons why
teens have sex or choose to wait.

Directions

Step 1

Divide the class into four groups. Give two groups a pie
newsprint labeled Why Teens Have Sex and a marker, &ivqt
other two groups newsprint labeled Why Teens Wgh tg Sex
and a marker. Give groups seven minutes to brg m list for
the heading they were given. Have participan N eir ideas
on the newsprint. Remind students that dggingbrafstorming all

ideas are accepted without judgment.@

Step 2

Return to large group and gmgt the
Have one member from
large group if any it

add to the lists.

ts labeled Why Teens Have Sex.
ese groups read their list. Ask the

clarification or if they have anything to

*The following are on items for lists. If students don't come up with most items
themselves, ask appropMgte questions to help them generate complete lisss, rather than
giving them the "answers.”

Why Teens Have Sex

e Peer pressure

e To feel wanted

* Love

e Lonely

e Fun/feels good

e Feel upset and want comfort
e Bored

¢ Feel “horny”

e To explore sexuality

* To be cool

e To feel grown up: to be a
“woman”/“man”

* To keep partner

* Rebelling against parents/rules

e Curiosity

e To have a baby

¢ It’s what you’re supposed to do

e To get attention, feel attractive

¢ Low self-esteem

or popular

Total Time:

20 minutes

This activity appears in the

workshop

Materials

V\ 4 sheets of newsprint:

® 2 with heading -
Why Teens Have
Sex

® 2 with heading -
Why Teens Wait to
Have Sex

O Markers for each group

a Tape
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Step 3
Ask students to elaborate on the reasons listed. This discussion is one of the most central to Teen
PEP, so take the time to explore these reasons in depth using the following questions:

1. In what ways might teens feel pressure to have sex? Where is the pressure coming from? What is
the influence of the media?

2. Why would a teen want to have a baby? (70 feel loved, to feel grown up, to feel important, to keep a
partner, as a status symbol, erc.) In what other ways could someone address these feelings?

3. Why would some teens have sex to rebel? (70 feel empowered; to ger back at their parents, other
adulss, or peers; to break the rules; etc.)

4. Under what circumstances might a teen have sex to “prove” something to qthe®? (7eens who are
struggling with their sexuality may have sex with an opposite sex partner as a way toNgrove” they are
heterosexual, prove they’re not a prude, prove theyre a “real man,” or progeWgey regattractive to others.)

5. What are the drawbacks to having sex for the reasons we discussed$ sret, feel guilty about it,
feel embarrassed, get a bad repuration.)

Step 4
Once their responses have been explored in depth,
think is “unhealthy” (or one that they would not

explain. Go around the circle, having participax
c L

articipant to cross off a reason that they
to someone they care about) and

f unhealthy reasons until the only ones left
are those that nobody wants to remove from t

1. What do you think about the reasgfs loft SWthe list?

2. If someone’s decision to have ) ainst their morals or religious values, how might that
feel?

Set aside the Why Teens ex lists for now.

Step 5

Post the lists lagel Teens Wair to Have Sex. Have one member from each of these groups read

their list. Ask th®arge group if any items need clarification or if they have anything to add to the
lists.

*The following are common items for lists. If students don't come up with most items themselves, ask appropriate
questions to help them generate complete lists, rather than giving them the "answers.”

Why Teens Wait to Have Sex

Don’t want to/not ready/too busy
Consequences: pregnancy, STls, HIV
Afraid parents will find out

Can’t afford to have a baby

No money for protection

Goes against their values/boundaries
Could end/change relationship

Religious/moral reasons
Reputation—don’t want to be labeled
No opportunity

Waiting for love

Scared/afraid it will hurt
Uncomfortable with body

Not ready/partner not ready

4
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Step 6
After reviewing the items on the list, have students elaborate on the items using the following
discussion questions:

1. A lot of teenagers wait to have sex because they have fears. What are their fears? (1r will hurt, they
will get caught, pregnancy, embarrassed to show their body, might get a disease, word might get out,
etc.)

2. How do you think sex changes a relationship? How can it change it in a positive way? How can
it change it in a negative way? How does it change relationships with peers? With parents?

3. What are the values that guide your decisions? How do you decide what is right or wrong?

What are the possible negative emotional consequences of sex? (Broken heart, el hurt, feel used,
feel embarrassed, etc.)

4. We've mentioned some of the negative physical consequences of sex (Pregnﬂngé, STIs, HIV.)

5. What do you notice about this list? (Any reason a person chooses to w 'Wsex is a good

redson.)

6. What makes it hard for teens to wait? Q
7. How do those things compare to the benefits of waiting§ (For ple, is it more important to

keep your social standing or avoid pregnancy?)

Reflections
Step 7
Put the Why Teens Have Sex lists next t Teens Wair to Have Sex lists. Discuss the following
questions: Q
u

and many healthy reasons to

2. What is the purpose@ivity? (To help students see the many healthy benefits of waiting to

have sex.) :

MaterialNér Virtual Learning

If your groupis meeting virtually, use modified directions and materials found at one
of the following links. You can also access these links from the Teen PEP-Bridge
curriculum website:

1. Looking at all four lists, wh tice now? (There are only a few healthy reasons to have sex
Wes

Google Slides:
https://docs.google.com/presentation/d/14aa8zSXVcKTOhp wZ3y34mBsx5mzEeTt5xDywxaRqjU/c
opy?pli=1#slide=id.g95abce504a 0 O

Google Jamboard: Make and Save a copy!
https://jamboard.google.com/d/1o0NJpM67y tW4H4NeSi5StwWUpCMpDV3kVbDCEI-
Cm9oU/viewer
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Sexual Decision-Making:
Characteristics of a Responsible Couple

Bridge

Build a bridge from the last activity. For example, “In the last

b

Total Time:

20 minutes

activity we...” or “Yesterday, we learned...” and connect it to the
theme.
This activity appears in the
workshop
Theme
;Fhi purp}:)se of ;hls act}llwty is to explore fpersonal Vall-lsi and 0 W sheet of newsprint
ook at the qualities that are necessary for a responsible with heading:
sexual relationship. Characteristics of a

Directions O

Step 1

In large group, brainstorm a list together on newspring

Characteristics of a Couple Ready for a Responsible &x:

Relationship \w

Explain to students that at some point, plc*will make the
decision to become sexually active. Fogforpe, ay be when they’re
married, after they reach a certain ageNgfenghey’re in love, etc. It is
important to think ahead about oMfant in a relationship
before deciding to have sex.

Explain to students that @ e to imagine an “ideal” couple. Ask
students:

1. What qualiti dant this couple to have before starting a

sexual relat p?

Couple Ready for a
Responsible Sexual
Relationship

O Markers
a Tape

Note: The most effective

approach to this

discussion is that there

are no hard and fast

“right” answers. The

purpose of this activity is

to:

e generate thoughtful
discussion

e prompt students to
think through their
own feelings, values,
and opinions

e provide the
opportunity for
students to listen to
others’ opinions in a
respectful atmosphere

If your group is meeting virtually, use modified directions ang
of the following links. You can also access these links from th
curriculum website:

| materials found at one
iec Teen PEP-Bridge

Google Slides:
https://docs.google.com/presentation/d/1 QPtGBcz41UcQLtSRzY9pnUB

1ifKhPB42EJncmr3jSWTs/co

py?pli=1#slide=id.g95d7f09clc 0 O

Google Jamboard: Make and Save a copy!
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*The following are common items for lists. If students don't come up with most items themselves, ask appropriate
questions to help them generate complete lists, rather than giving them the "answers.”

Characteristics of a Couple Ready for a Responsible Sexual Relationship

e Have been together for “a while” (How long? Married?)

e Love/emotional attachment

e Trust

e Privacy/confidentiality

e Respect

e Share past sexual history

e Both feel ready to have sex

e Make decision sober

¢ Informed about birth control, condoms, possible consequences

e Both have been tested (if previously sexually active) and are free of S\Is, share their
status

¢ Communication about feelings, sex, protection, consequences

e Decision about what protection to use, where and when to g Wre in the sexual
situation

e Have gotten consent from partner (no coercion or forc have given consent

e Have talked to a parent or other trusted adult

e Both feel safe and have a safe space

Reflections
Step 2

Discuss the following questions:

1. How old do you think they hich of these items do you think would be hard to
have if the couple was age 1

y need to have known each other before they have sex?

3. What type of re

4. What does gflist do with a relationship? (Privacy and not relling others, honesty abour past
sexual histo d testing status, monogamy/not cheating, will not do something to hurt you, etc.)

do they need to be in? A monogamous one? Why?

5. When we think about communication, what exactly do you think the couple needs to be able to
talk about? (Consent, protection, sexual history, testing status, etc.)

6. Why do you think it’s important that partners are very clear about giving consent to their
partner and making sure they have consent from their partner?

7. Why is it important to talk about possible consequences (STIs and pregnancy) even if they are
using a birth control method and condoms?

8. Which of these items would it be hard to have if you made the decision to have sex while drunk
at a party?

9. Is it possible to have all these characteristics? (Yes.) How do you get there? (Take your time to get
to know your partner and communicate your values and expectations to each other.)
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Sexual Decision-Making:
Are They Ready?

Bridge

Build a bridge from the last activity. For example, “In the last
activity we...” or “Yesterday, we learned...” and connect it to the
theme.

Theme
The purpose of this activity is to provide students with an

Total Time:

30 minutes

This activity appears in

the workshop
Materials

opportunity to identify relationship characteristics that need . . )
pP ty fy p 1 Relationship Scenario

to be in place prior to beginning a sexual relationship.

Directions O

Step 1
Divide the class into 5 small groups. Distribute one oggh
Relationship Scenarios and one set of Quality Cardy cINgoup.

Each group should spread the Quality Cards oug s&gfat gpl members
of the group can see them. One person in eac Nt 1l volunteer
to read the Relationship Scenario to the otlagr m§mb®rs of their small

group.

Step 2 %

After the group has heard cena, members will:

e Make one pile of, Cards that they think applies to their
couple

o Makea SCQ uality Cards that they think represents

what the ¢ ¢ is missing

e Come to a com¥ensus on whether or not the couple is ready for a
responsible sexual relationship

Participants should make assumptions about the qualities their couple
has based on the information given in the scenario.

Step 3

Ask all participants to return to large group. Have a volunteer from each
small group read the group’s Relationship Scenario aloud to the large group.
Other members of the small group will explain which Quality Cards

for each small group

a 1set of Quality Cards
for each small group
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applied to their couple and report whether or not they thought their couple
was ready for a sexual relationship.

Reflections
Step 4

After all scenarios have been reported, discuss the following questions:

1. What would happen if any of our couples decide to postpone sex for awhile? (7hey could lose the
relationship or they could make their relationship stronger.)

2. What could happen if they decide to have sex right now? (7hey might feel hurt or used, they could
have an unintended pregnancy, contract an STI/HIV, or lose their partner anyway.)

-

0,

=

%
S

1fied directions and materials found at one
ess these links from the Teen PEP-Bridge

If your group is meeting virtuall

of the following links. You cagfa
curriculum website: E

Google Slides:
https://docs.google.co
eS2VcBziBMww/

sentation/d/1F3qj0HiaQ7beQ3ZWT qeR-CXrIKOAb-
slide=1d.g974359b109 0 0O

Google Jamg#o ake and Save a copy!
https://jam .google.com/d/1-nuyqfz-Vs4QVQsoYANI826 1kXa3TVHSR2jzkXAmGgs/ viewer?f=0

©2020 Center for Supportive Schools

WA -0021635



Case 6:25-cv-01748-AA  Document 101-18  Filed 02/13/26  Page 71 of 368

Unit 6: Postponing Sexual Involvement 18

Are They Ready? Scenarios

(Copy and cut the following set of scenarios into strips for each small group)

Maurice and Ashley, who are both 17, have been dating for 4 months. They spend a lot of
time together and are really in love. They have talked about having sex a few times, and both
feel they are ready to have a sexual relationship. Ashley has made a clinic appointment to
start birth control pills. They have also talked about what would happen if Ashley got
pregnant. Ashley has never had sex before, but Maurice has had 2 previous sexual partners.
Maurice didn’t use condoms with the last partner because that partner was on birth control
pills, and doesn’t expect to use them with Ashley either. Maurice has not told Ashley about
any other partners and has never had an STT test.

Shawn is 19 and Jo is 16. They started seeing each other about 4
been treated the way Shawn does—giving lots of attention an fts. Jo is beginning
to develop very deep feelings, but Shawn is not ready to copmi{tNg being in an exclusive
relationship. Shawn is very honest about previous sexual , and still has sex with
other “friends.” Jo wants to have sex with Shawn and ¢hink%ehet if they take their
relationship to this next level, eventually Shawn wiljagaqt to settle down and be

and have a very serious relationship. T ed about having sex a year ago, but Chris
didn’t feel ready. Now, Chris is re ha%® sex, but neither one of them really knows
much about protection. Chris h engtome information on how to use a condom and
plans to talk with Jamie.

Mmonogamous.
Chris and Jamie are both 17 and seniors i &ol. They have been dating for 2 years
hqj tak
a

both decided togw! ave sex until marriage and never really felt they needed to learn
about condo d Bfth control. Now, Fabian wants to have sex and is pressuring Jayden to
have sex just o, Since they are both virgins, Fabian doesn’t think they need any
protection. Jayden doesn’t think it’s possible to contract a STT if they have sex just once, but
is more concerned about becoming even more attached to Fabian and will be heartbroken if

they break-up.

Fabian is 15 and ]Z 4. They have been going out for 5 months. A while ago, they

Kelly and Micah are both 16 years old and have been dating for 7 months. They have had
oral sex and have come very close to having vaginal sex. Since they’ve been together for a
while, they feel that it’s the logical next step. Yesterday, they had a long talk about using
condoms and birth control together. They are still a little unsure, but are feeling the pressure
to take this next step. Today they are drinking at a party and they go upstairs to be alone.
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Quality Cards

(Copy and cur qualities, making one set for each small group)

Long-term Love/emotional
relationship attachment

4

Trust and respect Conf@ﬁiality

O
Have a place to be@

_ are past sexual
that is safe anQ\ history honestly

comfortab
Both re%y Make decision
é sober
ionship

Communication Communication
about feelings about protection
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Communication
about
consequences

Using a birth
control method

Both tested for
STis

~

Both partn
gave clea

verbal @sent
<<O

Decision about
using condoms

Decision about
what tclgo if
pregnanQL ccurs

Agr@o not have

&\x with other

\@ people
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Every Time is a Decision

Bridge

Build a bridge from the last activity. For example, “In the last
activity we...” or “Yesterday, we learned...” and connect it to the
theme.

Theme

The purpose of this activity is to help students understand that a
person can make the decision to not have sex at any time, even if
sexually active in the past.

Directions
Step 1

Read the following scenario to the group:

Alex and Jordan have been dating for six months. They have hgd so
sexual contact with each other. One night when they are toggth
90 a little farther. They talk about it and decide since the
“everything else” at this point they should “just have sgf’
with protection.

Discuss the following questions: \

1. What went into the couple’s decighn go have sex in the first

place?
2. What else could Alex and ]o% talked about when making
the decision to have se hat ®her options besides “just doing

it” did they have?

3. How common ¢6 yoyhk it is for couples to think they have to
keep going gPth level?” Where do those messages come

from?

4. What can couples do if they don’t want to take things to the
“next level?”

Step 2

Continue with the scenario, reading the following:

The next day, Alex and Jordan start to feel awkward about whar
happened and are not sure if they made the right decision. But since they

Total Time:

30 minutes

/ Materials

Q Letter cards (one letter

printed on each card)

have already done it, they think the awkwardness will go away with time and they continue having sex

with protection. Things remain awkward.

Discuss the following questions:
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1. What would be the benefits of Alex and Jordan discussing the awkwardness they’re feeling? (Alex
and _Jordan might not know that the other partmer is feeling awkward if they don’t check in with one
another and talk about it. It could be a big relief to know they are both feeling the same way. By
discussing what’s going on, they can check in and discuss their boundaries and make a shared decision
about whether to have sex or not.)

2. What might be some signs that a partner is feeling awkward? (They have gotten quiet, feeling
withdrawn, not talking as much in the hallways during the day, spending less time together, etc.)

3. What are some of the ways that sex could change a relationship?

Step 3

Continue reading the following:

A couple of weeks later, Jordan and Alex are hanging out, and Alex wants to talk abouRgpw things have

gotten even more awkward. Alex says, “I've been feeling really weird about Wﬂd don’t know
e

how to talk to you about it. I don’t want to have sex anymore. ..it’s a bi, lot of responsibilities
and 1 feel like our relationship has really changed since we started havj

Discuss the following questions:

1. How might Jordan respond to what Alex is saying?

2. What factors went into Alex’s decision to stop Jfvin

3. Is it okay for Alex to make this decision n \ why not?
4. What could Alex and Jordan do nowA

Step 4

Explain to participants that just se make the decision to have sex one time, does not mean
you are obligated to keep makingNe same decision, even if it’s with the same partner.

Randomly hand out lett% students until all cards are distributed. Instruct students to find

people that have mag : ts and organize letters to form a word. Next, instruct students to
combine the worgs § malf a phrase that accurately summarizes the purpose of this activity. Shhh!!!
Don’t tell the ghd, wiead of time what the phrase is. The words should spell our “Every Time is a

Decision.”

Reflections
Discuss the following question:

/";jL 1. What do you think about this statement?
—
——===>> Materials for Virtual Learning
If your group is meeting virtually, use modified directions and materials found at one of
the following links. You can also access these links from the Teen PEP-Bridge
curriculum website:

Google Slides:
httos://docs.google.com/presentation/d/1dvSoFtYebiODTO3AZEk-n70zn6mas-
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Letter Cards

(Print and cut out)
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Levels of Expressing Physical Affection®

Bridge

Build a bridge from the last activity. For example, “In the last
activity we...” or “Yesterday, we learned...” and connect it to the
theme.

Theme

The purpose of this activity is to encourage students to
determine their own appropriate and comfortable limits on
physically expressing affection.

Directions
Step 1

Have students brainstorm different ways to express physicaNgffection.
Write their ideas on newsprint. Examples may include:

Flirt

Hold hands

Hug \
Kiss

Touch above the waist
Touch below the waist
Massage
Have oral, vaginal, or an@

Step 2
Distribute copies of] @ e® of Expressing Physical Affection handout
to each peer edygitd dfask them to do a 10-15 minute journaling
assignment in €asg?Explain that they will not have to show their

writing to anyon®glse, so they should make it as private and honest as

possible.

4

Reflections

Step 3

Bring the group together when time is up and discuss the questions
clow:

1. Why is it important for teens to make personal decisions about
their own limits for expressing physical affection in a dating
relationship?

Total Time:

45 minutes

»” Materials

O Newsprint & markers

Copy of Levels of

Expressing Physical

Affection handout for
ach peer educator

\%
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2. How can you as a peer educator help teens make the right
decisions for themselves?

3. What might happen if two people in a dating relationship have different ideas about the right
stopping point? What can they do to ensure both partners have given consent? (7alk about what
your limits are éefb;’e getting into a sexual situation, listen to one another, ask your partner if they are
okay with what is going on, stop and check in with your partner.)

4. What are the benefits of giving and receiving consent? (1 shows you care about your partner, helps
you have a better relationship based on mutual understanding and respect, it helps ensure both
partners are on the same page about any sexual behavior.)

5. What are the consequences of not having consent? (Sex without consent is considered sexual assault
or rape. It’s important to have consent every time you engage in a sexual behavior§ln addition, having
sex with a partner who hasn’t consented—or having sex without giving your MAL‘—CMI leave
emotional andfor physical scars.)

6. What are some ways teens can decide on their limits before getting inW aNgfual situation? (Carve
out time to think abour what you want to do sexually, if anything, a ou don'’t’ want to do.
Like we did roday, you can journal, you can practice speaking er, or talk with a trusted

adult or peer about your limits.)

7. What are the benefits to setting limits in advance? (RaggaNp shows that when you set limits for
yourself in advance of a conversation or situation, yogre ikely to be able to communicate them
clearly and stick to them.)

Step 4 \

Encourage students to keep their compl out to review and update when needed. Explain
that it is completely fine for people t inue to think about and shift their limits—as people grow
and change, or have different life egge limits will shift. Being able to revisit your limits
periodically will help you maintg redness in terms of knowing what you want, knowing
yourself, and being able to better nicate with your partners.

aterials for al Learning

1 If your gr meeting virtually, use modified directions and materials found at one
of the followNgg links. You can also access these links from the Teen PEP-Bridge
curriculum website:

Google Slides:

https://docs.google.com/presentation/d/15LLS6ijsMjDonnhCv4J -
IMYyCAMOQyY6F9kYp6DSWpwPW Y/copy?pli=1#slide=id.e96660bf61d 0 O

Google Docs:

11 INERERaS ™~.'TA o T . AT AT T - 10 T 1 Am 1

Adapted from Postponing Sexual Involvement: An Educational Series for Young Teens, Adolescent Reproductive Health Center,
Grady Health System, 80 Butler Street, S.E., Atlanta, GA 30335-3801
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Levels of Expressing Physical Affection
Journaling Assignment

Imagine yourself in a dating relationship.
® Whart activities from the brainstorm list are comfortable for you to do with a partner? Which are
not?

® What are your reasons for choosing where you would stop? Explain the reasons that go into your
decision.
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Negotiation and Refusal Skills

Bridge

Build a bridge from the last activity. For example, “In the last
activity we...” or “Yesterday, we learned...” and connect it to
the theme.

Theme

The purpose of this activity is to explore situations where
it is difficult to compromise or say “no” and to practice
using effective negotiation and refusal skills.

Directions

Step 1

Place the Negotiation & Refusal sign in the middle of the ci
of participants and ask:

1. What does it mean to negotiate? (7o discuss theagss ork
it out, to compromise)

2. What are examples of times when you ¢ you know
needed to negotiate? (When you disagree Rut Want to work it
out; when you want to continue thgfela ip with the person

and you both need to “give” a litt

3. What does it mean to ref 1y “no” or get out of a
situation)

4. What are some gmmga[gs of situations someone might
refuse? (Whe @ ation involves something you think is
wrong likedlriyKMaglind driving or having sex when you do not
want to)

Share with students that there are times when negotiating may
be an immediate agreement or might come to a compromise is
the best solution. However, when an agreement or compromise
can’t be reached, or if the situation is against your values or you
are in danger, it is necessary to refuse and/or try to get out of the
situation.

Total Time:
30-45 minutes

This activity appears in

the workshop

Materials
1 sign that reads:
Negotiation &
V Refusal
Q 1 Skills sign that
reads:
1. Say no
2. Say how you feel

3. Compromise or
walk away

U Scenario cards
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Step 2

Tell students that there are 3 skills to use when you are in a situation that makes you
uncomfortable. Place the Skills sign below the Negotiation & Refusal sign. Ask for volunteers
to read each skill aloud, stopping after each one to ask discussion questions.

1. Say “No”

e Why is your body language important when you’re saying “no?” (7o make sure your
message is strong and consistent)

e How should you look when you're saying “no?” (Make eye contact; don’t stare at the
floor or ceiling; be firm and self-assured; stand tall)

»

o Besides how you look, what are some other important factors for sayMg “no

eftectively? (Tone of voice, clear message, confidence) V

2. Say how you feel Q
e Why is it important to tell the person how you Nel? (You are working towards a

solution so it is important to state your case a person know how their pressure
makes you feel; if the person cares about y, 5, you are more likely to get a

compromise) \

o How will you know w 0 e a compromise? (Both of you will agree to the
solution)

3. Compromise or walk a

e Under what cirgf
the other pergpes

e What % Jlly afraid that the person might hurt you if you say

Kances will a compromise not work? (When you can’t agree to what

Wais; in that case you will need to refuse)

“no”? at are some things you might do in this situation? (Ger to a public place,
make arNggcuse, ask someone else for help, whatever is necessary to try to get out of the

situation.)

Have peer educators re-read the three Ski/ls before moving on.

Step 3

Advisors role play the following situation first as a model of how to use each of the skills

i correctly. If only one advisor is present on the day of this activity, have two peer educators
volunteer to perform the skit.
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Read aloud the following scenario:

Your partner knows you’ve had sex before. Now after only a few weeks of being together, your
partner expects you to have sex with them, but you are not ready.

Tell students that your task is to work out a solution. Ask that during the role play, you want
them to indicate when each one of the steps has been demonstrated by holding up the
appropriate number of fingers that correspond to the number of the skill being used. For
example, hold up one finger for “Say No”, two fingers for “Say how you feel”, and three
fingers for Compromise or walk away.

Advisor 1: Hey...I'm glad 'm here with you. Sooooo....do you have a ndom?

Advisor 2: What? No. What are you saying?

Advisor 1:  Let’s go upstairs. Come on baby, you know I Wa%V
OWre

Advisor 2: Wait. We've only been together a few weeks g ady to have sex with
you. I really don’t want to do anything excep L out.

Advisor 1:  What? You know I love you...you kn u want to.

Advisor 2: No, I don’t want to. Not yet. I pfe time.

Advisor 1:  Oh come on. It’s not like y. %had sex before.

Advisor 2: Hey, that’s not fair. If Jfwgo\ready- I'm not ready. Look, we can kiss and

stuff, but nothing m@reAnd 1t that’s not okay with you, I'm leaving!

Advisor 1:  Okay, okay; I SoWbu just want to make out, but nothing else? (7hinks
about it for a while) Alright, p[&e stay. 'm comfortable with that too. I really want to have

sex with you, but definj ot if you don’t want to
Advisor 2: You Jemeg N really appreciate that you are listening to me about what I want.
Yeah, come ove @ | kiss me...

After the skit, ask“students the following questions:

1. What skills did Advisor 2 use to negotiate the situation?

2. How do you know that the partners gave/received consent to agree to compromise?

3. What should Advisor 1 do if their partner does not want to have sex? If Advisor I continued to
put pressure on their partner to have sex, what options does Advisor 2 have in this situation?
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Step 4

Divide students into pairs. Explain that each pair will receive a piece of paper with a scenario
that they will have to negotiate or refuse using the skills they just learned, as demonstrated by
the advisors. Pass out the scenario, and assign one person of the pair as the one who will put
pressure on the other to do the behavior described. The other person will use the 3 Skills to
find a compromise or refuse the situation.

Step 5

Ask for volunteers from the class to demonstrate their scenarios. Have other students hold up
1, 2, or 3 fingers to indicate the skill being used. Following a scenario, discuss the following
questions.

1. What negotiation and refusal skills did they use? y
2. What suggestions do you have about how the scenario coul erently?

Reflections
Step 6
Discuss the following questions.
Qh?

1. Why is it so difficult to negotiate or reﬁ& are we afraid of? (Afraid of losing the
s

friend or partner, afraid of being emQ
2. What could make negotiation gfid grefusal easier? (Practicing the skills to build confidence,

understanding the importang nfreceiving consent, having a partner you trust and who
respects you by listening to for boundaries, remembering that everyone has a right to
refuse things that they gien 't cOgfortable with)

3. Why is it impoys learn how to negotiate or refuse certain situations? (Being true to
yourself and yot @ v, improve your relationships, get out of high-risk situations)

Summarize by Maphasizing the importance of being able to communicate your boundaries
with others by usthg specific Negotiation and Refusal Skills.

Materials for Virtual Learning

If your group is meeting virtually, use modified directions and materials found at one
of the following links. You can also access these links from the Teen PEP-Bridge
curriculum website:

Google Slides:
https://docs.google.com/presentation/d/1U004do2 LibCGoGgwDRR9kzZ7nl 9ILe rBeYTcKYyc/
copy?pli=1#slide=i1d.g915974832d 0 715
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Negotiation Scenarios
*Print on colored paper (different color than Refusal Scenarios).

You and your partner talked about having sex this weekend, but after
that conversation you thought about it and you don’t think you are

ready yet. (Negotiate a solution)
N

®
You are at a party with someone you really like, and Ehis pe&on suggests

you go upstairs to be alone. You don’t want to. (N a solution)

You and your partner had sex once. Tonight e getting together at
your house and your partner is expecti have sex again, but you
don’t want to. (Negotiate a solutio

ﬁh&'\'hen your parents are not home. You

Your partner wants to co
are not comfortable with®g#. Negotiate a solution)

Your partner k u've had sex before. Now after only a few weeks
of being to ll! our partner expects you to have sex, but you are not
\

ready. ( a solution)
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Refusal Scenarios

*Print on colored paper (different color than Negotiation Scenarios).

You are at a party. Your date wants to hook up and is pressuring you to
drink or use drugs to loosen up. (Refuse the situation)

Q

= Your friends have all had oral sex and are pressuring you ta do the same,

_ﬁ\

but you don’t want to. (Refuse the situation)

You are at a party and your friends are press to leave with

them, but the driver has been drinking. (Ref

Your partner wants to have an “og@atlonship” where you both can

have sex with other people. (Rﬂ\ situation)
You are sexually invoﬁ.%your partner and being pressured to have

sex without protectio efuse the situation)

Q.
<<O
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Skills

1. Say no

4

2.Say how you feg)g\’

3. Compromi walk away

A\
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Postponing Sexual Involvement
Unit End Quiz

Name: Date:

True or false

1. There is no standard definition of virginity.

2. You can only be abstinent if you are a virgin. 4
Unscramble the following words to make a s@&t:

3.
YREEV MITE SI A SODINECI

N2

4. What is the public health dnition of abstinence adopted by Teen PEP?

Q.
<<O

5. Name one unhealthy reason teens have sex and explain what makes it unhealthy.
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Lists

6. List five healthy reasons to wait to have sex

oan o

7. List three characteristics of a couple ready for a responsible sexual relationship.

a.
b.
C. A
8. List the three negotiation & refusal skills. V
a.
b.
c- ®
9. List 5 benefits of postponing sexual involveme otional and/or physical)
a.
b.
c.
d.
e.

10. From the brochure, 10 Th; 0 ould Know Before You Have Sex, which of the ten
things do you find most i and why?

Q.
<<O
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Postponing Sexual Involvement
Unit End Quiz Answer Key

Name: Date:

True or false

T__ 1. There is no standard definition of virginity.

F__ 2. You can only be abstinent if you are a virgin. !
Unscramble the following words to make a stat@y
s- QO

YREEV ~ MITE SI ODINECI

Every Time Is Decision

N

Short answer A
4. What is the public health defingfiogpof abstinence adopted by Teen PEP?

Not having@(%l, or anal sex

5. Name two unh asons teens have sex and explain what makes it unhealthy.

Any reasonabQ an be accepted. Refer to unit for possible answers if necessary.

Lists
6. List five healthy reasons to wait to have sex

Any reasonable answer can be accepted, including:

o Religious/moral reasons o Don'’t want to/not ready/too busy
. Refumtzbn — don’t want to be o Scared/afraid it will hurt
labeled o Could end/change relationship
° ](,_}o[@equences: pregnancy, STIs, ° Aﬁgid parents will ﬁng,’ out
[ ]

Can’t afford to have a baby
o  Waiting for love
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7. List three characteristics of a couple ready for a responsible sexual relationship.

Any reasonable answer can be accepted, including:

o Have been together for “a while” o Informed about birth control,
o Lovelemotional attachment condoms, possible consequences
o  Trust o Communication about feelings,

sex, p?’OtKCﬂOﬂ, consequence&

o Privacy/confidentiality
®  Respect

o Decision about what protection to
use, where and when to get it—

o Share past sexual history before in the situation

o Both feel ready to have sex

o Make decision sober 3
8. List the three negotiation and refusal skills

a. Say “No” V

b. Say How You Feel

c. Compromise or Walk Away Q
9. List 5 benefits of postponing sexual involvement (efyotiondl and/or physical)
Any reasonable answer can be accepted. $
10. From the brochure, 10 Things You Sh Before You Have Sex, which of the ten

things do you find most importantgnd\vh

Any reasonable answer can be@n

T‘j:.:'
\@%aterials for M4

-

= | Learning
If your gro ting virtually, use modified directions and materials found at one
of the follwy ks. You can also access these links from the Teen PEP-Bridge

curriculu ebsite:

Google Slides:
https://docs.google.com/presentation/d/1ktDDo8 1 ML-
fixw89nQe4VkmkkZB8utR8xBL18HUzX1A/copy?pli=1#slide=id.g9461003al18 0 214

Google Forms:
httne //dacre onnole com/farma/d/TvRY 7K arMhWn) -
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